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Abstract

Creativity in language use is one of the most important aspects of proficiency that allows individuals to
use language in a more sophisticated way which is represented in the capacity to produce fluent,
spontaneous discourse, to use metaphors and critical discuss (Davies, 2003). According to Craft (2005),
the pedagogical implications of teaching the creative use of language involve being able to describe and
understand classroom practice in schools, and being able to construct and develop the language for

understanding and the promotion of its creative use.

This study focussed on the development of the creative use of the Arabic language among post-basic
school students in Oman. In all Arab states, including the Sultanate of Oman, education systems aim to

educate students to use the Arabic language creatively by the end of school learning (Alharrasi, 2002).

The creative use of Arabic language is very important because it provides students with opportunities to

improve their basic language skills, and research skills, and prepare them for the various vital positions

that require a fluent tongue. Thus, this study investigated the pedagogy and assessment of encouraging
the creative use of the Arabic language in post-basic school students in the Sultanate of Oman. The
Creative Use of the Arabic Language (CUAL) is necessary to achieve full potential, educationally, and

for lifelong learning. In addition, it aims to provide insights into students' acquisition of skills that

enable critical reading; conscious listening, interpersonal communication, and effective expression in

both speaking and writing, as well as the ability to participate in classroom learning and develop

independent learning strategies to improve communication skills. (Alharrasi, 2002). The study used a
mixed methods design. Its data were collected through observing Arabic language teachers
(Observational Schedule), administering a questionnaire about their assessment methods, interviewing
Arabic language curriculum developers and testing students creative use of Arabic language (CUAL-T,

developed by the researcher).



The study found that the students” CUAL performance was very low and there was a need to provide
professional development for teachers to improve their CUAL pedagogy and practice. While they
demonstrated some skills in encouraging students’” CUAL there were also serious gaps. It was also
found that teachers needed more support for teaching CUAL. Recommendations are made, including
development of training plans for Arabic language teachers to encourage students’” CUAL, and the
uptake of students’ continuous assessment of their linguistic performance. The study also suggests
further research is needed into the design of professional development for Arabic language teachers, and
the continued review and evaluation of the impact of pedagogical change on Arabic language learning
outcomes and particularly CUAL for post-basic students. It also advises on the need to evaluate Arabic
language curricula at various educational stages, and gauge Arabic language teachers’ and students’

attitude towards CUAL teaching and learning.
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Chapter 1

Introduction

1.1 Background to the study

Although the Creative Use of the Arabic Language (CUAL) is very important in life because it
provides speakers with the skills to become fluent and spontaneous in their language use and in turn
provides the opportunity for people to accept challenges and apply their higher thinking skills, some
language teachers do not provide their students with this opportunity (Fadhl Allah, 2001). They may
believe that encouraging students to use Arabic more creatively may be a waste of class time. As a
result, they prefer to use traditional teaching methods that prepare students to achieve the desired
examination results (Al-Fukaha, 2008). Yet it has been shown that teaching for tests and examinations
prevents learners from thinking in an independent and flexible way. Typically such teachers usually
use assessment methods which primarily focus on students' memorization skills and neglect the
teaching of communication skills that require more creative or sophisticated use of the language
(Fadhl Allah, 2001). However, contemporary language education focuses on teaching the individual
how to learn and how to think, as these skills are some of the most important priorities, in order to
have the ability to adapt to cognitive and social changes (Debra, 2007). If teachers want their students
to be good thinkers, they must teach them thinking skills through clear processes appropriate to the
stage of their cognitive growth. This is because the ability to think is acquired or learned rather than

being innate. Teaching thinking skills has positive impacts on students’ language performance, and

increases their confidence (Debra, 2007).



On the other hand, Cropley (2001) claims that some teachers dislike students who display higher level
thinking skills because they prefer students who respect just their teachers’ ideas and have no ability
in critical thinking or in independent decision making. In addition, some teachers believe that
students who are more fluent in the language inherited their skills (Khalaf, 2006), such that these
skills are confined to certain families and not others. They also believe that the impact of the learning
environment is limited in its ability to improve higher level language use. Moreover, those teachers
believe that talent is sufficient without training for the creative use of language. There are also a large
number of teachers who have negative attitudes towards students who do demonstrate higher level
of language skills and [in addition] these teachers do not realize that appropriate teaching and
assessment methods can encourage students' creative use of Arabic (Khalaf, 2006). Because of these
factors there have been numerous complaints from students in the Arab world. Teachers’
pedagogical approaches for teaching Arabic have been seen as inadequate in modern terms although
there are expectations for teachers to update their practice in Arabic countries. While they are
expected to adapt their language pedagogy to suit the intellectual levels of students, according to
Amasha (2007) the inadequacy of the current teaching is reflected in students’ low achievement in the

use of the Arabic language.

Furthermore, the basic teaching method of rote learning abounds in the Arab world. This approach
results in students having very low critical thinking skills and a lack of creative use of their first
language of Arabic (Zahrah, 2007). As a result, there is a negative effect on the students' ability to
communicate about knowledge and information that is necessary for them to operate in real life. In
other words, they face many problems when required to express themselves with regards to more
critical communication, more descriptive and sophisticated use of the language, and more creative
use of the language. For example, in teaching the Arabic language, Zahrah found that the reality of
students applying the vocabularies they have learned is that they simply memorized them for

examinations without understanding their meanings, and without caring about applying them in



speaking and writing or in other skills. For instance, their annual progress is limited with little change
evident over the year in genre, ideas and vocabularies. This means that they have low verbal
production and they ignore language vocabulary sources and methods of using these sources (Zahra,
2007). Therefore, this affects them in the future, especially when they have an interview, for example,
in order to get a job (Assageer, Al-Hashmi, Al-Ghatami, Al-Mandhari, & Al-Busaidi, 2004).
Additionally, Al-Esawi (2005), by referring to the findings of several Arabic surveys, points out that it
can be confirmed that Arab countries suffer from many problems in relation to their students'
language skills acquisition. These surveys showed that after many years of learning Arabic, students
are still unable to express their ideas, generate them and write a topic without making simple
linguistic errors. For example, the results of a study, carried out by the government’s Joint Working
Group (JWG, 2002) in the Sultanate of Oman to determine the level of comprehension skills in
students during the first stage of their basic education, indicated that students’ ability to link ideas
within any text or gain a basic understanding when reading a text was very low. This study also
emphasized that the main cause of these problems is Arabic language teachers’ lack of knowledge of
suitable teaching methods, particularly the teaching of reading skills. Other studies have concluded
that greater attention needs to be given to training students on how to improve their language
fluency, their expressive skills, and abilities to generate and organize their ideas (Yunis, 1997, as cited
in Al- Esawi, 2005). These studies also emphasized the importance of providing teachers and students
with standards and levels of language skills to focus on during the assessment of students (Al-Esawi,
2002). Some studies also found that the way teachers teach students lately has contributed to their

problems in trying to improve their Arabic language skills (Bader, 2007).

Moreover, in an interview with a group of supervisors of the Arabic language teachers in Al Al-
Dhabhirah region—conducted by the researcher of this study in March 2008 about the overall level of
post-basic school students’ creative use of the Arabic language in Oman—it was found that they

agreed that the students” Arabic language was poor, and students’ verbal production contained many



errors. In addition to their inability to use words in the correct position, they were also unable to
generate new ideas in the expression of a subject. Thus, this research contributes to confirming that
Omani students appear to have a problem learning the creative use of Arabic. This is in spite of the
aim of the Sultanate’s education system that is to have students achieve mastery and develop habits
in critical thinking, and creativity through interconnecting education with practical skills and
experience. Furthermore, the educational philosophy in Oman is based on a student-centred
education that encourages critical thinking and exchange of opinions with teachers (Al-Esawi, Mosa,
& Al-Shizawi, 2006). So it is essential to investigate teaching and assessment methods that are used by
Arabic language teachers in Oman and whether or not teachers encourage students’ creative use of
the Arabic language because this will allow them to realize their training requirements and contribute
to development of programs which can provide them with suitable plans and strategies for their
teaching. Additionally, assessing students' ability to use the Arabic language creatively will provide

important feedback to teachers regarding their students’ skills and the effectiveness of their

pedagogy.

1.2. Research questions
In the light of the need to improve Omani post-basic school students’ creative use of the Arabic
language, this research was confined to the teaching of the Arabic language in the Sultanate of Oman
and focused on the following research questions with respect to the teaching of the Arabic language
in the Sultanate of Oman:

1. To what extent do Arabic language teachers apply CUAL in post-basic school students?

This question will be answered by the following four sub-questions:

1.1. To what extent do Arabic language teaching methods encourage creativity in the use of

the Arabic language in post-basic school students?



1.2. Is there a correlation between teaching skills used by Arabic language teachers
and students” CUAL performance?
1.3. To what extent do Arabic language assessment methods encourage creativity in Arabic
language use in post-basic school students?
1.4. Is there a correlation between assessment methods used by Arabic language
teachers and students” CUAL performance?
2. How well are Omani post-basic school students learning to use the Arabic language
creatively?
3. To what extent, if at all, do male and female post-basic school students differ in their learning

and achievement with respect to CUAL?

1.3. Study Assumptions

This study assumes three assumptions. First, encouraging creativity in Arabic language in secondary
school students is weak. Second, the level of creativity in Arabic language in secondary school
students is low. Third, there are differences in the level of creativity in the Arabic language between

secondary school male and female students in the Sultanate of Oman.

1.4. Limitations of the study
The present study is limited to Arabic language teachers of secondary schools in three regions in the

Sultanate of Oman; Muscat, Al-Dhahirah and North of Al-Batinah because these regions represent
three different parts of the Sultanate of Oman: Oman's capital, and its north and west, which allow
the researcher to circulate the results of the study to all the Sultanate. It is also limitied to post-basic
school students who are studying in class 11 in those regions Because this class represents the class
before the last stage of education in schools in the Sultanate of Oman and, in which it is supposed to
achieve the aims of teaching Arabic language. Furthermore, it cannot be applied on the class 12 (the

last stage of education) because the Ministry of Education does not allow it.



1.5. Significances of the Study

This study is significant because it investigates whether or not there is a match between the policy of
teaching the Arabic language and how it is implemented in practice, and its implications in Oman. It
also evaluates teaching and assessment methods that are used by Arabic language teachers in Oman
and whether or not teachers encourage students’ creative use of the Arabic language. This allowed
the training requirements of teachers to be assessed and strategic advice to be constructed on
developing programs that will provide suitable plans and strategies for effective learning and
teaching. Moreover, assessing students' ability to use the Arabic language creatively provides
important feedback to teachers and the system regarding their post-basic students’ language skills
and the effectiveness of their current pedagogical approach. The study also developed a test of CUAL
which may be used in the future to measure and compare students’ progress and Arabic language
learning outcomes as well as a classroom observation schedule for assessing Arabic language
pedagogical practice and also for the future purpose of teacher self-assessment and/or critical,
constructive discussion. The research also has application to the teaching of Arabic in other Middle
Eastern Arabic speaking countries where the status of Arabic language teaching and learning is

experiencing similar challenges (Al-Wahidi, 2001).

In addition, the study aimed to:
1. Provide Arabic language teachers in post-basic schools with a list of creative teaching skills
which can be used to encourage creativity in the Arabic language in students;
2. Provide Arabic language teachers in post-basic schools with creative standards which
should be considered in choosing the suitable assessment methods;
3. Provide the Ministry of Education with an overview of the status of teaching and
assessment methods to encourage creativity in Arabic language use among post-basic school

students;



4. Provide the Ministry of Education with level descriptions of the CUAL applicable to post-

basic school student learning outcomes; and

5. Contribute to changing the culture that prevents teachers from teaching CUAL; and
encourage teachers to change their language teaching patterns and teach students how

to use Arabiccreatively.

Additionally, this study has the potential to facilitate the improvement of the students” CUAL over
time. Ultimately, the provision of resources to support students’ CUAL and curriculum change
should contribute to the change in attitudes that teachers need to have towards the teaching of Arabic

which currently tends to view preparing students for tests as paramount.

1.6. Outlines of the Chapters

There are five chapters in this dissertation. Chapter One presents the background of the study, its
central questions, and an outline of the dissertation. Chapter Two provides the literature review
relevant to the research questions and presents the underpinning research theoretical framework. It
outlines the system of education in Oman and its aims. It illustrates how students develop their
mother tongue and it also discusses the concept of the creative use of language and its applicable
standards, the skills involved in creative language use, and its importance in post-basic school
students’ literacy education and related language and literacy pedagogy. Furthermore, this chapter
explores research on gender differences in the creative use of language, the relevance of language
assessment to effective CUAL pedagogy and learning, and issues related to assessing students’

creative use of Arabic as their first language.

Chapter Three explains the research design and methodology. It outlines the stages of the research

and the development of the data collection instruments: observational schedule, questionnaire,



interview schedules and Arabic language tests. It concludes with a justification of the approach
adopted in this study with respect to investigating post-basic school students’” CUAL, teachers’

pedagogical approach and students’ performance on the test of Arabic.

Chapter Four presents the research results. It reports the findings from each stage of data collection
and its analysis. It presents the Arabic language teachers’ current CUAL approach in teaching Arabic
by showing how they used the approach in assessment for encouraging students’” CUAL.
Additionally, it provides some examples of challenges faced by an Arabic speaker using Arabic
creatively in different ways. It also shows how the differences in students’ gender and regional
variables might impact on how teachers encouraged CUAL in their students. Furthermore, this
chapter illustrates the levels of students” use of Arabic language according to their language skills and
gender differences. This is important in providing the Ministry of Education in Oman with
information about students” weakness and strengths in learning and their gender differences in order
to develop the policy for teaching the Arabic language in Oman that more effectively matches

students’ learning needs.

Chapter Five interprets the findings of the study. It explains the differences between teachers in
encouraging the creative use of Arabic in students according to their gender and regional differences.
It also discusses the issues that emerged with regard to the students’” CUAL test results and the
implications for policy, pedagogy and language learning. Moreover, it draws conclusions from the
research for the future teaching and assessment of CUAL in Oman with regard to post-basic school
students. It also discusses the findings in relation to Omani language education policy and
curriculum and the education system overall in developing a more highly literate Omani society. In
addition, it makes recommendations for policy, curriculum, pedagogy and assessment. Finally, it

makes suggestions for further research in the light of this study’s findings.



1.7. Summary

This chapter has provided background information about the study. It has outlined the research
problem and provided an overview of the chapters of the dissertation. It includes the research
questions and the significance of the study. The next chapter presents the literature review relevant to
the study research framework and the theories of the first language acquisition, language assessment,

and language pedagogy underpinning the research field.

Chapter 2

Literature Review




This chapter provides the literature review relevant to the research questions and presents the
underpinning research theoretical framework (Figure 2.1). It outlines the system of education in
Oman and its aims. It illustrates how students develop their mother tongue and it also discusses the
concept of the creative use of language and its applicable standards, the skills involved in creative
language use, and its importance in post-basic school students’ literacy education and related
language and literacy pedagogy. Furthermore, this chapter explores research on gender differences in
the creative use of language, the relevance of language assessment to effective CUAL pedagogy and

learning, and issues related to assessing students’ creative use of Arabic as their first language.

Thus, this chapter provides an appropriate context for the research questions in the study and focuses
on some points which are linked to the area of the creative use of language in general, and the Arabic
language in particular. It presents an overview about the new roles of teachers and students, and the
relationship between language and cognition It also shows the basis of the pedagogy of the creative
use of language by illustrating the theories of first language acquisition and its development and
explaining the pedagogy of teaching the creative use of language in general, and the Arabic language
in particular. Lastly, this chapter discusses methods to assess language and the approaches to

measure the creative use of the Arabic language.

2.1 Introduction

It is important for any study to identify the key theories that underpin the research. For this study the
literature review is guided by the theoretical framework that is shown in Figure 2.1. It outlines the
underpinning theoretical considerations that impact on the research area and the research design. It
draws attention to the need to consider the research context which pertains to the system of education

in Oman, the theory of first language acquisition and development of literacy in Arabic, and the

10



nature of Arabic language and the significance of historical considerations on contemporary Arabic
language learning. It also draws attention to the fact that the research sets out to investigate the
creative use of Arabic language in particular in terms of teachers” pedagogical approach and sets out
to test post-basic students” Arabic language skills in the creative use of the language for which a test is

developed.
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Figure 2.1: Overview of the research theoretical framework

2.2 Background

Traditionally, Arabic language teachers have implemented language learning experiences in the
classroom using a pedagogical approach in which students were considered as just listeners.
However, today approaches in the literature show that pedagogical expectations have changed. In
other words, perceptions of the roles of teachers and students have changed compared with those of
the past (Abu Zaid, 2007). Modern curriculum focuses on students' roles and their ultimate
independence as lifelong learners. It encourages students' research, exploration and application as a
basis for their learning. The role of teachers has also changed. It focuses on explaining the basic
concepts and new learning experiences for students. In other words, they are now a guide for
students because their students have become participants in the learning and teaching process

(Quraa, 2006).

Because of these new roles, the new learning experiences involve innovative teaching methods, such
as problem solving and brainstorming which encourage creativity in students which is very
important for their skills and abilities, such as listening, speaking and contribution to teamwork.

Woods (1996, p.187) points out that “language has been seen as knowledge, but also as abilities”. In

12



other words, language involves four discrete abilities: the four macro skills of listening, speaking,
reading and writing, and has a large number of micro skills (such as articulating sounds, guessing
meanings from contexts or using composite skills such as those required in note- taking. There is a
strong relationship between these four macro skills. For example, students’ development of effective
listening is followed by that of the ability to speak, and then by that of the ability to read and write,
though with ongoing integration. The impact of listening ability on speaking ability is profound
because it is difficult for anyone to pronounce vocabulary unless he/she has a model upon which to
relate. Through listening, students can master the spoken language and become fluent in speaking.
This is because listening provides students with meanings and sentences which can be usage used in
speaking and writing (Hani, 2009). Furthermore, the ability to read effectively leads to the ability to
write effectively. This means that the good reader, in most cases, is also a reasonable writer. Reading
also leads to speaking a language fluently. So, fluency is a feature of an effective language user or
literate person (Mohammed, n.d). In addition, Al-Hallak (2007) claims that modern theories suggest
that thinking is the basis of language. For example, a person's language use can be expected to reflect
his/her attitude to life and be influenced by his/her culture, learning experience and motivation.
Language and thinking also are considered as two media in the process of social communication,
which help individuals to understand others. This was referred to in a study constructed by Carlos
and others which stressed that the skills of listening, speaking and reading depend on the thinking
processes (Al-Hallak, 2007). Brown (2007, p.43) emphasizes that "cognitive and linguistic
developments are inextricably intertwined with dependencies in both directions". He also points out

that language interacts simultaneously with feelings and thoughts.

In general, language helps to shape thinking and thinking helps to shape language (Brown, 2007). In
the Arabic language, for example, there are many creative characteristics, like:
1. Differences in the interpretation of words with multiple meanings, which reflect the ability

of the Arabic language to develop itself.

13



2. The phenomenon of text interpretation, which means the use of new meanings for words
used by a person according to his/her particular beliefs that may be associated with an
intellectual format or experience.

3.”Joint verbal”, which means using more than an indication of a single word, for example,
the word “eye”, can mean the act of seeing things, the spring of water or the spy (Fadhl Allah,
2001). Another example is the word “head”, which can mean the head of the human body, or

the “boss”.

Therefore, Arabic language teachers should not focus on the skill of memorization only. If they want
their students' Arabic language use to reflect its full capacity in expression it is argued here that they
need to employ a variety of other teaching and assessment methods that relate to language use for
real-life (authentic) purposes where making meaning is at the centre of the learning experiences. On
the basis of the above discussion it would seem that they should consider strategies that develop
students' Creative Use of Arabic Language (CUAL) and provide opportunities to develop their

higher-order thinking skills.

2.3 The system and aims of education in the Sultanate of Oman

Before explaining the theoretical bases of Arabic first language acquisition and development, and
discussing the pedagogy of teaching the CUAL, it is important to understand the current educational
content and the issues involved with regard to the approach of teaching the Arabic language in

Oman.

They are two main stages of education in Oman. First, the basic education period of a duration of 10

years consists of two sub-stages: sub-stage one: grades 1 to 4, and sub-stage two: grades 5 to 10.

Second, after this basic education students spend a further two years at school (post-basic education)
where the aim is to continue the development of their basic skills, job skills and career planning.

14



During this time it is expected that students will be prepared to become active members of society
and be able to benefit from opportunities of learning and training after they finish their schooling

(The Ministry of Education, 2008)

Education in the Sultanate of Oman also aims to provide learners with the skills needed for life by
improving their communication and self-learning skills, their ability to use the scientific method and
critical thinking for dealing with contemporary sciences and technologies. In addition, education in
Oman aims to teach learners the values of work, of being productive, and proficient in Arabic, as well
as the desire to participate in public life and the ability to adapt to society and to deal with its
problems. Furthermore, one of the most important aims of education in the Sultanate is to improve all
kinds of thinking, the ability to solve problems, effective use of the self-learning skills, continuous
learning and the search for knowledge. Among the models of skills which are emphasized by basic
education are: communication skills, problem-solving skills, personal and social skills (The Ministry
of Education, 2008).

Regarding teaching the Arabic language, education in Oman in all its stages aims to provide students
with the various basic skills in the language: listening, speaking, reading and writing. It also aims to
help students to implement these skills in their life. In addition, it aims to ensure that students are
able to acquire critical reading skills; conscious listening, speaking skills, skills for writing clearly,
skills for good expression, as well as having the ability to participate in the various activities in the

language classroom, so that they are able to improve their communication skills (Al-Harrasi, 2002).

Teaching the Arabic language at the post-basic education stage is particularly focused on developing
students’ skills to improve their capabilities and talents in the language through learning experiences
that encourage creativity. This requires Arabic language teachers to focus on providing their students

with activities to improve their knowledge and skills. These are expected to be characterized by
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innovation and challenge, with a focus on diversification of assessment methods between the oral and

written activities (The Ministry of Education, 2007 a).

To sum up, the policy of teaching in Oman in general and the Arabic language in particular, focuses
on encouraging students’ creative use of the language. So, achieving all of these aims requires Arabic
language teachers to be highly skilled in teaching and assessment and to have high levels of Arabic
proficiency themselves as well as knowledge of the Arabic language for the effective performance of
these duties. However, according to Al-Harrasi (2002) these aims were deemed unachievable unless

teachers did indeed acquire both pedagogical skills and linguistic skills for Arabic.

2.4 The first language acquisition and development

2.4.1 Theories of first language acquisition

Language is the system that contains tens of thousands of units, all generated from a small set of
materials. These units, in turn, can be assembled into an infinite number of combinations. Although
only a subset of those combinations is correct, the subset itself is for all practical purposes infinite. The
units of the system are words, the materials are the small sets of sounds from which they are
constructed, and the combinations are the sentences into which they can be assembled. Given the
complexity of this system, it seems improbable that children could discover its underlying structure
and use it to communicate. Yet most do so with eagerness and ease, all within the first few years of

life (Trueswell, Senghas, & Saffran, 2001).

The first words uttered by infants and their early language- learning mechanisms can be examined by
recording their subtle responses to new combinations of sounds. When children begin to link words
together, experiments using real-time measures of language processing can reveal the ways linguistic

and non-linguistic information are integrated during listening. Natural experiments in which children
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are faced with minimal language exposure can reveal the extent of inborn language-learning

capacities and their effect on language creation and change (Trueswell, Senghas, & Saffran, 2001).

According to Bochner and Jones (2003), the process of language acquisition is often described in terms
of a continuum or a process of gradual change. It begins soon after birth at a point that precedes
intentional communication and continues to the level where children are able to use language in more
complex ways, for example, asking questions and indicating plurality. But this process does not
always proceed evenly. When change is very rapid, there are often growth spurts, as well as plateaus,
when progress seems to slow and little change in skills is evident. Moerk (2000) claims that at each
step in the long learning process, the children’s tasks are relatively simple; children perceive one
input utterance at a time and can - but do not need to — compare it with a preceding one. In addition,
they can produce an utterance and observe the adult’s reactions to it — and those are not reactions to
any of the potentially infinite varieties of the utterance. "Extensive evidence on mother — child
reaction has shown that input is generally provided as ‘intelligent text presentation’. This means that
utterances are closely tuned to the child’s previously demonstrated competence. If not tuned well
enough, the child provides feedback lack of mastery, and the mother makes simplifying adjustments
or provides corrections in order to re-establish effective interactions. The adult’s feedback to filial
utterances is almost necessarily tuned to them and therefore easy to process. In all these cases, the
general task could be defined for the child: recognize familiar patterns and notice the few new

elements that are presented in an optimum — level — of — discrepancy format" (p. 14).

Contemporary research on the issue of first language acquisition could be traced to the late eighteenth
century when the German philosopher Dietrich Tiedman noted his observations about the linguistic
and psychological development of his young child. However, the real serious studies in this field

started later in the mid-twentieth century; researchers started to analyse children’s language
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systematically trying to explore the nature of the psychological and linguistic processes that enable

humans to get command of this sophisticated communicative system (Ammar, 2005).

These researchers show that children’s ability to communicate is in the spotlight. In the nursing
period infants make some noises, cry, send and receive many verbal and non-verbal messages. Then
they start to utter their first words by the end of the first year, and more words by the end of the
following six months. The process continues until they start forming short sentences. The more they
interact with elders, the faster their word production becomes until they become able to understand
the linguistic behaviour at the age of three. In the pre-school period, they speak fluently and develop
sophisticated linguistic ability. When they go to school, they become able to distinguish between what
could be said and what is not (Ammar, 2005).

Fayyad (2005) claims that Chomsky (1972) emphasizes creativity in language acquisition, and he
distinguished it from animal’s acquisition of language which is a pure imitation process. Infant’s
acquisition of language is not a complete imitation process; it is rather a natural creative process. The
proof is that when we acquire a language, we become able to understand sentences that we have
never heard before, that is, unfamiliar sentences. A speaker of any language has the ability to
produce, interpret, and judge such new sentences in his/her language. This indicates that acquiring a
language is not just imitation. Education should not include a list of sentences made by others for

students to memorize and recall like parrots.

In general, the process of first language acquisition has many stages that are very necessary for

children in order to be able to develop their language in the future. The following figure illustrates the

six main stages of first language acquisition which have been discussed above.
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Figure 2.2: Bases of first language acquisition

2.4.2 First language development

Language development is frequently described in terms of a sequential set of milestones, steps or
stages of achievement, such as the pre-verbal stage or the single-word stage. These labels refer to a
cluster of related behaviours that tend to occur together. For example, in the pre-verbal stage,
children often begin to use both consistent sounds and gestures. Later, in the single- word stage, they
begin to label objects, actions and people. Ages are often attached to these stages, which can then be

described as a developmental calendar (Kent & Miolo, 1995, as cited in Bochner & Jones, 2003).
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Developmental theories consider semantic development within the wider context of the child's
unfolding social, cognitive and linguistic skills. Drawing on skills in multiple domains is the way of
learning the meanings of words by children. Infants are reliant upon the foundation for language
development before they actually begin producing words during the first few months of life (Clark,

1993, as cited in Gleason & Ratner, 2009).

According to Clark (1993, as cited in Gleason & Ratner, 2009), by the time all children start learning
language, they have developed a set of ontological categories (conceptions about how the world is
organized). These ontological categories include object, actions, events, relations, states and
properties. These are the basic categories in all languages that speakers refer to when they use
language. In the recent years, it has become clear that the issue of linguistic function goes beyond the
knowledge intellect and structure of human’s memory. Currently, scientific research related to
children’s language focuses on the most sophisticated issues such as the linguistic functions of written
texts and oral conversations. This tendency is natural since language is used as a means of
communication. Halliday (1975, as cited in Baker & Campbell, 1996) provided a coherent view of
children’s” development of language. He explained seven language functions which rely up on the
active and supportive assistance of adults in all of the social contexts that represent the culture in

which the child is growing (See Figure 2.3).
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Figure 2.3: Seven language functions of Halliday’s model

Figure 2.3 illustrates that, according to Halliday’s (1975, as cited in Baker & Campbell, 1996) model,
there are seven functions of language which can be used in encouraging the creative use of the
language in students. For example, the “Me and you” function demands teachers focus on the
interaction between them and their students inside the classroom. The “Here I come” function, which
uses language to express awareness of self and personal feelings, demands teachers provide students
with activities that allow them to express their feelings towards specific events or texts using their
own language. In another example, the “Tell me why” function provides opportunities for students to
seek knowledge about any event and express it using specific language formations. Regarding the
“Let’s pretend” function, teachers can use it to encourage students to create new expressions about an
event or to analyse stories. While the “I've got something to tell you” function allows teachers to
encourage students to express their views towards specific issues, the “I want” function allows
teachers to use language to satisfy students’ learning needs, like catering for a diversity of needs and
interests in assessment presentations. But the “Do as I tell you” function requires teachers to
encourage students to manage discussions in order to train them how to control the behaviour of
others. So, teaching Arabic language should be also founded upon these bases of first language

acquisition which means that improving students’ Arabic language skills requires different
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interactions between students and teachers. Bases of first language acquisition focus on providing
children with opportunities to naturally experiment with language and teachers should provide
strong stimulators for children to improve their language production. These experiments and
stimulators can be provided by organising different learning experiences inside the classroom which
enhance the interaction between students and teachers. Halliday’s model (1975, as cited in Baker &
Campbell, 1996) explains these activities within the seven language functions. So, it can be
considered, as the researcher claims, a universal model which can represent the functions of any
language. This is because the seven language functions are based on the social aspect which
represents the culture in which the child is growing up and links children’s language improvement to
the active and supportive assistance of adults.

Even today the remarkable intellectual process that starts with a baby's spontaneous cries and ends
with a sophisticated mastery of the language continues to impress (Ammar, 2005). Knowledge and
understanding of children's language development provides a foundation for literacy teaching in any
language. In contemporary times language development has been considered on the basis of the

behavioural theory, the natural theory, and the functional theory as shown in Figure 2.4.
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Figure 2.4: Language development theories
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According to Ammar (2005), the behaviourist views children’s linguistic development as their
behaviour changing in response to the stimuli around them such as their mother’s repetitive talk to
them. When a certain response is supported, it becomes conditional or recurring. Based on this
children develop their linguistic habits that are encouraged. In other words, when children are
subjected to a stimulus, they respond to it linguistically, and the response is supported, then it
becomes possible for such responses to occur again because it becomes a habit. In other words they
‘parrot’ what their parents say.

The Naturalistic Theory focuses on the rational aspect in the way children deal with language. It tries
to find clearer interpretations of the mystery of acquiring language. It assumes that acquiring a
language takes place naturally, as infants are born equipped with language-acquiring tools that help
them develop a systematic understanding of the language which in turn produces a comprehensive
structure of the applicable language system. Availability of language-acquiring tools provides

interpretation of many relevant complicated issues such as meaning and creativity (Ammar, 2005).

Nature Theory also focuses on children’s language (at each age stage) as an integrated system that has
exemplifies natural features at each stage. Nature linguists started studying children’s first language
development from the early stages of making noises to the sophisticated stages at the age of 5-6 years.
They used one of the significant bases of the Behavioural School which had reviewed information
related to children’s language without relying on previous information, then searched for integrated

and coordinated systems.

The Functional Theory tries to make use of the positive contribution of the previous two theories in
understanding language acquisition. It gives new understanding of First Language acquisition, which
is considered a deeper attempt in knowing the essence of language. According to this theory, scholars
started to view language as a reflection of a general concept about the human’s perspective, and as

one of the aspects of the knowledge and emotional ability in dealing with the self and the world.
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Scholars also started to realize the difficulty of separating the language from the knowledge and
emotions of humans, and that the written language grammar in the form of mathematical equations
failed to interpret one of the most significant aspects of language i.e. the meaning (Ammar, 2005).

Viagih (cited in Ammar, 2005), for example, described the linguistic development process as a result
of children’s interactions with the environment that co-occurs with the interaction of knowledge and
comprehension development with the growth of the linguistic experience. What a child learns about a
language is predetermined by what the child knows about the world around him/her. This is the
essence of the Viagih’s interaction theory about language acquisition. Thus, linguistics could not deal
with the deep structure and grammar of a language without considering the details of the daily

linguistic performance that was neglected in past considerations (Ammar, 2005).

2.4.3 Arabic language acquisition and development

According to Al-Dannan (2000), language psychologists (Chomsky, 1965), and (Ervin, 1964) and
(Lenneberg, 1967) have argued for nearly forty years that a child has in his brain a tremendous
capacity to acquire language. In addition, they have argued that this ability enables the child to
acquire language rules of creativity, and then apply these rules to become proficient in two or three
languages at the same time. It is strange that after detecting the rules a child, at this stage, uses them
widely even with words to which these rules do not apply (over-extension, O’Neill, 2009). The child
eventually corrects these wrong applications of the rules by himself/herself as his or her language

develops.

According to Lenneberg (1967) as cited in Al-Dannan (2000), the ability of children to acquire
language begins to atrophy after the age of six, and the programming of the brain experiences a
biological change from learning languages to learning knowledge. Therefore, it can be said that prior

to age six the child is dedicated to the acquisition of language, but the post-age six years is dedicated
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to the acquisition of knowledge. Consequently, because of the nature of the creation of humans, the
child devotes the period after six years of age to learning knowledge, after learning his or her native
language and is on the road to reading for a variety for purposes.

The researcher claims that first language acquisition is also affected by child’s environment. This
means that children who have stimulations in their environment are better in language production
than those who do not have a language rich environment that provides them with real experiences
that improve language and communication.

In general, learning the language after the age of six requires an effort from the learner, because
he/she needs a teacher to reveal to him/her the new rules of the language. It needs long term efforts in
training to apply these rules with the exposure to errors and their correction by the teacher, compared

with the child who does the process automatically before the age of six.

Al-Dannan (2000) claims that there are two stages to acquiring Arabic language. Firstly, before the age
of six, a fungal stage allows the child to detect the language rules, and apply them without conscious
knowledge of them. This means that children, before the age of six, do not have the real ability of
using the language rules correctly. For example, children, at this stage, tend to express everything by

using any sentence that they have heard before without thinking about its structure or organisation.

Secondly, after the age of six, there is an awareness and knowledgeable stage that is necessary for the
child to detect the rules and practice them within a systematic plan (See Figure 2.5).

So, children in this stage become aware about language rules step-by-step. This becomes clear when
we observe that children, after the age of six, improve their expression by formulating and organising
clear sentences with regard to the CUAL. It is, therefore, necessary in the first stage to incorporate
children’s input through experiments that allow them to produce their language without caring about
the rules. The main thing at this stage is to encourage language production without focusing on its

rules. However, in the second stage (after the age of six), it is necessary to focus on the language rules
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during the encouragement of the CUAL. For example, children should be provided with different
activities that enhance the improvement of using language creatively including consideration of

grammar and spelling rules, and the structures of expressions.

Figure 2.5: Two stages of Arabic language acquisition (Al-Dannan, 2002)

If we compare the methods of learning language in the above two stages, we note the following:

1. The first one (awareness) is called the acquisition of language in the mother tongue, whereas after

the age of six language cannot be acquired using this method.

2. The first one takes place without effort, whereas the second one requires considerable effort.
3. In the first one, the language is mixed with emotions. This means that the speaker does not feel that
he/she can express his/her honest emotions without the first language, whereas, the second language

remains in the second place in terms of emotional expression.
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4. In the first language, native speakers and writers show accuracy and conformity in their
understanding of the words they use, whereas in the second one they do not do so well for the second

language.

5. In the first language, there is mastery in all of its details (grammatical and morphological); whereas
in the second one there are still some inadequacies in mastering the language, even though these may

be minor ones.

6. A sense of the beauty of language, its eloquence and its sweetness in the first one is automatically
felt without the need to explain; whereas for the second language, it needs to be explained, and

therefore, much of its value is lost.

7. The allocated time to master the first language cannot be spent doing something else with the child,
and understanding the learning of the second language [after the age of six] needs a longer time that

can be used for learning other things.

8. The process of learning the first language negatively interferes with the process of learning second

languages [after age six] in the areas of language structures and knowledge about concepts.

9. The first method enables the child to acquire more than one language at the same time without

effort; whereas after age six the child cannot learn more than one language at the same time as easily.

In summary, there are two stages or ways of acquiring the classical Arabic language as the first
language: the fungal stage, and the awareness and knowledgeable stage. However, it is necessary to

note that all of these issues involved in Arabic language acquisition relate to the national standard of
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Arabic (classical Arabic) but not to the various Arabic dialects. The next section illustrates more about

this point (See Figure 2.6).
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Figure 2.6: Main bases of Arabic language acquisition and development

It is not surprising that the Qur'an and the pre-Islamic poems were written to play a crucial role in the
standardization and development of the Arabic language. This is because, at the beginning of the
Islamic period, both were the only two sources of literary Arabic. It is not surprising, either, that the
text of the Qur'an, which had to be transmitted and explained, was the main source of the first
scholarly activity in Islam, both on the level of the text and contents.

. The transmission of both “texts” had since taken place orally and informally; however, it could not be

trusted in the rapidly expanding empire (Versteegh, 2005).

Versteegh (2005) claims that the language itself has undergone a process of standardization.

Regarding variations in the Arabic language, the Bedouin who considered themselves as members of
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one speech community in a pre-Islamic period did not face a great deal of variation in the
language—whether in its single linguistic norm, or even in the language of poetry—which was
supposed to be supra-tribal. The need to standardize the Arabic language began when Arabic became
the language of an empire after the conquests of foreign lands for three reasons (Versteegh, 2005).
First, the communication in the empire was threatened by the diversity present among the language
of the Bedouin, and the various colloquial varieties that emerged. Second, the policy of the central
government, in Damascus and later in Baghdad, aimed at controlling the subjects, not only in
economical and religious but also in linguistic matters. Obviously, Arabic had to be standardized, in
order to be used as the language of the central administration. Third, the rapid expansion of the
lexicon, which had to be regulated in order to achieve some measure of uniformity, was highlighted
in this changed situation. In other words, Arabic language is developed and standardized to avoid
the negative impacts of the colloquial variations on the communication language between Arabic
peoples. This standardization had other impacts which were related to the economical and religious
areas. So, this was the real beginning of the classical Arabic language which has been identified as the

main factor of Arab unification (Versteegh, 2005).

Versteegh (2005) claims that the most important prerequisite for the written codification of the
language was the invention of orthography, or rather the adaptation of existing scribal practices to the
new situation. Then a standardized norm for the language was elaborated, and the lexicon was
invented and expanded using Ingram and Wylie’s (1977). Subsequently, when these requirements
had been met, a stylistic standard was developed. The existing Bedouin model was instrumental in
the development of a stylistic standard for poetry, but the emergence of an Arabic prose style marked

the real beginning of Classical Arabic as we know it today" (Versteegh, 2005).

So, when we are talking about the Arabic language, we can say that Arabic is the identity of the Arab

society that is distinguished from other societies. It is a recipient of intellect and culture, and it reflects
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the intellectual level of the Arabic nations. Arabic is also a social means of communication which
made its function important in Arab life. Arabic language education aimed at developing the
linguistic skills of the student that enables him or her to correctly practice it with its natural scientific
functions. Language is interconnected to the intellect, as it provides children with the communication
tools for dealing with environment. Such tools are vocabulary and meanings. It also helps children to
generate new ideas. Some see that Arabic is not just a subject; it is a mean to study other subjects.
Others see that mastery of Arabic by Arab students helps them to deal with knowledge at all
educational stages. Arabic is a mean of expressing ideas, emotions and reactions. It is the human way
of communicating meanings. From the previous discussion, it can be said that encouraging the
creative use of any language is not easy because it requires a big effort which should be based on the
various aspects of Arabic first language acquisition and development. The CUAL, in particular, is a
substantial challenge because of the importance of Arabic language in the Arab world and its creative
features that demand special consideration from all Arabs but especially from Arabic language

teachers.

2.4.4 Teaching Arabic language as the first language

Arabic belongs to the Semitic family of languages. Arabic, like English, is described as a world
language—it is ranked fifth among the world’s languages. It has 28 letters (Al Khalil & Palfreyman,
2003). In the Arabic community, the classical variety of the language is regarded as the one that
carries prestige, in comparison with the local variety. Since the classical variety is mainly restricted to
religious usage, the prestige value of classical Arabic has been transferred to Modern Standard Arabic
(MSA). In fact, MSA constitutes a standard variety across the international community of educated
individuals in the Arab world, but within each Arab country there is a regional variety of the
language that functions as the standard (Elgibali, 1996). In other words, Arabic vernaculars display a

very wide geographic distribution ( Egyptian Arabic in Egypt; Levantine Arabic in Syria, Lebanon,
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Jordan and Palestine; Gulf Arabic in Southern Iraq and the Gulf region to which Oman belongs) (Al

Khalil & Palfreyman, 2003).

"The Arabian Peninsula and the Gulf witnessed considerable urbanization following the oil boom of
the 1970s. In the Gulf States, this urbanization has reinforced long-standing contact with non-Arabic
languages such as Hindi/ Urdu, English, as well as with various Arabic dialects spoken by the native
population or by the Arab expatriates” (Holes, 2006, as cited in Miller, et al, 2007, p. 17). Urbanization
has also caused the formation of the variety of Arabic dialects which are spoken by the native
population. As a result, various degrees of levelling between the local dialects have been formed
(Miller, Al-Wer, Caubet & Watson, 2007). Regarding Oman, there is a very rich national treasure
under the name of “intangible heritage”. It not only includes customs, traditions and values, but it
also contains a linguistic heritage of the forms of rich accents in different regions of the Sultanate
which differ in sounds, meanings and social contexts (Al-Darmaky, 2010). In addition, Al-Saidi (2006)
claims that there are currently more than three languages other than Arabic in Oman. Each of the
linguistic minority groups is trying to be a society of its own, but because of the fact that Arabic is the
official language in the country, everyone is obliged to know the Arabic language so that each
minority can adapt to, and live and participate in, social life. These languages are:

1. Baluchi language: As is known, the Baluch origin is located in the province of Baluchistan

in Pakistan.
2 .Swahili language: the origin of this language is in East Africa.
3. Aljebalia Language: This language is used by people who live in mountains in Dhofar in
the south of Oman.
4. Shahouh language: this language is used by people who live in Masandam in the far north

of Oman.
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Al-Dannan (2000) claims that because of Arabic language variation, the Arab student enters school
after he/she masters the Arabic vernacular. This represents the enormous language capacity that the
human brain has to acquire languages. In other words, Arabic students have been provided with the
language by which they are supposed to acquire the appropriate knowledge depending on its nature
and composition; however, the student is surprised that the language for acquiring knowledge is not
the language that he/she has acquired, but it is the language that he/she must learn and master in

order to be able to understand the material pertaining to other knowledge (Al-Dannan, 2000).

According to Elgibali (1996, p.120), “Modern Standard Arabic is learned through formal education
(although the medium of instruction is generally the colloquial dialect, even in the teaching of MSA),
whereas colloquial Arabic is acquired natively.” While all Arabs necessarily speak at least one of these
vernaculars in their daily communication, an educated Arab must add to that a fair mastery of MSA,
which is the official language of some 20 Arab countries and the written language that students have
to learn, although verbal communication in the classroom is usually conducted in the local vernacular
(Al Khalil & Palfreyman, 2003).

To sum up, there are two prestigious standards for speakers of Arabic. The first one is the national
standard, known as Modern Standard Arabic (MSA), which is like a classical, written variety. The
second one is the local colloquial standard variety, which represents the prestigious variety of
common use for the speakers of all dialects in Arab countries; this variety is generally not written
(Elgibali, 1996). Because of this, the classical Arabic language must be adopted to be the only

communicated language in Arabic schools throughout the school day in the classroom and outside.

This is because the classical Arabic language is the written language of the school books in all Arab

countries.

Generally, the aim of teaching Arabic for students is to master its basic skills to achieve a linguistic
level that enables them to use Arabic successfully through speaking, reading and writing (Ibrahim,

2004). However, there are some factors that cause difficulties in achieving this aim.
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Figure 2.7 summarises the issues outlined above which can be considered as factors of Arabic

language variation that affect teaching Arabic language as a first language.
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Figure 2.7: Main factors that affect teaching Arabic language in Oman and other Arab countries

Consequently, the Arab student is in the worst situation, a situation that can be described as the
opposite of the natural process. This is because the student begins to lose the natural ability to learn
language as in the early years at a time when he/she needs to learn new knowledge by using that
language that he/she has not yet mastered. If we compare his/her situation with the English speaking
situation, for example, we find that the Arab student has to learn the knowledge and language of
knowledge at the same time, but the English speaking learns the knowledge by using the same

language that he/she has already mastered. Furthermore, the thing that makes matters worse is that
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the language of communication and the language of explanation of scientific subjects is in the
vernacular so the student does not practise classical Arabic except when he/she reads or writes. As a
result, the teacher is placed in a very difficult position because he/she explains the scientific material
using the vernacular because of his/her lack of proficiency in using the classical Arabic to explain on
the one hand, and the need to ensure that students understand this explanation on the other. The
difficulty is further exacerbated for the students because they are asked to go back to the book that is
written in the classical language and they also are required to take their exams using MSA (Al-
Dannan, 2000). Mohammed (n.d) claims that Arab students’ weakness in Arabic is a very big and
chronic problem that is aggravated day after day. Many graduates are not able to complete one or
two lines using the classical Arabic correctly. The main cause of this problem is the overlapping of the
vernacular with classical Arabic and of Arabic with foreign languages. As a result, the teacher
continues to complain about the lack of understanding of his/her students and the weakness of their
linguistic knowledge, while the students also complain about the difficulty of the Arabic language
and their lack of understanding of learning materials written in this classical Arabic (Al-Dannan,

2000).

In addition, Omani students, like students in the Arab world, learn the English language besides the
Arabic language from the primary stage. According to Al-Mutawaa (n.d), some educators claim that
learning another language is a very complex process involving all the mental, muscular and
emotional efforts of an individual, which is a hard process for students, especially Arab students who
are challenge actually learning a second language. This language is the classical Arabic language
which differs in one form or another from the first language of the child (vernacular). Furthermore,
the pre-school and kindergarten (3-6 years olds) in psychology represent the early childhood stage,
where children need to learn at first their mother language. This can cause difficulties for children in
learning the English language at the same time. Additionally, they need to be able to speak Arabic

and use it to express their views and feelings. The English language also does not use the same
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language units and elements carried by the Arabic language in terms of voice, grammar and

semantics; this discrepancy has a negative impact on the mother tongue (Al-Mutawaa, n.d).

Additionally, Al-Dhufairy’s (2007) study showed that students who did not study English alongside
Arabic excelled in achievement in the Arabic language and there were significant differences between
the achievement of the two groups (the first one studied English alongside Arabic, but the second one
studied only the Arabic language). As a result, as Al-Dannan (2000) notes, learning English alongside
Arabic causes negative implications for learning MSA. For example, the student listens to the
explanation of the scientific material presented in colloquial Arabic and when trying to refer to the
book he/she finds that he/she has a limited understanding of the material, so he/she resorts to a
private teacher for explaining the material again. After understanding the material, the student finds
some difficulties in expressing their thoughts in the writing exam, so he/she resorts to memorise the
material without understanding. As a result, this causes negative trends in the habits of reading in
Arabic among Arab students. The main evidence for this finding was based on publishers’
complaints, who just sell a limited number of copies not exceeding three thousand copies of each
book. As a result, these trends in the habits of reading in Arabic affect negatively the trends in the
habits of reading in English or other languages. According to Mohammed (n.d), weakness in reading
may also be caused by health problems, like sight or hearing problems. It may be caused by the
readers’ lack of vocabulary or some other learning environment problems like the huge number of
students in each classroom (on average 35 students per class) which prevents students from finding
enough opportunities for learning to read. Besides Arab students reading problems being related to
linguistic confusion they may also relate to the lack of experience they bring to the reading situation
and also lack of learning strategies and higher order thinking skills since effective reading requires
thinking skills and thinking about thinking (meta cognitive skills). Consequently, this situation
creates a wrong idea towards the Arabic language. The students and teachers think that Arabic is

very difficult. As a result of students’” memorisation of material in learning Arabic without a deep
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understanding, the logical and cognitive growth of students becomes limited, and this is reflected in
their lack of ability to solve problems which is a missed benefit for the students and for the
community and the nation. From the above discussion, it is clear that the majority of educational
problems faced by students at all stages of their study, including the university level, are due to the
lack of proficiency in classical Arabic language.

Based on the current reality (general weakness observed in the performance of students in Arabic and
other materials, and the difficulty in needing to wait until the classical Arabic language has been
mastered by students in education to change this reality) and on the latest language acquisition and
scientific applications, the two most important issues that should be considered for teaching

languages are, namely:

1. The innate ability to learn languages is not strong in a child in primary school as it begin to
atrophy, but there is still capacity left in the child being able to detect the rules of the language to
which he/she is exposed, and that the application of these rules and this ability can be activated

and exploited. So, teachers have to find ways to activate learners’ ability to learn language rules.

2. The latest method of language learning is a method of Functional Communicative Approach which
includes the career practice of the target language. So, teachers have to stimulate this aspect in
students by organising suitable activities which provide them with wide opportunities to improve
it.

Thus, one has to be proud of Arabic, not through rhetorical poems and speeches, but through the
practical application of its skills, encouraging its speakers, developing their linguistic skills, and
teaching them systematic thinking in their mother tongue so that when they graduate they may

get suitable jobs (Al-Dhabib, 2001).
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Another issue that can be discussed in regard to Arabic language teaching is the importance of
acquiring Arabic language skills for Arabic language teachers. Arabic language has multiple linguistic
areas (e.g., grammar, rhetoric, literacy,) and a variety of skills, and knowledge of these skills in each
area of the Arabic language is essential for Arabic language teachers to succeed in their performance
of teaching. For example, when we look at the grammar, the knowledge of its skills, such as the ability
to control the words, the ability to formulate sentences, and the ability to extract rules through
various examples, can help teachers to be able to explain the rules and implement them with their
students using suitable methods and activities that make Arabic language learning fun for students.
So, these abilities allow teaching students be able to understand the subject easily because of the use
of efficient ways which support students’ learning. So, it is essential for teachers to be proficient in the
Arabic language skills and knowledge to be able to facilitate and enhance students’ acquisition
(Afenshy, 2008).

It is, therefore, essential that colleges of education in Arab countries give their attention to
preparation programs for their Arabic language teachers’, to ensure they acquire the Arabic language
skills and knowledge that will help them in the future in their mastery of teaching Arabic (MSA) (Al-

Dannan, 2000).

Another issue that can be discussed here is the Arabic language curricula design. Moussa (2010)
claims that Arabic language curricula and objectives are based on the combination of the Arabic
language and heritage. So, the methodologies of teaching the Arabic language are drawn up
according to the firm association between the Arabic language and the Holy Qur'an; as it is the way to
understand the divine revelation and taste its inimitability, and it is a way to understand the Hadith's
rhetoric. Arabic language curricula also include the Arab proverbs and the wisdom and poetry of
different eras. Thus, Arabic, in its historical character painted on the example of the Arab tongue in
which the Holy Qur’an was revealed, retained the phonetic, morphological, syntactic rules as well as

a part of its lexical and stylistic rules with a common fixed linguistic level over this prolonged time.
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In the Sultanate of Oman in particular, the curricula of Arabic language is stipulated to be rich in
highlighting the bright aspects in the Arab and Islamic heritage and should take into account choice
of texts in literature, reading, and language texts and applications from our nations' inherent heritage
(Moussa, 2010). So, there is a need to construct a balance between the proportion of heritage texts and

the contemporary texts.

2.5 Pedagogy of teaching the creative use of language

2.5.1 The concept of the creative use of language theory

Creativity in dictionaries means the ability for creativity, invention, creation, training, planning and
creativeness (Hamdawi, 2007). In the scientific field, for example, creativity means invention and
discovery whereas its meaning intended in the area of literature, art and philosophy is to create
theories, concepts and principles of intellectual consideration. In contrast, creativity in the field of
linguistics is the human’s ability to create and generate an unlimited number of sentences and use
vocabulary to express their ideas. It replaces all of the Arabic tradition by mental planning,
production of ideas, and theories through thinking in the present and the future (Hamdawi, 2007).
There is no doubt that the mother tongue has an essential role in the development of thought and
absorbs everything around us. It is the means of the exercise of human creativity in our daily lives
because it helps us to innovate in adopting new words and expand in the use of words for the
purpose of clarification, or persuasion or evasion (Ali, 2007). Accordingly, the renowned report of
UNESCO (1996), 'Education is the hidden treasure' identified four basic goals for the education in the
information era. These are: learning to know, learning to work, learning to be and learning to share
with others. All of these goals have a strong link to the ability to use language creatively. For
example, work in this era means creative work and it depends on the development of the individual's

ability to communicate with others at a sophisticated level.
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To sum up, the creative use of language is based on producing language in a creative way which is to
avoid repetition and reproduction of what has already been said. It relies on using language in

original and innovative ways which in turn relates to thinking skills.

2.5.2 Creativity in language and language skills

2.5.2.1 Language and cognition

Psychologists claim that there is a relationship between language and thought because speech, for
example, can be adopted to measure the growth and progress of thought. According to Abu Jabeen
(2007), Saussure (1916) believes that the relationship between language and thought resembles a
paper—one side of the page is thought, and the other is language. He also claims that as we cannot
isolate one side from the other side of the paper, we also cannot isolate language from thought.
Furthermore, a large number of scientists emphasize that there is an organic relationship between
language and thought (Abu Jabeen, 2007). For example, if anyone needs to express his/her ideas or
views about any issues he/she should think about the suitable expressions which reflect his/her view.
So, language use is based on thinking processes. This means that we cannot use language without

thinking at first about its expressions. There is also a relationship between language and intellect.

According to Ashoor and Alhawamda (2003), Vygotsky claims that the relation between language
and intellect is not primary; it appears through growth. He distinguishes between two levels of
speech:

1. The internal semantics goes from general to specific, from overall to part, and from

sentence to word.

2.The external phonetics start from a word, then makes connections between two or three
words, and then form short sentences (i.e., it goes from specific to general, part to overall, and

word to sentence).
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Vygotsky noticed that the internal speech is the person talking to himself/ herself, while the external
speech represents the relation of the person with the others. In the internal speech, speaking is
transformed into thinking. On the contrary, in external speech, thinking is transformed into speaking.
So, thinking is considered as the means to acquire basic knowledge, and the process leads to
upgrading the language skills of thinking. The relationship between language and thought is also
emphasized by Watson, the leader of the school of thought, who claims that ' thought is language'

(Abu Jabeen, 2007).

Clark (1993, p.173) claims that there are six fundamental aspects in which language can function as a
tool to enhance, extend and facilitate thought. These are:
1. Memory augmentation: the acquisition of a public language is powerful means of
systematically processing data (not simply in written language, but also in
communicated oral traditions).
2. Environmental simplification: applying linguistic labels is one way in which the
perceived environment can be broken down into persisting objects and properties.
3. Coordination of language permits the mutual control of attention and resource
allocation in coordinated activities.
4. Transcending path — dependent learning: the learning patterns of linguistic creatures
are not constrained by the particular cognitive paths they have followed since linguistic
communication allows ordinary learning patterns to be circumvented and short-
circuited.
5. Control loops: language allows us to create control loops for four future behaviour (by
writing down plans that might be too complicated to keep in one's head, for example) as
well as to register and respond to the instruction and regulation of others.
6. Data manipulation and representation: “extended intellectual arguments and

theses are almost always the product of brains acting in concert with multiple
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external resources. These resources enable us to pursue manipulations and

juxtapositions of ideas and data which would quickly baffle the un-augmented brain”.

The previous six aspects illustrate the language role in motivating thought. They, in other words,
confirm the strong relationship between language and thought by providing some specific examples.

In addition, Bermudez (2003) claims that "language does not enable us to perceive an environment
composed of discrete and continuously existing objects in the way that many philosophers have
argued. What it allows us to do is to impose a simplified pattern that will allow us to make sense of
the discrete and continuously existing objects that we encounter in perception and action". So the
reality of language is the way symbols combine with each other to express and support thoughts,
taking thoughts to be complex entities that can be assessed for truth or falsity (Bermudez, 2003). To
explain the relationship between language and cognition more deeply, it has been claimed that people
who have no language will have an impaired mental life (Kiel & Bloom, 2001). Accordingly, it is clear
that much of the content of our minds exists because of information conveyed through the medium of
language. Kiel and Bloom also believed that the language we learn enables us to perform abstract
inferences (as in the domain of theory of mind), and helps us carve the external world into distinct
categories. Kiel and Bloom (2001, p. 358) claim that “the acquisition of a natural language—any
language—gives rise to an alternative representational medium with which to think”. They also claim
that if anyone has acquired a language she/she can talk to himself/herself in this language. The most
obvious use of this language would be for cognitive tasks, such as planning what to write, or
imagining what someone would say in the course of a conversation. Additionally, they claim that
language affects thought not by creating a new format for mental computation and memory but by
actually creating new concepts. In general, "people use language to think, so language will tend to
shape the thoughts of the peoples who use them" (Marlowe, 2004, p. 8). In other words, languages

help their users to make sense of the world in diverse ways.
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2.5.2.2 The creative use of language skills

Creativity skills in general vary within and among people and across disciplines. No one person
possesses all the skills, nor does anyone display them all the time (Cindy, et al, 2002). According to
Treffinger, Young, Selby and Shepardson (2002), Creativity skills can be classified into four groups.
The first is the generation ideas group that includes the cognitive characteristics commonly referred
to as divergent thinking or creative thinking abilities and metaphorical thinking. The specific
characteristics in this category include fluency, flexibility, originality, elaboration and metaphorical
thinking. The second group is the digging deeper into ideas which includes cognitive characteristics
commonly referred to as convergent thinking or critical thinking. The characteristics in this group
include analysing, synthesizing, reorganizing or redefining, evaluating, seeing relationships, desiring
to resolve ambiguity or bringing order to disorder, and preferring complexity or understanding
complexity. The third group is the openness and courage to explore ideas which includes some
personality traits that relate to one's interests, experiences, attitudes and self-confidence. The
characteristics in this group include problem sensitivity, aesthetic sensitivity, curiosity, sense of
humour, playfulness, fantasy and imagination, risk taking, tolerance for ambiguity, tenacity,
openness to experience, emotional sensitivity, adaptability, intuition, willingness to grow,
unwillingness to accept authoritarian assertions without critical examination, and integration of
dichotomies or opposites. The last group of creativity skills is the listening to one's "inner voice"
which includes traits that involve a personal understanding of who you are, a vision of where you
want to go, and a commitment to do whatever it takes to get there. The characteristics in this group
include awareness of creativeness, persistence or perseverance, self-direction, internal locus of
control, introspective, freedom from stereotyping, concentration, energy, and work ethics (Cindy, et

al, 2002) (See Figure 2.8).
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Figure 2.8: Four groups of creativity skills

Regarding creativity in language, Qasem (2005) divided the levels of the CUAL into four categories
according to the nature of the ability in each macro language skill (listening, speaking, reading, and
writing). The four categories of the CUAL are the low level (not yet evident), the medium level
(emerging), the good level (expressing), and the excellent level (excelling). Each level includes
standards of measuring the ability. For example, students who belong to the expressing level in
listening have a good ability to use clear criteria in analysing any listening text compared with
students of the not yet evident level who have a weak ability to analyse any listening text.
Furethermore, students who are in the not yet evident level of reading skill have a weak ability to
generate metaphorically phrases to express a meaning from the reading text. But students who are in
the emerging level have a satisfactory ability to generate metaphorically phrases to express a meaning
from the reading text. (See Appendices G, H, I, and ] which illustrate the criteria of the CUAL levels

for all the four macro language skills).
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Mahmud (2003) claims that the creative appearance of language is linked practically with the
availability of the basic language skills in everyone who speaks the language. In other words, people
who know their own language can express an unlimited number of new appropriate ideas to new
circumstances, so that people are capable of producing many of sentences through a limited number
of vocabulary and linguistic rules that constitute the verbal performance of individuals. Creativity in
the language, then, is the ability to produce an unspecified number of renewed sentences
permanently. It is also at the same time the ability to understand these sentences. Furthermore, it can
be said that creativity in language is a compilation of familiar vocabulary in a new unprecedented
formula. For example, individual can put a word in an infinite number of sentences. This also
happens in many cases when any usual formulation is generated, but conducive to the meaning. The
source of creativity in the language attributed to the human nature of language itself; it is composed
of endless groups of linguistic structures, as well as being flexible and variable. As Chomsky said:

"language is however, an innovative creative process” (Mahmud, 2003, p.116).

Zawada (2005) also points out that the creativity in language is due to the openness of language (i.e.,
the ability to create new lexical items), as well as its recursive nature (i.e., the re-use of syntactic
patterns within larger patterns, as well as the re-use of syntactic patterns for new instances). For
example, creativity in speaking is known as the activity of making new meaning by a speaker (in the
broadest sense of the use of language in all forms and in all mediums), and the re-creation and re-
interpretation of meaning (s) by a receiver. It is also a graded phenomenon ranging from the more
conventional and predictable to the less conventional and unpredictable, and it is manifested in all
domains of language (lexis, grammar, text and discourse) (Zawada, 2005).

It can be also known by putting it in the form of questions: 'How can a speaker know what a sentence
he has never encountered before means? ‘and ‘how can such a finite mind come to know the
meanings of infinitely many sentences?' (Ficsher, 1997, as cited in Zawada, 2005, p. 11). So, it is the

ability of human beings to create frames, schemas, scripts, and other forms of cognitive
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expression—for example, people can use metaphors to create new constructions, new meanings, new
categories and new semantic domains; there is also the use of prepositions and verb participles and
how they operate in language to contend with (Clair, 2002).

Table 2.1 Example of metaphorical language that creates new constructions (Clair, 2002)

Source Pattern: They broke the house
Metaphorical Extension: They broke up the house
New Verbs: They broke the house up

In Arabic language, metaphor can be used when anyone, for example, needs to express his/her
feelings about being unsuccessful. He/she can say: “My lack of success destroyed my future” or “I

sank in the black sea”.

Regarding the creative skills in language, Abu Jabeen (2007) claims that students who use language
creatively can generate ideas and think flexibly. In addition, they can use sensory images and are
fluent. They also can give multiple alternatives and express different ideas. Moreover, they have an

abundant vocabulary.

According to McCarthy and Carter (2004), the Cambridge and Nottingham Corpus of Discourse in
English (CANCODE) identified key features for creativity in language use, such as metaphor, simile,
metonymy, idiom, slang expressions, proverbs and hyperbole. They claim that, for example,
creativity in language of everyday speech can include: offering some new way of seeing the content of
the message; making humorous remarks; underlining what is communicated; expressing a particular
attitude and making the speaker's identity more manifest. The following conversation can illustrate

some of the above mentioned features:

1. (S 02) (Laughs) cos you came home.
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(503) I came home.

(S 02) You came home to us.

2. (S 03) Sunday is a really nice day I think.
(5 02) It certainly is.

(5 03) It's a really nice relaxing day.

3. (S 03)Ireckon it looks better like that.

(5 02) And it has another bit as well, another dangly bit.

(S 03) What, is it attached to.

(S 02) The top bit.

(S 03) That one.

(S 02) Yeah. So it was even.

(S 03) Mobile earrings.

(5 01) I like it like that. It looks better like that (Carter, 2004, p.8).
As it is observed, the word ' mobile ' is metaphorically linked with the word ' earrings'. There is a pun
on the meaning of 'mobile' (with its semantics of movement) and the fixture of a mobile meaning
either a brightly coloured dangling object which is normally placed over a child's bed or cot to

provide distraction or entertainment (McCarthy & Carter, 2004).

Arabic language, like any language, includes four basic skills (Saada, 2003) (See Figure 2.9).
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Figure 2.9: Basic skills of the CUAL

I. Fluency

Fluency means the student's ability to produce the largest number of appropriate linguistic responses
(words, ideas, phrases, structures, linguistic expressions and meanings) in a specified period of time,
in response to a linguistic problem, such as generating the greatest possible number of appropriate
titles for a subject, or imagining the largest possible number of appropriate endings to a story, or
composing the largest possible number of appropriate linguistic expressions to express any event
(Mahmud, 2003).

Saada (2003) claims that there are five types of fluency:

1. Verbal fluency or words fluency: it is the fast ability to produce words and spoken
expressive units such as giving the largest number of words that consist of four letters or

start with the letter (O).

2. Meaning fluency or intellectual fluency: it is the ability to add a large number of ideas in
a limited time disregarding the type and level of these ideas, such as giving the largest

number of titles for a short story.

3. Forms fluency: the ability to change forms by making slight additions and to sketch

examples for responses of a visual stimulator.

4. Association fluency: the ability to produce a large number of words that have the same or

common meaning as education, revising or studying.

5. Expressive fluency: easiness of expressing and forming ideas in connected words, such as
giving the largest number of different five-word sentences provided that no word is used

twice.
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In order to develop this skill, a teacher has to encourage his students by asking them
questions that require them to think of writing a report to jot down their ideas, and by
making them participate in the discussion. The teacher also has to encourage them to
discuss and argue in a certain issue, and giving them opportunity to express themselves.
He/she could also ask them to use some words in the largest number of meaningful

sentences.

II. Flexibility

Flexibility is the skill through which new types of vocabulary and expressions are generated and
used. In this case, the teacher has to give his students room for creativity and imagination of things,
and expressing such things in different ways. Generating different forms of some words is an
example of flexibility (Saada, 2003). In addition, Mahmud (2003) points out that flexibility means the
student's ability to produce the largest number of varied linguistic responses with the ease in
changing the response to another within a specified period of time in response to a linguistic problem,
such as using some synonyms for vocabulary in a variety of linguistic contexts, or expressing some

ideas using diverse and flexible linguistic expressions.

III. Originality

Saada (2003) points out that originality is the ability to think and respond in unusual or unique ways,
such as reading the beginning of a story and asking students to think and find a possible end for it or
another end of that of the real story, encouraging them to write a dialogue of a new story, or
connecting between non-related words. Moreover, it is the student's ability to produce new and non-
common linguistic response in a specified period of time in response to a linguistic problem, such as
innovation of suitable titles for a topic, generation of synonyms for vocabulary contained in the text,

or the expression of certain ideas using new language (Mahmud, 2003).
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IIII. Elaboration

Elaboration or Expansion is the ability to use new elements and ideas of a certain idea that help to
improve the idea. For example, interpreting a certain situation that is mentioned in a text, or

confirming a certain idea in different ways (A’saliti, 2005).

Mahmud (2003) also defined it as the student's ability to add appropriate, new and diverse details for
an idea in a specified period of time, such as adding new and cute ideas for a story, or completing
certain stories and putting an appropriate end for them, or forming a particular text or paragraph to

express an event.

Regarding the creative use of the Arabic language, Fadhl Allah (2001) claims that the Arabic language

itself has the characteristics of creativity, and can refer to some of these characteristics as follows:

1. Differences in the interpretation of words with their multiple meanings, reflecting the ability of the

Arabic language to develop itself.

2. Interpretation of the text: Interpretation does not mean here to provide another meaning of a word,

but it means to provide its new uses that emerge from the beliefs, and can be linked to the essence of

intellectual aspect.

3. Synonymy and joint verbal: The tandem was the launching of more than one word to signify one

object, such as using multiple names Wallace, camels, honey.
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4.The joint involvement of verbal means more than an indication of the utterance of a single word,

such as eye, which means the medium of seeing things, the spring of water, or the spy .

5. Metaphor expression: a metaphor is the use of the word in an unusual position like using the word
“head” to describe the leader of a group. Arab linguists divided the Arab metaphors into mental
metaphors, linguistic metaphors and absolute metaphors. The use of metaphors in any language
opens a wider way for encouraging creation and creativity. This means that the nature of Arabic
language provides opportunities for the speakers to use it in a creative way. Therefore, Arabic
language teachers' use of it for improving students” skills is consistent with its nature and features.
So, the application and use of the Arabic language in the learning and teaching process can be
linked to the creative aspects. This is because the use of the Arabic language is based on
constructing new and flexible sentences which express new ideas. Therefore, Arabic language
teachers should encourage creative skills and avoid focusing on the memorisation skills only. This
can be achieved by diversifying teaching strategies and assessment methods which provide wide

opportunities for students to improve their higher thinking skills.

2.5.3 The importance of the creative use of language

In the past, life was very simple and development in various areas was very slow. Nowadays, the
world has become like a small village because of various social relationships among people, different
types of knowledge and technology which encourage people especially students to gain a very strong
experience in their life (Girl and chong, 2004). So creativity is important to keep up with modern
developments in the information age because information and scientific knowledge distributed by
technology today stormed all areas of life and at all levels and segments of human society. It also

became essential because it is a process of exchanging ideas, information and experiences.
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In addition, as everyone knows, the effective development of a society is the only investment for all
the human and material resources and those resources in Arab societies will achieve economic and
social returns only through real human and material development to serve the community. Therefore,
it is necessary to keep up with scientific development and its impact on the way of life in all modern
societies, through the modernization of the educational process, means of explanation and modern
educational methods. As a result, generations will be professional (Abu Zaid, 2007). Creative learning
is also gaining a new dimension of accelerating processes of education in the implementation of a
series of activities leading to positive changes in the mental aspects (knowledge, skills, thinking and
learning, analysis and synthesis, reasoning and problem solving, creativity) or in skills of
performance like skills of writing and reading, painting and manual skills. Since that teaching is a
process of thinking that involves the use of prior knowledge of special educational strategies for
understanding students ideas, their performance can be amended through the provision of

appropriate expertise of training (Al-Dhafr, 2007).

With regard to the teaching of the creative use of language in general and of Arabic in particular, it is
very important because it opens the ways for the student to satisfy the learning requirements and
needs efficiently and effectively, and assists him/her in the exploitation of his/her capacity for
imagination and creativity, and also helps to think of himself/herself and for himself/herself (Hanafy,
2010). For example, if students mastered the Arabic language from a young age, their language would
become alive in their feelings and emotions, and they would be able to read everything, and
understand its meaning, and be able to think and propose, discuss and innovate, which can bring
them to their community, so that they will be able to understand science and knowledge in the
language used for learning and teaching, because thinking should be done in the language of science

(Faggal, 2008).
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The creative use of the Arabic language is also important in training the students how to order their
ideas, organize them, and tie them together in phrases. Furthermore, it prepares the students for the
various vital positions that require a fluent tongue, as well as trains them on how to express what
they read in their own style. Moreover, it is important in training them to select words that represent
the meanings and ideas, structures and expressions, and accustoms them to think and express their
thoughts fast, and deal with situations of surprise (Al-Shereef, 2004).

To sum up, it is necessary to prepare students at the pre-university stages to think logically and
acquire cognitive and analytical skills and to lead them away from memorization and retention of
factual knowledge so they may continue at undergraduate and postgraduate stages to use language

creatively and innovatively (Al-Feely, 2007).

2.5.4 How to encourage the creative use of language in students?

Creativity in language use cannot occur in a vacuum. It requires several factors to encourage it, like
technologies, teaching and learning strategies (Girl & Chong, 2004). Teachers, for example, should
acquire creative skills and sufficient knowledge of the language. Furthermore, they should improve
their teaching skills (e.g., planning lessons, choosing suitable teaching models and managing
behaviours). In addition, they should gain support from their superiors to develop their

professionalism (Girl, 2004).

Moreover, teachers can help their students by valuing their students’ own ideas and experiences
which they bring with them to the classroom. Teachers can do that by developing a strong
relationship between them and their students and give them opportunities to plan their own activities
(Richardson, 2007). So, during the teaching of the thinking process the role of teachers should not be
as a dispenser of knowledge. They should not give students information but teach them how to think.

They should teach them more as a facilitator of learning and help them to accept challenges. For
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example, ideas should be borne in the students’” minds and teachers must act only as a supportive

facilitator (Nickerson, Perkins, & Smith 1985).

Language is a social phenomenon and a living entity that needs to grow and develop to adapt to the
development of life. This requires the generation of vocabulary and meanings that can express the
requirements of this era (Al-Garrary, 2006). Contemporary education emphasizes that language has
functional and social importance. As Al-Rikabi (1986, as cited in Ali, 2004) points out the basis of this
perception consists of two points about language:

1. Language is a social means between individuals.

2. Language must be taught as its functional importance in life.

According to Campbell and Green (2006), language learning is “cultural” rather than ‘natural’. This
shifts language away from the realm of personal development. Instead, language learning becomes
‘cultural capital’. In particular, culturally determined ways of doing things are not the only ways, but
the ways that happened to be valued by dominant groups in society. So, language is not a set of
cognitive skills that we either have or do not have but is a form of behaviour that always takes place
in a social and cultural context—"discourses”. So the importance of any language in general is that it
is not only a means of communication and networking among the groups and individuals, but it is
also the symbol of identity that discriminates people from one another and allows them to adapt to

the development of life (Al-Ayubi, 2005).

In this era, called the 'era of globalization', the Arabic language, in particular, faces rapid changes,
where new knowledge is evolving all the time. These changes affect the Arabic language by
encouraging it to adapt to the changes. For example, because the Arabic language is flexible (its
vocabulary can be used in different meanings or contexts) it can express the requirements of the new

era by generating new terminologies and vocabulary required in all fields of knowledge. So, this
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feature of Arabic language helps it to deal with the challenges of this era (Assayed & Rahmu, n.d).
Arabic language teachers agree that many Arab students using the current curricula are able to
memorize a lot of information without acquiring the minimum limit of language proficiency that can
help them to express their ideas (Ali, 2004). So, most educators agree on the need to link teachers’
preparation with what should be done after their graduation, and the requirements of their profession
according to the development of this era. In other words, their preparation must be linked to their
roles for the future. This attitude or perception returns us to the great development witnessed by
teaching and learning language in the past. In other words, language was seen as a set of facts that
should be memorized but now it is viewed as a set of skills, and knowledge alone does not lead to
acquisition of these skills. Because of that, it is necessary for students to practise the language based
on their understanding and awareness of these relationships (Afenshy, 2008). According to Afenshy
(2008), a linguistic skill means a certain level of linguistic performance which requires a period of
training and practice. It has a knowledge part and a performance part that allows students to generate
language. So if teachers need to teach any linguistic skill to their students they should acquire this
skill at first to allow them to teach it to their students. For example, the knowledge skills in grammar
of Arabic language teachers allow them to teach these rules of grammar to their students. Another
example, the literature skills of teachers allow them to explain texts and analyse them with their
students who can then become creative in analysing other texts. In general, Afenshy claims that it is
essential that teachers acquire the Arabic language skills that will be taught to their students because
this will help their students to deal more easily and accurately with the Arabic language and acquire

higher level skills.

Furthermore, creative use of language represents language learning growth, and we can find it in all
humans. It motivates us to introduce creative thinking skills to the school curricula, and train
students to manage their minds in being able to solve problems that they may face in the future, and

how to deal with them and negotiate with people. The need for creative use of language becomes

54



more pressing in the current reality in which we live today because education now focuses on
thinking skills. As a result, more work is being done on the education of students as good thinkers, as
it is reflected in their work, and on their performance, thus contributing to the development of their
society where the goal of education in the present era focuses on thinking, and organizing knowledge
(Abu Jabeen, 2007). If we talk about the creative use of language in particular, we know it cannot be
improved randomly. The social interaction involved in language encounters is the main factor in
language learning experiences that will lead to improvement. In other words, the social encounters
between people can enhance the use and the practising of skills as for instance today’s online
communication which requires the formation of different interactive practices between people
(Carter, 2007). In addition, researchers and thinkers need language to formulate their theories and
ideas. As Thorndike once said: “language is the greatest thing that was created by humans" (Abu

Jabeen, 2007).

According to Kabilan (2000), in order to have proficient students in language, they need to use
creative and critical thinking through the target language. In other words, using the language and
learning the meaning is not enough and this is the real challenge for language teaching approaches.
Kabilan claims that learners can only become proficient in language use if, besides using the language
and knowing the meaning, they use it to display creative and critical thinking. For instance, students
should be able to generate ideas and support them with logical explanations, details and examples. In
addition, they should be able to combine responses or ideas in unusual ways (Smith, Ward & Finke,
1995, as cited in Kabilan, 2000). They also should be able to use elaborate, intricate, and complex

stimuli and thinking skills (Feldman, 1997, as cited in Kabilan, 2000).

So we may ask what the requirements are for achieving these aims. In order to have creative and
critical language users/learners, teachers need to adopt roles where they are responsible for deciding

on strategies to be implemented in the classroom that meet the needs of the students. For instance, if
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teachers are pressured to produce learners who will obtain good results in pencil and paper
examinations, then their teaching content, activities and strategies would differ from the ones who

teach to produce creative and critical language users (Kabilan, 2000).

In other words, according to the literature (e.g. Kabilan, 2000) many teachers, in general, should
change their attitudes towards students and pedagogy. This means that some teachers ignore the
individuality of students. They fail to understand the students” own experiences, views and concepts.
As a result, this leads to a boring and unimaginative language classroom because of the minimal
participation and involvement of learners. Teachers need to consider learners as individuals who are
equals in a situation of genuine two-way communication by listening to their opinions and beliefs
(Kabilan, 2000). Further, teachers need to be aware of particular teaching strategies. Students' creative
and critical use of language can be improved through teachers engaging them in the pedagogy of
questioning. This pedagogy requires asking learners questions and listening to learners' questions.
However, some teachers misunderstand this pedagogy. They ask questions and also answer them
without giving their students any chance to think about them. So teachers should give their students
opportunities to stimulate their thoughts and accept challenges, which Kabilan (2000) sees as an

attitudinal change.

According to Davies (2006, p.42), teachers need to be able to recognize and support creative acts that
can involve learners in:
1. Using imagination, often to make unusual connections or see unusual relationship
between objects, ideas or situations;
2. Having targets and reasons for working which are capable of resulting in new purposes

being discovered;
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3.Being comparatively original in relation to the work of a small, closed community, such
as peers or family, or uniquely original in comparison with those working historically or
currently in a field or discipline;

4. Judging value, which demands critical evaluation and reflection, standing back and

gaining an overview position.

In addition, because of assessment methods link up with teaching methods and school curricula,
there needs to be a system of measurement tools which does not consider language as just as a group
of words or vocabularies that can be memorized (Ali, 2004). According to the Vygotskian approach,
Campbell and Green (2006) claim that teachers cannot have a predetermined program into which
each child must fit."Predetermined programs lead inevitably to “deficit theories” where the child’s
failure to learn is seen as the fault of the child, or the child’s family. Such theories prevent us looking
at the curricular or the classroom Discourse as a source of the problem. Because of this, it is necessary

to have a program that begins where each child is and goes from there".

All of the previous views that are linked with the teaching of the creative use of language are
consistent with two new approaches of learning: a learner-centred approach and the explicit learning
approach. The learner-centred approach is very demanding on both students and teachers. This
involves using such strategies as task-based learning and project-based learning (Monsour, n.d).
Brown and McDaniel (2001) claim that the learner centred approach involves changes from the
traditional teacher centred approach with which many of us are more familiar from our school days.
"First, the role of the trainer changes from being the source of all knowledge for the trainees. Instead,
the trainer is seen more as a facilitator or guide to the learning process. As their guide you create

opportunities for learning to occur. Although the term “empowerment” has been so overused
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recently as to render it almost meaningless, you are to a very real extent empowering the learner"

(p-8).

Generally, adult learners are now assumed to learn most effectively when:

1. Use is made of ‘authentic’ learning tasks seen as meaningful by the learner.

2. Use is made of discovery learning methods where the learner constructs his/her own

understanding, rather than instruction by the teacher.

3. There is an emphasis on learning how to solve problems rather than learning facts.

4. There is support for collaborative learning and problem solving (Brown and McDaniel, 2001).

With regards to the explicit teaching approach, it is an effective approach to literacy pedagogy that
directly influences literacy learning. It illustrates how the social dimension of classroom life (through
the context of classroom interactions) enters the pedagogy of literacy and constructs the learning
environment (Edwards-Groves, 2001). According to Campbell and King (1993, as cited in Green &
Campbell, 2006), explicit learning is more than making the learning clear to the students. It also
involves consideration of all the information needed for learning, and that information includes
access to the teacher’s expectations in terms of the processes of acquiring the knowledge from the
lesson. Several researchers emphasize that effective classroom interaction leads to successful learning
when it is explicit and student-centred. Opportunities for learning are enhanced when classroom talk
is clearly focused on learning about aspects of literacy and directly responds to the learning needs of
the students. This enables students to know what is of primary relevance and what is secondary for
this lesson at this time, and they will know what is useful and relevant to take to new learning

situations (Edwards-Groves, 2001).
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Literacy needs to be taught explicitly from kindergarten to year 12 and beyond because the social and
cognitive demands of literacy are constantly changing, evolving and expanding. In each context
students need to know what they know, the relevance of new learning and how to apply their
knowledge to make active connections to their world with greater precision. This is consistent with
language teaching when we talk about functional language, which means applying the language
skills and connecting them to real life. This aspect is the main aim of teaching the Arabic language in
Oman which encourages students to implement Arabic skills in their life (Al-Harrasi, 2002). For
example, Arabic language teachers have to link the material presented in the Arabic lessons with
everyday life, like showing students a movie about the negative impacts of the uselessness of the
Internet or telling them a story about the advantages of reading. They can also include in the tests the

attitudes of daily life to be analysed by their students.

In addition, Edwards-Groves (2001) claims that explicit learning encourages teachers to know what
students can do in order to respond authentically and explicitly to their learning needs. This is an
essential component of explicit teaching that is linked to collecting definitive assessment evidence of
students’ learning. If we link this aspect to the teaching of the Arabic language, Arabic language
teachers have to cater for a diversity of needs and interests of students when assessing their

presentations.

Cooperative learning is one of the main bases of explicit learning because it is vital for teachers,
within the explicit learning paradigm to use explicit talk in both whole class and small focused group
teaching sessions to effectively maximise learning outcomes for all students. This provides
opportunities for meaningful interactions that motivate learners to engage with their learning in an
enjoyable, interesting and reflective way. For example, Arabic language teachers can use the strategy
of cooperative reading, which is based on dividing students into small groups and on asking each

group to read a text together in order to analyse it. So, within this strategy students are provided with
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opportunities to take on different roles which assist them to construct the meaning of text through
reading and focused talking and listening, and significantly they are not only encouraged to do most
of the talking, but students are explicitly taught to self-reflect and generate meaningful questions and

statements (Edwards-Groves, 2001).

In general, explicit learning is a powerful way to create a classroom environment that not only values
but also demonstrates that learning is the focal point of the talk encountered in classroom literacy
lessons. It enables students’” new learning to be informed by what they know by enhancing the
transfer and application of skills and knowledge across the key curriculum. Therefore, explicit
learning can be linked with the pedagogy of the creative use of language in general and Arabic
language in particular. It can be used as a theoretical base for teaching the creative use of language
which is also based on the interaction between students and teachers, and the encouragement of

students’ roles inside the classroom.

Additionally, another basis that can provide the main tasks of Arabic language teachers in order to
encourage the CUAL in students is from the findings of some Arabic studies. For example, Mahmud
(2003) points out that, Arabic language teachers can encourage their students to use Arabic creatively
through the following:

1. Training students to generate the largest number of synonyms for vocabulary. (e.g., generating the
largest number of synonyms for the word ‘fear’).

2. Training students to develop vocabulary in the largest number of useful sentences and put them in
the largest number of new combinations of language. (e.g., put the word “proud’ in sentences using
metaphor language).

3. Helping students to express their opinions by writing articles and stories.

4. Training students to use vocabulary and sentences in forming the largest number of stories.

5. Posing an absurd problems to students and train them to develop solutions using a variety of
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linguistic expressions. (e.g., asking students to suggest some solutions for the environment pollution).
6. Training students to ask questions or make suggestions or additions to any discussions that occur

within the classroom.

In addition, Hidayat (2005) claims that the following skills are considered as the most important skills

of creative use of the Arabic language:

1. Generating a lot of synonyms, and opposites of some vocabulary, and leaving some of them to

students without explanation, to allow them to participate in reaching the meanings of the language.

2. Encouraging students to use brainstorming, to reach the largest possible number of vocabulary, or
the synonyms, or opposites, or beautiful expressions. (e.g., showing students a picture and asking

them to describe it using the largest possible number of expression).

3. Demanding students to generate the greatest possible number of new uses of certain words. (e.g.,

generating new uses of the word “power’).

4. Demanding students to distinguish between thoughts and ideas, and to express them in a variety of

forms of language.

5. Showing students some ambiguous language forms to interpret them in various ways after the

addition of some amendments. (e.g., interpreting the term ‘globalisation’ in different sentences’

forms).

6. Extracting some innovative graphic images from the viewpoints of students that could be

translated into paintings. (e.g., asking students to design a mind map of the relationship between

some vocabularies).

To sum up, according to North (2007, p.539), "the creative process involves the ability to combine
elements to produce a structure, to combine the old in new ways". So, the creative use of language
requires a big effort from teachers, in order to encourage this aspect in students. Language teachers’

performance can be evaluated by observing them inside the classroom. The Scaffolding Interaction
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Cycle which is made up of three main 'moves'—prepare, identify and elaborate is a suitable method
to observe teachers and raise their awareness about the importance and nature of classroom discourse
for explicit literacy teaching and learning. The three main moves of this method keep the interaction
going and are enacted verbally by the teacher through a series of sentence stems that make up the

discourse pattern (Culiacan, 2007). According to Culican (2007), the “prepare” move is made up of

two main sub-moves: “sentence preparation”, which paraphrases the general meaning of the
sentence, and “position and meaning cues”, which gives students prompts to identify sentence
wordings. Only at the end of the “prepare” move after the teacher has given students information
about the text in the sub-moves does the teacher pose a question asking students to identify sentence
wordings. The teacher-student interaction in the “elaborate” move can unfold in slightly different
ways, depending on the nature of the text and meanings being discussed. More than others, this
move requires teachers to “think on their feet” and to work with what students offer. It may be this
open-endedness that sees teachers fail to exploit the potential of the move and commonly revert to

more familiar questioning routines.

In the Arabic language lessons, the process of examining and discussing a written transcript of the
lesson led teachers to identify particular trends and patterns in their practice and to evaluate aspects

such as the use of unprepared questions and the underplaying of the “elaborate” move.

Figure 2.10 below illustrates the main bases of Arabic language teachers’ tasks that can be used in

teaching the creative use of the Arabic language that have emerged from the previous sections.
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Figure 2.10: Main bases of teaching the CUAL in this study

2.6 Creative use of the first language and gender differences

Before talking about the creative use of language and gender differences, it is necessary here to note
that creativity, in general, has no real identity or nationality because its value does not rely on the
basis of gender. Al-Essa (2005) claims that no one needs to make very much effort to see the lack of
creative production for women throughout the ages in quantitative terms compared with the creative
production of men, and if we want to deepen our understanding of this issue, it should not be

confined to only its quantity but also its quality. In addition, creative areas of women differ from
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creative areas of men. According to Al-Hugailan, 2008, there are those who believe that women's
creativity is lower in qualitative terms, especially when studying creative works in humans in the
timeless art or sculpture or in engineering or in philosophy and other theoretical sciences. This
observation may be based on the belief that creativity links up with men more than with women, and
this is a general remark that raises questions such as: Is human creativity influenced by gender? That

is, are there specific elements of creativity that could be linked to gender?

According to Al-Hugailan (2008), several studies have been conducted on a sample of males and
females to determine the impact of socialization received by the two sexes on the development of
mental capacity, and concluded that there is a significant number of females who lack independence
and originality of thought. For example, it is noted that boys are trained to be independent when they
are very young by parents encouraging them. As a result, they are performing this without fear and
excel in areas that require greater independence from females who are trained at the early age to the
need for affiliation rather than the need for independence on the basis that the independent behaviour
of girls is incompatible with their social roles as females, and this in turn is reflected on their mental
abilities and perhaps become a deterrent to the development of their creative skills. Al-Essa (2005)
points out that the findings of these studies emphasized that females lack the independence of
thought and originality, and males are trained at the early age to be independent because parents
encourage them to conduct independent. In addition, Al-Essa argues that the fear of females to lose a
sense of security provided to them by society if they change the pattern of their social role weakens
their behaviour for achievement. This is because achievement requires a bit of competition, and
competition is regarded by society as a form of aggression that is not commensurate with the female
social role, and that the females may feel rejected because of their social departure from the

traditional female role to which they belong to an unusual role.
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Al-Essa (2005) also points out that most females are often described as emotional, social, negative, less
rational, and non-independent. Some research indicates that intelligent females achieve less in
assessments than do male workers and they show lower performance than their actual work. They
are also more influenced by the views of others and have a tendency to be changed by their leaders.
As they tend to avoid hard work whose success is not guaranteed, whereas males consider that these
actions serve as a challenge to their abilities. For example, from 1030 state of excelling who Ales
studied find only 55 women excelled mostly in the areas of particular were confined to women alone.
Anastase (as cited in Al-Essa, 2005) also finds only 55 women working in the field of mental work,
and only 2.1% of women working in the field of natural sciences among 2607 scientists, and such
proportion rises to reach the maximum of 22% in the area of psychology. Al-Essa claims that the
findings about these ratios and the characteristics of creative personality showed evidence that the
personal characteristics of men resemble their creative characteristics more than do the personal
characteristics of women. Hoffman & Hoffman (1973, as cited in Al-Essa, 2005) claim that creativity
requires certain features that can be found in both men and women, but by virtue of the
characteristics of creativity they coincide with more masculine features than the feminine traits. It is
therefore natural to see creativity in males more than in females; this means that creativity can be

found in women when these women have male features.

Regarding the language use and gender differences, Melville (2006) points out that gender is an
important factor in the acquisition and use of language. He claims that females mainly use a system
that is based on memorizing words and associations between them, whereas males rely primarily on
a system that governs the rules of language. Kohler (2008) emphasizes that men and women use
language differently and the different use and understanding of language is due to the fact that
language is socialized. According to McConnell-Ginet & Eckert (2003), research showed
overwhelmingly that females’ language development is faster than males’, and that their language

abilities are superior to those of males.
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According to Pennebaker et al. (2008), from 70 separate studies gender differences in language use
were examined using standardized categories to analyse a database of over 14,000 text files. The
results showed that women used more words related to psychological and social processes compared

with men who referred more to object properties and impersonal topics.

Some studies' findings (e.g., Brownlow, Rosamon, & Parker, 2003; Colley et al., 2004; Herring, 1993)
showed that men tended to use language more for the instrumental purpose of conveying
information compared with women who were more likely to use verbal interaction for social

purposes with verbal communication serving as an end itself (Pennebaker et al., 2008).

A study of e-mail communication constructed by Thomson and Murachver's (2001) found that men
and women were equally likely to ask questions; offer compliments, apologies, and opinions. On the
other hand, significant differences between males and females have been reported in a study
constructed by Mulac, Seibold, and Farris (2000). The results found that men used significantly more
negations and asked more questions compared with women who used more directives. However, this

study did confirm that men used more words overall, but women used longer sentences.

McNamara, McCarthy, and Bell (2006) constructed a study to examine differences in language use in
light of the biological and social construction theories of gender. A corpus of 54 texts, 27 by males and
27 by females were analysed using the Language Inquiry and Word Count Analysis tool that
examines written text and classifies it along 70 dimensions such as self-references, social words, positive
emotions, and negative emotions. The results indicated that there were not significant differences

between genders for the number of social words, positive emotion, and negative emotion words.
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Regarding the creative use of language, it is interesting that females have the ability and flexibility in
the use of language and speech to express thoughts and feelings. This is also due to biological
reasons. In the depth of the brains of men and women, a part (known as Amygdala) is responsible for
the growth and swing feelings. However, the differences in the nature of the brain between the
genders allows women to surpass men in the strength of the link between this part and part
responsible for the linguistic expression, which in turn gives the distinctive characteristics of women

in this area (Gharees, 2005).

The results of Al-Suleiman’s (n.d) study showed also that there were statistically significant
differences between males and females in their responses to the tests of creative verbal abilities
(fluency and flexibility) in favour of females.

The researcher argues that females, especially in using language, have more opportunities to interact
with others than males. The wider opportunities of interaction is because of the nature of females’
roles which allows them to communicate with others inside or outside the home compare with males

who spend most of the time in their works.

2.7 Language assessment

After discussing the issue of gender differences in the creative use of language, it is necessary to
provide a discussion about language assessment and considerations with regard to the testing of
students' creative use of Arabic. This is necessary in order to outline the issue involved and provide a
rationale for the development of a suitable instrument since such a test and the skills involved are not

readily available.

Regarding language assessment, Hall (2009, p.1) claims the following;:

Language testing is an uncertain and approximate business at the best of times, even if, to the

outsider, this may be camouflaged by its impressive, even daunting, technical (and
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technological) trappings, not to mention the authority of the institutions whose goals tests

serve. Every test is vulnerable to good questions (p.1).

It can be said that tests are inevitably political since what they do is to sort and select people to meet
society’s needs. Tests cannot expect that their work will not have a political dimension. The proper
reaction to such concern is surely to act with professional skills and rectitude within the contexts in
which they work (Hall, 2009). All language tests are a form of assessment, but there are also many
forms of assessment (e.g., checklists used in continuous assessment; informal teacher observations)
which would not be described as tests. Evaluation is a term which is again though related to different
from assessment. It can be said that any assessment is a form of evaluation, but in a language
program a number of things are evaluated other than learner proficiency. These may include the
effectiveness of particular methods or materials, the kind and quality of discourse actually produced
in the program, learner/teacher satisfaction, teaching effectiveness, and so forth (Council of Europe,

2001).

The nature of testing as a form of assessment has changed in recent times. It has become an
imposition yet more humanistic. In other words, it does not aim to catch people out on what they do
not know, but it typically should be able to assess what they do. So language tests can be considered
as a procedure for gathering evidence of general or specific language skills from performance on tasks
designed to provide a basis for predictions about an individual's use of those skills in real world
contexts (McNamara, 2000). According to McGinley (2006), it is clear that the nature of tests has
changed from early forms to those that are in use today. There are three generations of language
testing: in the first generation, there was the use of non-authentic texts and tasks which lacked
context, and the scoring was subjective. Second generation tests corrected the 'subjectivity' of the
earlier tests through the use of objective-type questions on discrete aspects of language. This,

however, made the language even more disembodied and more divorced from the way real-life
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language works. Third generation tests were a reaction against previous tests and tasks and are more
authentic from real-word sources and contextualized simulate real tasks. Additionally, Taylor (2006)
points out that language assessment has moved away from the traditional “deficit’ style based on how
‘far away’ someone is from the ‘top of the scale’. A deficit style penalizes test takers for what they
cannot do, or cannot do well; current assessment criteria and performance descriptors more often
focus on what someone can do, giving credit for positive aspects of performance while
acknowledging where there is scope for improvement (normally for diagnostic purposes). The focus
of language assessment has changed from knowledge and form in language teaching/learning

towards function and communication.

Assessing writing performance, for example, will involve considering a number of different criteria
and their interaction. Accuracy, including spelling and punctuation, remains relevant but is only part
of the assessment focus; content, organization and cohesion, range of structures and vocabulary,
register and format, and effects on the target reader are equally salient features of performance to be
taken into account. Multiple factors will be taken into account in assessment of a speaking test. These
factors include: range, accuracy and appropriateness of grammar and vocabulary; coherence, extent,
and relevance of a speaker’s contribution (discourse management); ability to produce comprehensible
utterances, in terms of stress and rhythm, intonation and individual sounds; and ability to use
interactive strategies to achieve meaningful communication. Examiners of speaking and writing can
be trained and regularly standardized to apply assessment criteria and scales in a consistent manner
and to give credit on a range of salient features rather than simply counting up ‘deficiencies’ to
determine the degree of ‘correctness’. This approach can be illustrated with some extracts from oral
examiner training materials for Cambridge ESOL’s speaking tests. Examiners learn to apply the
assessment standard by watching benchmark speaking performances on video and considering
criteria analytic aspects such as grammar and vocabulary, pronunciation, discourse management and

interactive communication (Taylor, 2006). As a result, the development of language tests involves
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producing several of their types. For instance, students may be asked to build up a portfolio of
written or recorded oral performance for assessment. They may also be observed in their normal
activities of communication in the language classroom on routine pedagogical tasks. Pairs of students
may be asked to carry out activities outside the classroom context and provide evidence of their

performance (McNamara, 2000).

Language tests differ according to their purpose. Taylor (2006, p. 56) claims that, “the content and
format of any test are shaped by its purpose and the test is only useful if it is capable fulfilling its
intended purpose”. For example, achievement tests differ from proficiency tests. If a test aim to assess
the progress of students in any course, then a proficiency test aims to look at the future situation of
language use without necessarily making any reference to the previous process of teaching

(McNamara, 2000).

As already mentioned above, (Taylor, 2006), language tests are usually designed with a specific
purpose in mind. The concept of ‘examination usefulness’ has appeared in the language testing
literature since the late 1980s, particularly in the work of Messick (1989) and Bachman and Palmer
(1996). Certain test qualities are essential for a test to achieve usefulness and Cambridge ESOL test
found helpful to conceptualize these qualities according to the four dimensions of validity, reliability,
impact and practicality:

1. Validity —the evidence that test scores are a true reflection of underlying ability.

2. Reliability—the evidence that test's scores are consistent, accurate, and therefore

dependable for decision making.
3. Impact—the effect (preferably positive) a test has on candidates and other test users,
including wider society.

4. Practicality —the evidence that a test is practicable in terms of resources needed.
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Brindley (1995) claims that it is necessary to provide good models of spoken and written language to
students in order to function effectively in and outside the classroom. Therefore, the first step is to
ascertain precisely what these skills are and what is expected of teachers by colleagues, parents,
students and the outside world in general. According to Bachman and Palmer (1996), to design a
language test it is necessary to determine its usefulness. Their nature of usefulness can be expressed
as the combination between reliability, constructs validity, authenticity, instructiveness, impact, and
practicality. Accordingly, the term reliability refers to consistency of measurement. Elaborately, they
go on to say that a reliable test score is consistent across different characteristics of the testing

situation.

A test's reliability and validity are strongly correlated. Any valid test is considered a reliable test;
however, not all reliable tests can be considered valid (Alderson, 2000). Recently, according to
Alderson (2000), “the term construct validity is used to refer to the general, overarching notion of
validity”.

According to Bachman and Palmer (1996), the term construct validity refers to the extent to which
people can interpret a given test score as an indicator of the abilities or constructs that people want to
measure. However, no test is entirely valid because validation is an ongoing process (Weir, 2005).
Bachman (1991) defines authenticity as the appropriateness of a language user’s response to language
as communication. However, this definition was too general. Therefore, Bachman and Palmer divided
this idea into two parts. The first relates to the target language's use, which they refer to as
authenticity; and they define the second one according to its relation to the learners involved in the

test.

Interactiveness, according to Bachman and Palmer (1996), is “the extent and type of involvement of
the test taker’s individual characteristics in accomplishing a test task” (p. 25). For example, if the test

motivate students or not, if the language used in the test's questions and instructions appropriate for
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the students' level, and if the test's items represent the language used in the classroom, as well as the
target language. All these characteristics represent the crucial elements that affect a test's
interactiveness. Many recent views consider this notion the core of language teaching and learning.
According to Bachman and Palmer, impact can be defined broadly in terms of the various ways a

test's use affects society, an educational system, and the individuals within them.

“Practicality is the relationship between the resources that will be required in design, development,
and use of the test and the resources that will be available for these activities” (Bachman & Palmer,
1996, p. 36). They illustrate that this quality is unlike the others because it focuses on how the test is
conducted. Based on this definition, practicality can be measured by the availability of the resources
required to develop and conduct the test. Therefore, our judgment of the language test is whether it is
practical or impractical. Bachman and Palmer (1996) claim that authenticity, instructiveness, and
construct validity depend upon defining the construct 'language ability' for a give test situation. They

also believe that the use of language tests is governed by three principles:

1. 'It is the overall usefulness of the test that is to be maximized, rather than the individual
qualities that affect usefulness.

2. "The individual test qualities cannot be evaluated independently, but must be evaluated in
terms of their combined effect on the overall usefulness of the test.

3.'Test usefulness and the appropriate balance among the different qualities cannot be

prescribed in general, but must be determined for each specific testing situation (p. 18).

In general, Bachman and Palmer (1996) claim that usefulness of a language test is the most important

consideration in designing and developing it. They note that this may seem so obvious that it need

not to be stated and ask the questions: But what makes a test useful? How do we know if a test will be
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useful before we use it? Or if it has been useful after we have used it? Stating the question of

usefulness this way implies that simply using a test does not make it useful (p. 17).

2.8 Approaches to measuring students’ creative use of the Arabic language

Nagel (2001) claims that measuring creativity is may be useful for hiring university faculty or
corporate executives. For example, when admitting students to graduate research in Ph.D. programs
academia should have some objective grounds that these students will be productive scholars. It may
also be useful in research situations where one is attempting to determine the causes of creativity or

the factors that improves it across different types of people or in before-after situations.

Nagel (2001) also claims that the best way to measure creativity is not with any kind of a pencil-paper
or interviewing test like a knowledge or intelligence test. Perhaps the best way is to ask the test taker
what have you done that might be considered creative? Or what have you published, assuming
publications indicate creativity, especially books. Or what have you composed, painted, sculptured,
or otherwise designed for which there is a commercial market or what have you invented,
discovered, or developed that might be considered innovatively useful. Questions like those might be
much more meaningful in indicating a person's creativity and might be a good indicator for the levels
of creativity. Accordingly, there is considerable subjectivity in evaluating the answers. But the
answers could be used to rank order people or to classify people as high, medium, or low even
though such questions and answers would not be likely to generate a creativity quotient analogous to
the traditional intelligence quotient. As mentioned before, one of the objectives of this study is to
measure creativity in Arabic language students by designing a test. So what is the suitable test for
achieving this objective? Creativity tests are somewhat discipline-specific. Some different approaches
include, for example, testing of personality features that creative people are supposed to have e.g.,

selecting adjectives that describe which kind of social skills that people have.
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Jono (2005) claims that creativity is something that can be only seen in some contexts. In other words,
others tried to measure the creativity actually 'in' an object, for example, how creative is this alarm
clock versus that other clock. This is understandably difficult. This is because it depends on who is
evaluating it and for what purpose—removing subjectivity is very hard, if not impossible. It does not
really make sense to ask “Is that creative?” — it is always “Is that creative for/to whom/something in a

certain context?” Asking for an absolute measure of creativity does not really make sense.

The most widely used tests to measure creativity are the Torrance Creative thinking tests. A big
battery of questions to be answered by respondents is a bit like an IQ test. One of the criticisms of
these is that it can always be argued that you do not test creativity, just how well you do on these
tests. Just as you can train on IQ tests, you can train on these. At some point in the grading of these
tests a certain degree of subjective assessment is also used (Jono, 2005).

Regarding measuring the creative use of Arabic language, there are several Arabic studies which
focus on this aspect. Those studies use specific instruments to measure the creative use of Arabic
language as first language. For example, a study constructed by Al-Shereef (2004) aimed to design a
program of improving the creative oral expression skills and used a test to measure the skills of
fluency, originality, flexibility and elaboration. Mahmud (2003) also conducted a study in designing a
program to improve the linguistic creativity through the stories of science fiction in preparatory
schools. She used a scale of the linguistic creativity skills to assess the performance of students. This
scale included some linguistic creativity skills of fluency, flexibility, originality, and elaboration.
Another study focused on the aspect of the creative use of the Arabic language was conducted by Al-
Esawi (2005). This study aimed to investigate the effectiveness of brainstorming in improving the
Arabic language fluency skills and treating the spelling mistakes in female students in the UAE. The
researcher designed a test to measure the levels of the Arabic language fluency skills in students. The
test included four categories that represented the four types of fluency; verbal fluency, meaning

fluency, association fluency, and expressive fluency.
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In addition, Al-Suleiman (n.d) conducted a study to measure the creative ability (fluency, originality,
flexibility, and elaboration) in students. This study used two types of tests:

1. Verbal tests based on measuring the ability of generating vocabularies, flexibility in using

them in different ways, fluency in using an ultimate number when expressing some

meanings.

2. Formal Tests based on drawing pictures.
Regarding the verbal test, they were three types; the test of stories' titles, the test of uses, and the test
of unusual uses. The test of stories' titles measures the ability of originality and fluency in this test
presents two stories, each story consists of several lines without a title, and requested from students
to mention the largest number of titles for the story provided. The degree of originality was
determined in according to the characteristics of titles; if they were innovative or not. The degree of
fluency was determined according to the number of titles. But the test of uses measured the ability of
fluency and flexibility. It included familiar names, and requested from students to mention the largest
possible number of its uses. Regarding the test of unusual uses, it measured the ability of originality
and flexibility. The originality requested from students to generate new uses for anything. The
flexibility required from students to change the view towards things and change their idea about
them. It is necessary here to note that the scale of Mahmud's study (2003), the test of Al-Esawi's study
(2005), and the verbal tests of Al- Suleiman study (n.d) were used as a basis of the test's specifications

of the current study.

In general, from the previous studies, it is clear that tests are the suitable instruments for measuring
the creative use of the Arabic language. To sum up, tests are effective and suitable for measuring the
creative use of the Arabic language in students. However, they should include unusual questions

which provide suitable opportunities for students to use language in innovative ways.
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2.9 Summary

This Chapter has provided a literature review which can be useful for designing the tools in this
study. It has identified the concept of creative theory in language in general and in Arabic language
learning in particular. It has also defined the creative use of the Arabic language which means the
ability of to produce an unspecified number of renewed sentences permanently, and the ability to
understand these sentences. It also means the compilation of familiar vocabulary in a new
unprecedented formula. It includes four basic skills which can be used as the main components of the

CUAL test of the current study (See Figure 2. 11):

Elaboration

The basic skills of
the creative use of Arabic
Language

- / \ Originality

Figure2.11: Overview of the four CUAL basic skills (Saada, 2003)

Arabic studies (e.g., Fadhl Allah (2001), Manhmoud (2003), and Al-Suleiman (n.d)) emphasized that
these four skills are the basic components of the CUAL. So, the current study adopted these
components as the main skills of the CUAL that should be encouraged by Arabic language teachers

who teach Arab students.
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In addition, this chapter has presented the main tasks of teachers in encouraging the creative use of
the Arabic language for students. This will be useful in precisely designing the observational schedule
and the questionnaire. This chapter has also provided the main characteristics of students' creative
use of Arabic language, and in particular, identified the issues involved in test design.

It is clear from this chapter that encouraging the creative use of language in general, and of the Arabic
language in particular, is very important for students. This is because it prepares them at the pre-
university stages and for their life in general. It is also clear that post-basic education in Oman, in
particular, aims at teaching learners the values of work, of being productive and proficient in Arabic,
as well as the desire to participate in public life (e.g. communicating skills) and the ability to adapt to
society and to deal with its problems. Furthermore, one of the most important aims of education in
the Sultanate is to improve all kinds of thinking, the ability to solve problems (research skills which
allow them to solve some problems), effective use of the self-learning skills (e.g., self-assessment, and
participating in different discussions), continuous learning (e.g., improving of personal skills by

participating in specific workshops) and the search for knowledge.

Teaching the Arabic language in the post-basic stage in Oman is particularly focused on developing
the Arabic language skills in students, where the most important principles of evaluating students in
the Arabic language are the improvement of their capabilities and talents in the language through
activities to encourage creativity. So, it is essential to investigate whether or not there is a match
between the philosophy of teaching the Arabic language in Oman and its implementation. Because of
that, this study will investigate the pedagogy and assessment for encouraging the creative use of the
Arabic language in post-basic schools in Oman. The next chapter presents the procedures of

designing the study tools and the procedures of data collection.
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Chapter 3 Methodology

This chapter describes the research design and methodology. It presents the theoretical framework
that underpins the research in line with the theme and central questions of the study. It includes
details of the sample selection, the data collection instruments, and the approach to data analysis as
well as ethical considerations. Tables of this chapter show the stages of data collection and the
statistics of this study sample. With regard to figures of this chapter, they illustrate the stage of

designing the study instruments.

3.1 Research design

3.1.1 The methodology

This study used a mixed methods design which "involves philosophical assumptions that guide the
direction of the collection and analysis of data and a mixture of qualitative and quantitative
approaches” (Creswell & Plano Clark, 2007, p. 5). Creswell and Plano Clark (2007) claim that the
approach to mixed methods designs includes four major types of method: the triangulation design,
the embedded design, the explanatory design and the exploratory design. In this study, the
explanatory design is used. This is because qualitative data helps explain initial quantitative results
(Creswell, et al, 2003). In other words, this design is characterized by the collection and analysis of
quantitative data followed by the collection and analysis of qualitative data. The priority, typically, is
given to the quantitative data, and the two methods are integrated during the interpretation phase of
the study (Creswell, 2003). This is in order to explain the data in accordance with the nature of the
research questions which are about investigating the match between the policy of teaching the
creative use of Arabic in Oman and its implementation. The explanatory design is also seen as being
able to enhance the quality and credibility of findings. In this study, the design of the instruments was

for collecting quantitative data (the observational schedule, the questionnaire and the test) and the
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qualitative data with subsequent follow-up research (the interviews). Furthermore, the quantitative

participant characteristics were used to guide purposeful sampling for a qualitative phase (the

observational schedule, the questionnaire and the test). Table 3.1 presents an overview of the stages of

data collection and how each stage was linked to providing data to answer the research questions.

Table 3.1 Overview of the stages of data collection

Stage 1 Stage 2 Stage 3
Instruments Classroom Teacher A test to assess
Observational Questionnaire | students’ creative
Schedule use of the Arabic
language

Research questions
1. To what extent do Arabic language teachers
apply CUAL in post-basic school students?
1.1. To what extent do Arabic language teaching v
methods encourage creativity in the use of Arabic
language in post-basic school students?
1.2. Is there a correlation between teaching skills used J J
by Arabic language teachers and students "CUAL
performance?
1.3. To what extent do Arabic language assessment v

methods encourage creativity in Arabic language

use in post-basic school students?
1.4. Is there a correlation between assessment N
methods used by Arabic language teachers and v
students’” CUAL performance?
2. How well are Omani post-basic school students \/

learning to use the Arabic language creatively?
3. To what extent, if at all, do male and female post- \

basic school students differ in their learning and

achievement with respect to the CUAL?
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3.1.2 Data collection instruments

Data collection involved administration of four different instruments to participants, including
teachers, curriculum developers and students: a Classroom Observation Schedule (OS), a
Questionnaire, an Interview Schedule (IS) and a test of students’ creative use of the Arabic language

(CUAL-T).

The Observational Schedule (OS) was used to investigate the extent to which post-basic year 11
students” CUAL was encouraged during Arabic language lessons. The researcher used the OS to
observe the post-basic Arabic language teachers’ pedagogy and practice, including the teaching and
learning strategies and resources in use, and also the nature of the teachers’ interactions with
students. The data of observation were analysed by calculating the means and standard deviations of
frequencies of each skill for each lesson and then calculating the average of each skill for all the
lessons using the SPSS program. The second instrument, the questionnaire for Arabic language
teachers, was used to collect data on the teachers’ self-report about their teaching and assessment
practices and how they encouraged post-basic year 11 students” CUAL. The data of the questionnaire
was analysed by calculating the means and standard deviations of teachers' responses according to
their self-assessment. The third instrument, the Interviews Schedule (IS), was used in the interviews
with Omani curriculum development officers to investigate their opinions about the extent of the
match between: (1) the policy and pedagogy of teaching and assessment for the Arabic language
learning in Oman, and (2) the reality of their implementation in the school classrooms. Finally, a test
of the Arabic language (CUAL-T) was developed and administered to students to ascertain their level
of proficiency in Arabic, including their CUAL. These data was analysed by identifying the level of
creative use of Arabic according to the criteria of the CUAL which were determined in the literature
review (See Appendices G, H, I and ] which illustrate the criteria of each CUAL level for each macro
language skill) and comparing the CUAL levels between male and female students in all the Arabic

language micro skills (listening, reading, writing and speaking) using the SPSS program.
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3.1.3 Sample selection

3.1.3.1 Arabic language teachers sample selection

The Sultanate of Oman comprises nine regions. The various regions may be differentiated on the basis of
population size, cultural and linguistic diversity. Table 3.2 below shows the population of Omani regions,
their languages and accents, and number of schools which include class 11 in the academic year 2008/2009
according to the Ministry of Education statistics (The Ministry of Education, 2009).

Table 3.2 Population of Omani regions and their languages and accents*

Number of Languages and accents
schools which

Region Area Population include class 11*
2009* . .

in the academic

year 2008/2009
Muscat 3,900 949,694 39 Arabic + Baluchi, Swahili languages
Dhofar 99,300 307,834 18 Arabic + Aljebalia language
Masandam 1,800 40,460 3 Arabic + Shahouh language
Al-Batinah 12,500 818,650 75 Arabic + Baluchi language
AI—Dhah1rah+ Al- 44,000 289 325 20 Arabic + different Arabic accents
Buraimi
Al-dakhiliyah 31,900 332,772 32 Arabic + different Arabic accents
Al-Shargiyah 36,400 402,425 40 Arabic + different Arabic accents
Al-Wusta 79,700 32,757 3 Arabic + different Arabic accents

* The Ministry of National Economy

The sample of this study was selected from three regions: Muscat, Al-Dhahirah and North of Al-
Batinah. These regions represented three different parts of the Sultanate of Oman: Oman's capital,
and its north and west, which allowed the researcher to circulate the results of the study to all the
Sultanate. Furthermore, Muscat region includes teachers and students from different regions of the
Sultanate because it is the capital of Oman. It also includes people who speak other languages besides
Arabic, like Baluchi language and Swahili language. Regarding the North of Al-Batinah, it has a very

high population of teachers and students compared with other regions.

Table 3.3 shows that a purposive sample of 133 Arabic language teachers who taught post-basic year

11 students was selected from 48 schools (20.4% of all schools in Oman) in the three regions: Al-
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Dhahirah, Muscat and North of Al-Batinah. The sample of schools within each region was

representative of the particular region because school participation was voluntary/ self-selection since

all schools with Year 11 post-basic classes were invited to participate in the study in each of the three

regions. Then, the samples of teachers were also volunteers in the schools.

Table 3.3 Representative sample sizes of post-basic school teachers of Arabic language

Regions

Number of
teachers of

Number of
teachers of

Number of
female

Number of
male

Number of
female

Number of
male teachers

Arabic in the | Arabic who teachers of teachers of teachers of of Arabic in
region participated | Arabicinthe | Arabicinthe | Arabicinthe | the
In the study | region region participating | participating
schools schools

Al- Dhahirah 16+29=45 43 (95%) 16 (35%) 29 (65%) 15 (94%) 28 (96%)
Muscat 97+91=188 40 (21%) 97 (52%) 91 (48%) 22 (23%) 18 (20%)
North of Al- 78+60=138 50 (36%) 78 (56%) 60 (44%) 23 (29%) 27 (45%)
Batinah

The following table shows the 73 male and 60 female teachers in the sample across the three regions

of the Sultanate (14 % of all the Arabic language teachers of the Sultanate and 35.9% of all the Arabic

language of the three regions)

Table 3.4 Representative sample sizes of post-basic school teachers of Arabic language according
to region and gender

Number of | Number of Arabic
schools language teachers | Sample size of Arabic
which who teach class 11 | language teachers Total
include Male Female
class 11* Male female
Region | Al- Dhahirah 25 29 16 28 15 43
Muscat 39 91 97 18 22 40
North of Al- Batinah | 52 60 78 27 23 50
Total 109 174 191 73 60 133

*The Ministry of Education (2009)
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In choosing the sample of teachers of Arabic the researcher was unable to choose a random, stratified
sample because of her inability to access the names of all teachers or accommodate for the size of school
and geographical location. However, the sample selection was closely representative of the total
population of teachers of Arabic from three out of nine regions to accommodate the major variables of
population size, linguistic and cultural diversity. Sample selection was also constrained by the need to keep
travel to a minimum. By choosing regions that were relatively close together the researcher was better able
to accommodate for changes to teachers’ timetables by ensuring that she could move between schools on
the same day if necessary. Furthermore, those regions which are close together allowed the researcher to
implement the instruments in a flexible way (e.g., sometimes the timetable of teachers’ lessons may be

changed, so she was able to move easily to another school or region on the same day).

Within the constraints of distance to travel, project size feasibility, time available to collect the data
and access to schools the sample of regions, schools, teachers and students may be considered as
reasonably representative of the Sultanate of Oman. While the sampling of regions was purposive the
research was conducted in 3 of the 9 regions to take into account the variables of size, geographic

location, socio-economic and language background.

3.1.3.2. Year 11 student sample selection

A total of 458 post-basic year 11 students were randomly selected for this study by requesting the lists
of their names and serial numbers in each class which had been observed. Then, the researcher with
the help of the head of Arabic language teaching in each school chose selected sample of students in
an effort to draw a representative sample as explained below. Students were selected from the three
regions of the Sultanate: Al-Dhahirah, Muscat and North of Al-Batinah to complete the CUAL test.
The following table, Table 3.5, shows the representative groups in the sample of students that varied
according to their gender and those regions that were closest to their personal location (The Ministry

of Education, 2009).
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Table 3.5 Sample size of post-basic Year 11 students

Regions Number of | Number of Number of Number of Number of | Average Estimated number of Number of Y 11
schools participating | Y11 classes Yllclasses studentsin | number of year 11 students in the | students who
with Year schools in who year 11 in students per | participating schools participated in the
11 participating | participated | theregion | schoolin the | (using average number | study

schools in the study region per school per region —
5% to allow for
differences in school
size)

Al-Dhahirah | 25 19 (76%) 38 38 (100%) 3111 124 19x124 154
2356 (6.54%)
less 5%=2238

Muscat 39 14 (35%) 47 40 (85%) 8496 218 14x218 135 (4.42%)
3052
less 5%=2899

North of Al- 52 15 (29%) 45 36 (80%) 10771 207 15x207 169

Batinah 3105 (5.44%)
less 5%=2950

The table above shows that the regional average number of post-basic Year 11 students per school (minus 5% to allow for differences in school size) was used
as an estimate to calculate the numbers of post-basic Year 11 students in all participating schools within and across the three regions. So, the total number of

post-basic Year 11 students (458) who participated as a proportion of those in all participating schools in the three selected regions (8087) was 5.7%.

The following table illustrates the representative groups in the sample of students that varied according to their gender and those regions that were closest to

their personal location (The Ministry of Education, 2009).
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Table 3.6 Sample size of post-basic Year 11 students according to region and gender

Number of schools | Sample size of post-basic
which include class | class 11 students Total
117 Male Female
Region  Al- Dhahirah 18 77 77 154
Muscat 39 60 75 135
North of Al- Batinah 52 102 67 169
Total 109 239 219 458

3.1.3.3. Selection of Arabic language curriculum developers

Four Arabic language curriculum developers in the Ministry of Education were interviewed
separately to gather data on their individual opinions about their philosophy of teaching the Arabic
language in Oman. These four members of the national curriculum development team represented
around 50% of the total of nine curriculum officers of the department. Table 3.7 shows the positions

of the four Arabic language curriculum developers who participated in the study.

Table 3.7 Positions of the sample of Arabic language curriculum developers

Curriculum Position

Developer
1 The head of Arabic language curriculum department
2 Arabic language curriculum development team member
3 Arabic language curriculum development team member
4 Arabic language curriculum development team member
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The researcher chose those developers because when she visited the department, she only found
those developers and the others were out of their office. In addition, the philosophy of teaching the
Arabic language in Oman does not differ from one opinion to another. Despite this, the researcher
interviewed these four developers in order to investigate their views about their philosophy. It is
necessary here to note that while it was essential to interview these curriculum officers, the researcher
acknowledge that they have a vested interest in the implementation of the government policy. The
department of Arabic language curriculum is in charge of the process of designing and developing
the national Arabic language curriculum. The process of curriculum development includes the
following steps:

1. Preparing the Arabic language curriculum according to students' needs which are illustrated in the
educational literature.

2. Implementing the curriculum to gather teachers' and students' views.

3. Developing the curriculum according to the feedback of teachers and students by answering a

special questionnaire which assesses the curriculum.

3.2 The procedures of designing and finalizing of study instruments
As mentioned, four instruments were used to collect the data of this study. These instruments were:
the observational schedule, the questionnaire, the interview schedule and the CUAL test for students.

The following section explains their designs and development.

3.2.1 The observational schedule

The observational schedule aimed to investigate the extent to which post-basic year 11 students’
CUAL was encouraged during Arabic language lessons. It was used to observe the post-basic Arabic
language teachers’ pedagogy and practice, including the teaching and learning strategies and the
resources in use and also the nature of the teachers” interactions with their students. Four stages were

involved in the development of the observational schedule (See Figure 3.1).
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Stage 4 Trial, validity and reliability

Stage 3
Initial validation through

"reference group"

Observational schedule rating
Stage 2

scales

Stage 1 | Development of the items

Figure 3.1: Stages of designing the observational schedule

Figure 3.1 shows that in Stage 1 the researcher chose the items of the observational schedule (OS)
from the literature review according to the skills of teaching the CUAL. Then, in Stage 2 the
researcher determined the rating scales of observation according to some previous studies which used
the OS as an instrument for collecting data. This scale also suited the nature of the skills and involved
observing the frequency of using these skills in their classroom. Then, in Stage 3, in order to measure
the initial validation, the researcher obtained the feedback on the items from the Arabic language
specialists (the reference group). Finally, in Stage 4 the researcher selected a sample of Arabic
language teachers similar to those in the representative sample of the study to observe them using the

OS, in order to measure its reliability.

3.2.1.1 Development of the items

The researcher prepared the observational schedule according to the following steps:

Initially, a list of skills that Arabic language teachers would be expected to use to teach the creative
use of the Arabic language was developed in keeping with the theoretical and pedagogical bases as
shown in Figure 2.10 in the literature review of Chapter 2. The list was based on Halliday’s (1975)
model of language functions, interactional language encounters, changing Arabic language attitudes

towards students and pedagogy, requirement for asking learners some questions and listening to
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their questions, explicit learning, Arabic language teachers' tasks in accordance with the results of

previous Arabic language studies, and Arabic language acquisition and development.

Halliday (1975) categorizes language use into seven functions (See Figure 2.3 in Chapter 2) which
were used as a check list in this study to identify whether the students demonstrated their use and/or
the teacher taught them. These seven functions included students’ ability to express their views about
linguistic issues (“I've got something to tell you” function put the number), justify their responses (by
“telling why” function) and through involvement in interactional language encounters, experience
opportunities to manage discussions, or engage in discussions. In addition, Halliday’s model would expect
teachers to activate the role of each of the students and encourage them to participate in the classroom language
interactions. This would need teachers to use a range of teaching aids which would present learning
experiences that motivate students and involve them in communicating in Arabic for real-life
meaningful purposes. This would also involve them in asking learners questions and encouraging
them to ask their peers and their teachers questions. Teachers, for example, would be expected to be
encouraging students to ask questions, or use higher-order thinking skills in their language learning
experiences. Furthermore, teachers would be expected to be explicitly teaching the Arabic language
through cooperative learning group work, and linking the learning materials to everyday life where their
strategies would be motivating and encouraging students” CUAL. Moreover, it would be expected that
teachers would introduce their Arabic language lessons using a variety of motivators to encourage
students’ interest (e.g., using an exciting introduction before presenting the material, or encouraging and
supporting students).

Items were also developed for the observational schedule based on both general teaching skills that
teachers use to encourage the CUAL in students as well so those particularly necessary skills which
are linked immediately to the nature of the Arabic language (Feldman, 1997; Kabilan, 2000; Saada
2003; Mahmud, 2003; Hidayat, 2005; Davies, 2006; Al-Garrary, 2006; Richardson, 2007). These

involved, for example, encouraging students to complete incomplete stories or poems using their own
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language and imagination, stimulating students to produce new words and phrases during the expression of
their ideas, and encouraging students to use metaphors in language (See 2.4.2.2 "The creative use of

language skills in Chapter 2').

The items were divided into two categories of teaching skills in accordance with the nature of the

overall pedagogical skills for teaching the creative use of Arabic language (CUAL) (See Figure 3.2).

The pedagogical skills
involved in teaching
the creative use of
Arabic language

General teaching
skills

CUAL teaching
skills

Kreaching procedures approachz\ﬂ he interaction between teachers an d\ Kpluemy
students approach:

-Providing a supportive -Motivating students’ learning skills -Flexibility
learning environment -Resourcing students’ learning -Originality
- Encouraging learning -Teacher-student verbal interactions _Elaboration

-Teaching strategies

-Providing opportunities to learn for
experiences real life

k— Assessment /k / \

- Implementation of learning

Figure 3.2: Pedagogy skills of the CUAL in the observational schedule

(A)General teaching skills:

The general teaching skills were divided according to two approaches: teaching procedures approach
and the interaction between teachers and students approach. The teaching procedures approach was
divided into four subcategories according to the steps of the teaching process inside the classroom
and the equality in the average time of using in the classroom (The Ministry of Education, 2007).

These steps are:
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1. Supportive learning environment: preparing students for learning (e.g., creating the
physical environment for the classroom—lighting, ventilation and arrangement of student seats,
and using an exciting introduction before presenting the material).

2- Using suitable presentation skills: teaching strategies and resources which are used to
present the material (e.g., diversifying teaching methods used to explain the lesson, problem
solving and brainstorming, and linking the material presented with everyday life ).

3. Implementation of students' activities: the methods which are used to implement the
learning activities for students (e.g., encouraging students to prepare a particular activity which
is linked to the material and answer the related questions, and supporting and encouraging
students to select the preferred activities and answer them).

4. Assessment of students: all the methods that are used to assess the students’
understanding of the lesson (e.g., providing opportunities for students to use peer assessment

techniques, and requiring students to justify their responses).

Regarding the approach of the interaction between teachers and students, it was another way of
dividing the teaching skills included in the schedule according to the views of the reference group of
this study. This approach included five categories; motivating students’ learning skills, resourcing
students’ learning, teacher-student verbal interactions, teaching strategies, and providing

opportunities to learn for real life.

(B) CUAL teaching skills:
These skills are divided in four subcategories in accordance with the main creative skills of Arabic
language use (Saada, 2003). The subcategories are:

1. Fluency: the student's ability to produce the largest number of appropriate linguistic

responses (words, ideas, phrases, structures, linguistic expressions and meanings) in a
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specified period of time (e.g., encouraging students to use brainstorming, to reach the largest

possible number of vocabulary, synonyms, opposites or beautiful expressions).

2. Originality: the student's ability to produce new and non-common linguistic responses
in a specified period of time in response to a linguistic problem (e.g., asking students to

describe new meanings).

3. Flexibility: the skill for generating and using new types of vocabulary and expressions. In
this case, the teacher has to give students room for creativity and imagination of things,

and expression (e.g., asking students to generate the largest number of synonyms for vocabulary).

4. Elaboration: the ability to use new elements or details for a certain idea that help to
improve it (e.g., encouraging students to complete incomplete stories or poems by using their own
language and imagination). In other words, elaboration is the ability to add appropriate,

new and diverse details for an idea in a specified period of time.

3.2.1.2 Observation Schedule rating scale

The completed Observation Schedule is shown in Appendix B. A four-point rating scale was used to
observe the frequency of each teacher’s skill-use during each of three separate lessons observed over a
period of 12 weeks. This scale was selected according to the opinions of the reference group of this
study (specialists in Arabic language teaching and assessment methods, and supervisors). This scale
also suited the nature of the skills which involved observing the number of opportunities of using

these skills.
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Teachers were rated according to the frequency of using each skill during the lesson: always (4), often
(3), sometimes (2), rarely (1) or never (0). These ratings and their values are explained below (See
Appendix B):

Always (4): means that teachers apply the skill in clearly and frankly ways at every opportunity

appropriate to the nature of the lesson.

Often (3): means that teachers apply the skill often in situations appropriate to the

nature of the classroom lesson, so would miss some opportunities.

Sometimes (2): means that teachers apply the skill sometimes in situations appropriate to the
nature of the classroom lesson, so they would miss quite a number of
opportunities.

Rarely (1): means that teachers are lacking in applying the skill in situations appropriate to the

nature of the classroom lesson, so they would miss a lot of opportunities.

Never (0): means that teachers never apply the skill in situations appropriate to the nature of

the classroom lesson.

It is necessary to note here that the ratings described above were suitable for all the teaching skills
included in the observational schedule, except the teachers' ability to provide a supporting learning
environment. This was because this skill could only be applied once in the classroom compared with

the others which could be applied more than one time in each lesson (See appendix B1A).

3.2.1.3 Initial validation through preview by "the reference group™

As part of the developmental process, the first draft observation schedule was previewed by the
reference group (specialists in Arabic language teaching and assessment methods, and supervisors)
who expressed their opinions and selected appropriate phrases and words for the observational
schedule that could best serve the purpose of the study (See Appendix B which shows the

observational schedule of Arabic language pedagogy).
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3.2.1.4 Trial, validity and reliability issues
In order to make sure that the observational schedule was suitable for investigating the extent to
which post-basic year 11 students” CUAL was encouraged by their teachers during Arabic language
lessons, issues of its validity were first considered by gaining feedback from the reference group
described in the previous sections. They were asked to express their opinion on the following four
criteria:

1. Appropriateness of the quantitative scale.

2. Appropriateness of the items (addition or deletion).

3. Clarification of the language and concepts.

4. Formulation of the linguistic expressions of the items.

Based on their views which were concentrated on clarification of the language and concepts and
formulation of the linguistic expressions of the items, the schedule was edited and finalized for
implementation. On the basis of their feedback modifications were made. Firstly, the general teaching
skill of “Providing organized activities to students” was modified to “Providing a range of activities that
support students’ application and reflection on input”. Secondly, two skills were added to the CUAL skills
set. These were “Encouraging students to express their views by drawing maps or using modern linguistic
expressions like poems” and “Asking students to extract some innovative graphical images from the viewpoint

of students that could be translated into paintings”.

3.2.1.3 Trial observational schedule

To ensure the reliability of the observational schedule, the researcher selected the method of
observers' agreement for the verification of reliability. An Arabic language educational supervisor,
who supervised Arabic language teachers in post-basic schools and had 17 years experience, was
trained to implement the OS. She then implemented the OS to observing 17 Arabic language teachers

during their post-basic year 11 classes from 06/12/2008 to 19/12/2008. Each teacher was observed for
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one lesson. Both the researcher and the supervisor independently rated each teacher at the same time.
Then the degree of reliability of the two observers’ ratings was calculated using Cronbach’s Alpha

consistency coefficient. The result is shown in Table 3.8:

Table 3.8 Reliability degree for the subcategories of the observational schedule

Subcategory Reliability degree
(Cronbach’s Alpha reliability coefficient; n =17)

Supportive learning environment skills 0.82

Using suitable presentation skills 0.89
Implementation of activities skills 0.88

Assessment skills 74

Motivating students’ learning skills, 0.90

Resourcing students' learning skills 0.78
Teacher-student verbal interactions 0.84

Teaching strategies 0.84

Providing opportunities to learn for real life 0.89

Total of general teaching skills 0.96

Fluency skills 0.88

Subcategory Reliability degree
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(Cronbach’s Alpha reliability coefficient; n =17)

Originality skills 0.91
Flexibility skills 0.87
Elaboration skills 0.83
Total of Arabic language creative skills 0.97
Total reliability of the whole schedule 0.98

The degree of reliability in terms of Cronbach’s Alpha reliability coefficient values ranged from 0.74
for “Assessment skills” to 0.98 for “the whole schedule”, thus providing very good evidence for the
reliability of the observational schedule. This is because the degree of “good reliability” should be

between 0.70 and 0.90 (Bland, 1997).

3.2.2 The questionnaire

In order to collect data on the teachers’ self-report about their teaching and assessment practices and
how they encouraged students” CUAL, the researcher designed a questionnaire. It included a variety
of assessments methods which were related to the aspects of encouraging the CUAL in students. The

researcher prepared the questionnaire according to the steps in the following sections.

3.2.2.1 Designing the questionnaire

In step one a preliminary list of assessment methods that Arabic language teacher would be expected
to use to encourage the CUAL in students was developed using the same rationale as for the design of
the observational schedule which was based on Halliday’s (1975) model of language functions. Other
bases for the questionnaire development were: interactional language encounters, changing Arabic

language attitudes towards students and pedagogy, asking questions to learners and listening to their
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questions, explicit teaching, Arabic language teachers' tasks in accordance to the results of previous
Arabic language studies, and Arabic language acquisition and development (See Figure 2.10 in
Chapter 2).

Then, in step 2, the assessment skills were divided to two categories in accordance with the official

categories for assessing Arabic language use (The Ministry of Education, 2007). Figure 3.3 shows the

division of the assessment methods.

The assessment methods as
divided in the questionnaire

General assessment

methods

Arabic language

assessment
Test methods Other assessment methods
(e.g., applying short mefchods Other assessment
continuing tests to (e, asking students Test methods methods (e.g., asking
students) to conduct field (e.g. students to manage
investigations)

discussions using their
own language)

asking students to describe
new meanings or re-

interpret words within the

tests)

Figure 3.3: Language structure and assessment content of the questionnaire

As shown in Figure 3.3, the two main categories of the questionnaire (general assessment methods,
and Arabic language assessment methods) were divided into four subcategories (two for each into
category): general test methods, other general assessment methods, Arabic language test methods,
and other Arabic language assessment methods. After that, each method was described using short

words, couched in a singular present tense, and placed before each performance the level of teacher
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performance according to the criteria (always, often, sometimes, rarely or never) which have the
following meanings and values (in parentheses):

Always (4): means that teachers apply the skill in clearly and frankly ways at every opportunity

appropriate to the nature of the lesson.

Often (3): means that teachers apply the skill often in situations appropriate to the

nature of the classroom lesson, so they would miss some opportunities.

Sometimes (2): means that teachers apply the skill in sometimes in situations appropriate to the
nature of the classroom lesson, so they would miss quite a number of
opportunities.

Rarely(1): means that teachers are lacking in applying the skill in situations appropriate to the

nature of the classroom lesson, so they would miss a lot of opportunities.

Never (0): means that teachers never apply the skill in situations appropriate to the nature of the

classroom lesson.
Finally, the questionnaire was previewed by the reference group (specialists in Arabic language
teaching and assessment methods, and supervisors) who expressed their opinions and selected the
appropriate phrases and words for the questionnaire that could best serve the study (See Appendix C

which illustrates the questionnaire).

3.2.2.2 Validity of the questionnaire
The validity of the questionnaire was checked and reviewed from 06/12/2008 to 19/12/2008 by the
reference group (specialists in Arabic language teaching and assessment methods, and supervisors)
who expressed their opinions on the following points:

1. Appropriateness of the quantitative scale.

2. Appropriateness of the items (addition or deletion)

3. Clarification of the language and concepts.

4. Formulation of the linguistic expressions.
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Based on their views the questionnaire was edited and finalised for implementation. For example,
the Arabic language specialists suggested reformulation of one method “Assessing my students by
using activities that encourage them to identify their attitudes and analyse them in accordance with the reality

of daily life” to “Including test the attitudes of daily life and analyse them by students”.

3.2.2.3 Reliability of the questionnaire

To ensure the reliability of the questionnaire and to be ready for the actual application, the researcher
trialled the questionnaire by administrating it to a sample of 40 Arabic language teachers who were
similar to those in the actual sample of the research study. Then, the researcher administered it again
to the same sample two weeks later (03/01/2009). After that, the reliability was calculated using the
Cronbach’s Alpha method (See Table 3.9).

Table 3.9 Reliability degree for subcategories of the questionnaire

Subcategory Reliability degree

(Cronbach’s Alpha reliability coefficient; n = 40)

General test methods 0.85
Other general assessment methods 0.87
Total of general assessment methods 0.93
Arabic language test methods 0.83
Other Arabic language assessment methods 0.84

Total of Arabic language assessment methods | 0.91

Total reliability of the whole questionnaire 0.96
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As it is clear, Table 3.9 shows that the results provided strong evidence for the reliability of the

questionnaire since the range of degree of reliability was between 0.83 and 0.96.

3.2.3 Interviews with Omani curriculum development officers
In order to investigate the extent of the match between: (1) the policy and pedagogy of teaching and
assessment for Arabic language learning in Oman, and (2) the reality of their implementation in
school classrooms, the researcher prepared the interview schedule according to the following steps:

1. Preparing the questions according to the aim of the interviews.

2. Previewing of the questions by the reference group who expressed their opinions and selected
appropriate phrases and words for the interview questions that could best serve the study (See

Appendix E which shows the interview's questions).

3.2.3.1 Validity of the interview gquestions

The validity of the interview questions was checked and reviewed from 06/12/2008 to 19/12/2008 by
the reference group (specialists in Arabic language teaching and assessment methods, and
supervisors) who expressed their opinions on the following points:

1. Formulation of linguistic expressions in the questions.

2. Clarity of words.

3. Whether or not the questions were appropriate for the aim of the interview.

4. Addition or deletion of what they deemed appropriate or inappropriate.

The specialists were in agreement with the researcher in the formulation of the interview questions,

so that there was no need for editing the questions.
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3.2.3.2 Reliability of the interview questions
Because the interview schedule was considered as a qualitative instrument, the researcher enhanced
its reliability by analysing the responses to the questions with a cooperative educational supervisor
from the Ministry of Education. The analyses were done separately, so the researcher compared her
results of analyses with those of the co-operative supervisor and determined the extent of the
agreement between them. There was agreement between them in the following;:

1. The whole idea of each response.

2. The main important issues for each interviewee.

3. The formulation the language of most responses.
For example, both of the researcher and the cooperative supervisor agreed in their analyses of one
response to Question 1 (What is the most important objective of teaching the Arabic language in post-basic
schools in Oman?). Both of them agreed on the main ideas of the responses which focused on
considering the students as not just a consumer of the language, but a producer. They also agreed that the
main ideas of the responses also focused on the knowledge of laws and regulations through which runs the

case of language.

3.2.4 The CUAL test

3.2.4.1. The aim of the CUAL test

The test aimed to measure the levels of the creative use of the Arabic language in post-basic year 11,

including aspects of the macro Arabic language skills: listening, reading, writing and speaking.

3.2.4.1 Designing the CUAL test
After identifying the aim of the test, the researcher prepared it according to the following steps. In
step 1, the basic skills of the creative use of the Arabic language (CUAL) were identified based on the

following:
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1. The four elements identified in the literature review framework which was related to the
creative skills of language use in general and the Arabic language in particular.

2. Findings of some previous studies which indicated these skills that were described in the
items of fluency, flexibility, originality and elaboration (See Appendix F which illustrates the

basic skills of the CUAL).

Then, in step 2, the levels of the CUAL were identified according to the following;:

(A) The characteristics of students’ creative Arabic language use which were mentioned in the
literature review in Chapter 2 e.g., generating the greatest possible number of appropriate titles for a
subject, or imagining the largest possible number of appropriate endings to a story, composing the
largest possible number of appropriate linguistic expressions of any event, using a number of words
in the largest number of sentences, using some synonyms for vocabulary in a linguistic variety of

contexts, and expressing some ideas using diverse and flexible linguistic expressions.

(B) Treffinger, Young, Selby, and Shepardson’s (2002) explanation of the levels of the creative use of
language, and Qasem’s (2005) study in determining different four levels for the creative use of Arabic,
as well as other previous studies on these levels, which are: excelling, expressing, emerging and not yet
evident (See Appendices G, H, I and ] which show the levels of the creative use of listening speaking,

reading, and writing).

In step 3, the test specifications were designed by identifying the necessary content. The test
contained a set of open questions in Arabic language skills: listening, reading, writing and speaking,
which measured the skills of the creative use of the Arabic language: fluency, originality, flexibility

and elaboration.
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The test was divided into four sections, each section represented one skill of the Arabic language
(listening, reading, writing and speaking), and included a series of questions which measured the
skills of fluency, originality, flexibility and elaboration. This test was mainly written, except for the
section on speaking which included oral questions. This speaking test was implemented as interviews
with the students and the interviews were audio-recorded and then transcribed for analyses. The
design of the test relied on the basic skills of the creative use of the Arabic language (See Appendices
F, G, H, I, and ]), developed by the researcher based on the Arab educational literature (See Appendix
K which illustrates the content of the CUAL test). Finally, in accordance with the four levels of the
creative use of the Arabic language, the researcher then prepared the marking key (See Appendix L
which illustrates the marking key of the CUAL test's questions). It was based on the nature of each

skill measured in each test question.

3.2.4.2 Test validity
In order to ensure the basic skills and four levels of the CUAL in the test being designed are suitable
for measuring the CUAL performance in students, their validity was checked by submitting the test
to the group of specialists in language teaching, Arabic or English (the reference group). The validity
of the test was checked from 06/12/2008 to 19/12/2008 and the reference group then provided their
views and feedback on the following points:
1. Appropriateness of the quantitative scale.

2. Appropriateness of the items (addition or deletion).

3. Clarification of the language and concepts.

4. Formulation of the linguistic expressions.
Based on the views of the language specialists in the reference group the test was edited and finalised
for implementation. Their views focused on clarifying the language and concepts and reformulating
the linguistic expressions, for example, reformulation of some sentences in the reading texts. Another
example is deleting Question 8 from the listening section, in order to shorten this section so that the time for

answering it was suitable and to ensure the balance among the four sections: listening, reading, writing and
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speaking. In addition, the researcher asked some post-basic year 11 students to express their opinions
about the content of the test when they answered it during the stage of measuring its reliability. This

step ensured that the test was suitable for post-basic year 11 level.

3.2.4.3 Test reliability

The test reliability was measured by trialling the test on a sample of 39 post-basic year 11 students
who were representative of the actual study sample. On the basis of the test results, the questions
were reviewed and modified by the researcher and an Arabic language teacher supervisor (with 17
years of experience). The review and modification of the test were done after the researchers had
explained to the supervisor all the criteria for ensuring that the students’ grades could be obtained in
the test according to the fair judgement of their language skills. The reliability was then calculated
using Cronbach’s Alpha consistency coefficient to compare the three observers’ ratings. The results
were as follows:

Table 3.10 Reliability degree of the CUAL test

Skill Reliability degree

(Cronbach’s Alpha reliability coefficient; n = 40)

Listening 0.85
Speaking 0.84
Reading 0.88
Writing 0.87
The whole test 0.93
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The reliability degree, as Table 3.10 shows, provided good evidence for the reliability of the test. This
means that the test was consistent across different characteristics of the testing situation (Bachman,

1996).

3.2.4.4 Determining the time of the test

The time for the test was determined during the reliability procedure, by calculating the average of
the time for the first student who completed it (90 minutes) and that for the last one who completed it
(120 minutes). So, the average was 105 minutes (1 hour 45 minutes) which was then allocated to the
different sections of the test as follows:

Listening: 30 minutes

Reading: 30 minutes

Writing: 30 minutes

Speaking: 15 minutes

3.2.4.5 Test marking

The test was marked in two different ways. First, in order to determine the students’ performance in
the four macro Arabic language skills (listening, speaking, reading, and writing) students’” total score
on all the questions about the macro skills was calculated. For example, regarding listening skill, the
researcher calculated the total score on all the listening questions for each student and determined
his/ her level according to the CUAL levels (1= not yet evident level, 2= emerging level, 3= expressing
level, and 4= excelling level). Second, in order to determine the students’ performance in the four
CUAL skills (Fluency, Originality, Flexibility and Elaboration) student’s total score of all the
questions which deal with each CUAL skill was calculated. For example, regarding the fluency skill,
the researcher calculated the total score of all the questions which deal with this skill (in listening,

speaking, reading or writing) and determine his/her level according to the CUAL levels (1= not yet
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evident level, 2= emerging level, 3= expressing level, and 4= excelling level). By completing all these

procedures, all the study instruments were ready for use in collecting the data.

3.3 The procedures of data collection

3.3.1 Introduction

After completing the design of the study instruments and measuring their validity and reliability, the
researcher began to collect the data for the study on February 15, 2009 in the three regions of the

Sultanate of Oman: North of Al-Batinah, Al-Dhahirah and Muscat.

Prior to the actual data collection, it had been agreed that the study was to take place in the post-basic
schools of the three regions, and that the three male educational supervisors were to implement the
instruments in the male post-basic schools with one supervisor for each region. This was because
females are prevented from entering the male schools in Oman (See Appendix N which illustrates the

names of supervisors who participated in data collection).

All of the educational supervisors had been supervising the Arabic language teachers in post-basic
schools, and therefore they had sufficient experience in the observation of teachers. Official letters
from the University of Sultan Qaboos (the workplace of the researcher) was sent to the principals of
the male and female post-basic schools in the three regions asking for their approval to participate in

the project.

Then, the researcher met the educational supervisors and explained to them the objectives of the
project and the method of implementing the study instruments through a brief guide on how to
implement each one. It is necessary here to note that Arabic language teachers were observed by
determining how often they applied each skill in their teaching. This method was suitable in terms of

the nature of Arabic language teaching which is based on democratizing literacy practice by

107



equipping all learners equally with the knowledge resources required to participate successfully in
classroom discourse. This method was also consistent with the Scaffolding Interaction Cycle, as
mentioned in the literature review, which is made up of three main 'moves'—prepare, identify and

elaborate.

3.3.2 Collecting data from female schools

The researcher herself collected data from the female schools in the three regions. She started from the
North of Al-Batinah schools (See Appendix O which illustrates the female schools of different regions
in Oman which participated in the study). She observed Arabic language teachers who taught post-
basic year 11 students, with two lessons for each teacher; to ensure justice in the observation, and to
give them adequate opportunity to show their skills. Twenty-three teachers in this region were
observed and given questionnaires to evaluate the extent of their evaluation methods in encouraging

the creative use of the Arabic language in their students.

Then a random sample of their students was chosen to be tested. This is because the test could not be
applied to everyone because of time constraints. The size of the sample was 67 post-basic year 11
students; where the application of the written part of the test (listening, reading and writing) was in a
specific hall. The test took one hour and 45 minutes, while interviews were being conducted in
another room. Each student was allowed a quarter of an hour for answering the speaking questions of

which each student had to select three. The data collection in the first region took 30 days.

After the collection of data from the first region, the researcher moved to the next one, Al-Dhahirah
region. She carried out the same steps and actions in the schools of this region. The total sample size
of female teachers was 15, whereas the sample size of female students was 77, and the duration of
data collection was 30 days (See Appendix O which illustrates the female schools of different regions

in Oman which participated in the study). Finally, the researcher moved to the last region, Muscat.
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She carried out the same steps and actions in its schools. The total size of the female teachers was 22,
whereas the sample size of female students was 75, and the duration of application was 30 days (See

Appendix O which illustrates the female schools which participated in the study).

3.3.3 Collecting data from male schools

Regarding the male sample, the total size of the male teachers in North of Al-Batinah region was 27,
whereas the sample size of male students was 102, and the duration of data collection was 30 days.
The total sample size of the male teachers of Al-Dhahirah region was 28, whereas the sample size of
male students was 77, and the duration of data collection was 30 days. The total sample size of the
male teachers of Muscat region was 18, whereas the sample size of students was 60, and the duration
of application was 30 days (See Appendix P which illustrates the male schools which participated in
the study).

It should be noted here that the lessons had not been audio-recorded or video-recorded because
teachers did not agree to be recorded. This was an essential condition for teachers’ acceptance to

participate in this study in addition to confidentiality and anonymity of the participants.

3.3.4 Interviewing the Arabic language curriculum developers

After the completion of data collection in the three regions, the researcher went to the Department
curriculum development in the Ministry of Education, and conducted some interviews with officials
of the Arabic language curriculum, according to the interview questions prepared specifically to
determine the relationship between the policy of teaching the Arabic language and its

implementation. The interviews were conducted with four members as shown in Table 3.11.
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Table 3.11 Sample of Arabic language curriculum developers

Name of developer Position

Mohammed Al-Gabri The head of Arabic language curriculum department
Dr. Abdel-Azizi A Jelassi Arabic language curriculum member

Dr. Atta Abu Jabeen Arabic language curriculum member

Dr. Fatma Al-Shidi Arabic language curriculum member

The interviews took 3 days, whereas the entire duration of the implementation took three months.
Then, the stage of explaining and analysing the findings of the study began. It is necessary here to
note that the researcher herself marked the test answers by the students. In order to avoid bias during
the test marking process, the researcher marked the test according to the criteria of each level of the
CUAL which were explained above. As mentioned, the validity of these criteria was checked by
Arabic language specialists (the reference group) to ensure that they were suitable indicators for the

students” CUAL performance (Bachman & Palmer, 1996).

3.4 Summary

This chapter has described the procedures of designing the study instruments: the observational
schedule, the questionnaire, the interview questions and the Arabic language test. It has explained
their contents and evidence for their validities and reliabilities. In addition, this chapter shows the
procedures of data collection by illustrating the schools that participated in this study and the study
samples of teachers and students. It also explains the step of collecting data from schools. The next
chapter presents the study findings according to the data obtained from the schools and analyses the

findings according to the research questions of the study.
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Chapter 4 Results

This chapter presents the results of the study. It reports on findings in relation to the research
questions and various data collection instruments, including an overview of teaching the Arabic
language in Oman and post-basic students’ creative use of the Arabic language (CUAL).

Tables of this chapter are presented to show the results of each question of this study. Regarding

figures of this chapter, they are designed to clarify the results presented in each table.

4.1 Overview of teaching the Arabic language in Oman

According to the Arabic Language Syllabus, teaching the Arabic language in Oman at all its stages
aims to provide students with the basic skills in the various arts of language: listening, speaking,
reading and writing in order to help students to apply these skills in their everyday life.
Furthermore, it aims to ensure that students were able to acquire critical reading skills, active
listening skills, and the ability to speak tactfully and write clearly. It requires them to be able to
express themselves in Arabic and have the appropriate skills to participate in a variety of Arabic
language communicative experiences in the classroom. So they are expected to improve their
communication skills prior to and during post-basic Year 11 (Al-Harrasi, 2002). In addition, teaching
the Arabic language in the post-basic education stage is particularly focused on developing students’
Arabic language skills, training them to think critically and providing them with opportunities to
express their ideas and views in both oral and written activities. They are expected to master the basic
skills of constructing and reading written texts on a wide range of subjects (e.g., choosing a suitable
title, choosing good ideas, and writing a suitable introduction or ending), and writing functional
expressions (e.g., formulating questions for interviews, writing curriculum vitae and advertisements)

(The Ministry of Education, 2007 b, pp. 22-23).
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It is important to understand that the language taught inside the classroom is MSA. A textbook is in
use and it focuses on MSA. According to the official Document of Assessment Students in the Arabic
Language in the Classes (10-12) (The Ministry of Education, 2007 b), there are two categories of
teaching skills for teaching Arabic language: first, general teaching skills which include the basic skills
of teaching in general that can be used for teaching all other subjects and second, Arabic language
teaching skills which are related to the nature of the Arabic language that should be acquired by
students in particular. According to the Ministry of Education (2007 b), the main aim of teaching the
Arabic language in Oman is to improve students’ abilities and their talents in the subject through
activities that encourage their creative use of the language. Furthermore, according to the Ministry of
Education (2007), teaching the Arabic language in Oman is based on encouraging students’ self -

assessment, providing a variety of readings, and varying the assessment methods.

4.2 Data Collection
The current study focused on answering four main research questions and subsidiary research
questions as given in Chapter 1. These were:
1. To what extent do Arabic language teachers apply CUAL in post-basic school students?
1.1. To what extent do Arabic language teaching methods encourage creativity in the use of the
Arabic language in post-basic school students?
1.2. Is there a correlation between teaching skills used by Arabic language teachers and
students’ CUAL performance?
1.3. To what extent do Arabic language assessment methods encourage creativity in Arabic
language use in post-basic school students?
1.4. Is there a correlation between assessment methods used by Arabic language teachers
and students” CUAL performance?

2. How well are Omani post-basic school students learning to use the Arabic language creatively?
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3. To what extent, if at all, do male and female post-basic school students differ in their learning and

achievement with respect to the CUAL?

Data were collected through employment of four research instruments: an Observation Schedule
(OS) to observe the post-basic school Arabic language teachers’ pedagogy and practice; a
Questionnaire to collect data on the teachers’ self-reports about their teaching and assessment
practices; an Interview Schedule (IS) to investigate the extent of the match between (1) the policy and
pedagogy of teaching and assessment for Arabic language learning in Oman, and (2) the reality of
school classroom implementation; and a CUAL test (CUAL-T) to ascertain students’ level of

proficiency in Arabic including their CUAL. The results were organised according to Figure 4.1.
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Figure 4.1: Overview of the main aspects of the study and its results

4.3 Arabic L1 language policy and current Arabic L1 curriculum

Interviews were conducted with four of the Omani Ministry of Education’s nine key Arabic L1
curriculum developers to investigate how Arabic L1 policy and curriculum were developed, their
views about the way the CUAL should be taught and monitored, and their personal opinions on the
CUAL as a skill for Year 11 post-basic students. The responses of the interviewees were analysed by

determining the match between their individual views and to identify any points of agreement or
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disagreement. The interviews questions were related to the objectives of teaching the Arabic
language, the influence and impact of policy on teaching the CUAL, the importance of encouraging
the CUAL in students, and Arabic L1 language teachers’ pedagogy for the CUAL.

The results showed that the attention to encouraging students” CUAL was still needed to support a

more in depth focus. The details of the interviews’ results are illustrated in the following part:

4.3.1 Objectives of teaching the Arabic language in Oman

All four officers individually voiced the opinion that the objectives of teaching Arabic in Oman focus
on ensuring that students learn about the knowledge and rules of the language, and that the student
is not just a consumer of the language, but a producer, so the focus should be on expressive skills
such as being able to interact in interviews, and write reports and articles. For example, Arabic
language officer one claimed that the practical aspect of the aims at the stage of post-basic education focused
on using the classical Arabic language as the only language of communication between the teacher and
students. However, the officer said that the attention to improving reading skills in particular still needs more

support. This is because reading skills are still below the prevailing level in the world.

4.3.2 Influence of policy on teaching CUAL

Three of the four officers agreed that the Arabic language curriculum at the stage of post-basic
education in the Sultanate should focus on practice skills. They noted that there is interest in
developing students’ Arabic language skills through the content of the curriculum; they had begun to
focus on the slogan, "the classical Arabic language within the schools is the only language that should
be used for communication"; and they had started implementation in the first stage of basic
education, and graduation would be on this side of the stage of post-primary education. But they
stressed that attention was still needed to support a stronger focus on using the classical Arabic
language. For example, they noted that Year 11 post-basic students’ interest or performance in

reading was still very simple and lower than the required international level, that is, “the text given at
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the post-primary education level are not more than 800 words”. They argued that there was a need to
increase the length of written texts and the quantity of reading, and to gradually expand their scope
to further develop students’ reading skills. They also noted that the subjects available in the textbook
were based on ancient heritage and history and with only some interest related to simple

contemporary issues that reflected the reality of students” language problems.

In addition, the same previous officers said that the Ministry of Education held a lot of teacher
training courses on how to encourage the creative side in Arabic language students, as well as a
creative guide which was designed for teachers in all subjects. This was a guide for teachers in the
skills of creativity and how to implement them. Therefore, attention was currently given to the design

of a variety of methods to feed the creative side of skills in the use of the Arabic language.

4.3.3 Importance of encouraging CUAL in students

The four officers emphasized that encouraging the creative use of the Arabic language is very
important in the refinement of a student's language proficiency, raising his/her ability to use it in
everyday life, including skills for use over his/ her entire life. The creative side in the use of the Arabic
language is important in the understanding of other subjects; where it opens up the area to employ
the creative use of Arabic language in science and the humanities. The Ministry considered that the
promotion of this aspect was the way to the future. However, in spite of the importance of the
creative use of the Arabic language, two officers (50%) claimed that the attention to the policy of
encouraging the creative use of the Arabic language started just recently by organizing workshops and courses

that focused on the development of the aspects of creative thinking in various materials including Arabic.

4.3.4 Evaluation of the Arabic language program
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Three officers (75%) explained that a follow-up on the performance of teachers and the application of
the objectives of teaching the Arabic language was occurring during the meetings held between
curriculum designers and teachers who represented the post-basic schools of the Sultanate. During
these meetings, curriculum designers listened to teachers’” comments and views about the curriculum
design. In addition, in each region of the Sultanate there was a training centre which organised all the
training courses and workshops for teachers. However, those three officers argued that “there is a need
to pay more attention and support to the training aspect which is inadequate because it relies too heavily on the
textbook; and therefore, the professional development workshops for teachers need to be more focused on teaching

skills”.

It is clear from these results that the curriculum officers are familiar with and supportive of the
syllabus and policy for teaching the Arabic language and giving attention to students” learning of the
CUAL. Clearly, the curriculum was intended to focus on considering the student not just as a
consumer of the language, but also a producer. In addition, it supported a pedagogical approach that
was able to develop students’ Arabic language skills through the use of the content across the
curriculum. However, some skills were still needed to support more and more focus, like the interest
in reading skills which was still very simple, and lower than the required international level.
Furthermore, the interviews showed that the attention to the creative use of the Arabic language was
currently in the design of a variety of strategies to feed this aspect. The interviews also indicated that
there was a training centre which organised all the training courses and workshops for teachers.
However, the skills in which they should be trained did not receive sufficient attention. Whereas the
curriculum policy and syllabus clearly reflected an intention to teach the creative use of the Arabic
language, the next section reports on the outcomes of classroom observations that sought to identify

whether there was a match between this policy and the teachers” practice.
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4.4 Arabic L1 language teachers’ pedagogy for CUAL

4.4.1 Arabic language teachers’ current approach to teaching the creative use of the Arabic

language

This issue was addressed by using the classroom observation schedule (OS). A total of 133 Arabic
language teachers who taught Year 11 post-basic students were observed and rated by the researcher
or an educational supervisor on their frequency of using pedagogical strategies that were recognized
as encouraging students’ creative use of the Arabic language (See appendix A "Classroom
Observation Schedule"). As shown in Table 4.1, there were 73 male and 60 female teachers who were
distributed across the following three regions of the Sultanate: Al-Dhahirah, Muscat and Al-Batinah.
It should be noted that each teacher was observed in two classes as permitted by the time frame for
the researcher’s or an educational supervisor’s access to the classes. The period of each class was 45

minutes, so each teacher was observed for 90 minutes.
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Table 4.1 Sample of post-basic school teachers of the Arabic language by gender and by region

Region Arabic Language Teachers | Totals
GENDER
male Female
Al-Dhahirah 28 15 43
Muscat 18 22 40
Al-Batinah 27 23 50
Total 73 60 133

The researcher or an educational supervisor then observed how frequently each of the teachers
demonstrated each skill listed in the Observation Schedule (rating 0 for the skill not being observed at
all; rating 1 for rarely observed; rating 2 for sometimes observed; rating 3 for often observed; and
rating 4 for always observed according to their performance in the classroom) (See Appendix B which
illustrates the observational schedule). Each teacher was observed in more than one lesson and the
final frequency of using each skill for each teacher was derived from calculating the average
frequencies across the lessons. For example, if a teacher’s rating was “2” in any skill in the first lesson,
“4” in the same skill during the second lesson, then the average rating “3” would be the teacher’s final

frequency.

The items of the (OS) were divided into subcategories of skills according to the definition of the
creative use of the Arabic language (CUAL), which was defined in Chapter 2. Figure 4.2 illustrates the
divisions of the items according to the CUAL definition, and the Oman Syllabus of general teaching

skills and Arabic language skills, including their subcategories.
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Figure 4.2: Overview of the approach to the CUAL teaching

4.4.1.1 Arabic language teachers’ general teaching skills and Arabic language teachers’ pedagogical
skills

This section first reports on the observation about the teachers” use of general teaching skills and then

the observation about the teachers” use of Arabic language teaching skills.

4.4.1.1.1 General teaching skills

The general teaching skills were divided according to two approaches: teaching procedures approach

and the interaction between teachers and students approach. The first approach (teaching procedures)

included four subcategories; supportive learning environment skills, suitable presentation skills,

implementation of students’ activities skills, and students’ assessment skills). The second approach

(interaction between teachers and students) included five subcategories: motivating students’
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learning skills, resourcing students’ learning, teacher-student verbal interactions, teaching strategies,

and providing opportunities to learn for real life. Each subcategory includes different teaching skills.

4.4.1.1.1.1 Teaching procedures approach
According to the documentation for preparing new contract teachers (The Ministry of Education,
2007), four subcategories were included in the teaching approach inside the classroom. This approach
included:
4.4.1.1.1.1.1. Supportive learning environment: preparing students for learning.
4.4.1.1.1.1.2. Using suitable presentation skills: the skills which were used to present the materials.
4.4.1.1.1.1.3. Implementation of students' activities: the skills which were used to implement the
activities for students.
4.4.1.1.1.1.4. Assessment of students: all the skills that were used for assessing the students’
understanding of the lesson.
The results showed that Arabic language teachers paid more attention to the supporting learning
environment and using assessment skills. In contrast, they paid less attention to using suitable

presentation skills and implementing suitable activities for students.

4.4.1.1.1.1.1 Supportive learning environment

Teachers were observed in order to explore the extent to which they provided a supportive learning
environment. The items of the OS that were applied to observing this and the results of the

observations are shown in Table 4.2.

Table 4.2 Percentages of Arabic language teachers' ratings in using supportive learning
environment skills
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Item | Percentage | The skill A @) A+O | S R N R+N
no. | ratings

rank
1 1 Preparing a suitable physical 459 |41.3 | 87.2 9.7 0.8 2.3 3.1

environment for the classroom
(lighting, ventilation, arranging
student seats)

2 2 Using an exciting introduction 225 | 33.1 | 55.6 33.8 | 6.8 3.8 10.6
before presenting the material

25 |3 | Encouraging studentstoread from | 128 | 286 |414 |173 | 158 | 255 | 413
different resources, in order to

support the material.

19 4 Using a variety of sources for the 6.8 |36.8 |43.6 |256 |15.0 |158 | 30.8
material instead of relying on
school books only.

Note: A = Always; O=Often; S=Sometimes; R=Rarely; N=Never

On the five-point observational scale of “Always”, “Often”, “Sometimes”, “Rarely” and “Never”, less
than half (45.9%) of the teachers were rated as always taking account of the physical environment of
the classroom at the start of the lesson (See Table 4.2). Similarly, less than half (41.3%) of the teachers
were rated as often taking account of the physical environment of the classroom at the start of the
lesson. The former group of teachers took account of all the aspects identified in the schedule (switch
on the light, open the windows, organise the students' seats to allow them participate in discussions,
provide effective board pens, provide suitable teaching aids) whereas the latter group considered at
least three of these five aspects of the physical environment. Ratings for the remaining teachers
(12.9%) suggested a need to pay more attention to making the physical environment of the classroom

more conducive to learning with respect to these aspects.

The results also showed that more than half (55.6%) of the teachers were considered as always using
an exciting introduction which ensured that all students were encouraged to interact with the
teachers, and their teaching was supported by visual or audio aids, linked to the real-life
communication needs. This contrasted with less than half (44.4%) of the teachers who needed to pay

more attention to using an exciting introduction before presenting the material.
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On the other hand, only 6.8% of the teachers were rated as always using a variety of sources for the
material instead of relying on school books only, and 36.8% of the teachers were rated as often paying
their attention to using this skill. In contrast, 30.8% of the teachers showed a need to pay more

attention to using this skill.

A minority (12.8%) of the teachers were rated as always encouraging students to read from different
resources (encouraging students to read from different resources, in order to support the material for
each activity implemented in the classroom) compared with 28.6% of the teachers who were
considered as often encouraging students to read from different resources. On the other hand, more

than half (58.7%) of the teachers needed to pay more attention to encouraging students to read from

different resources in order to support the material (See Table 4.2).

In summary, the Arabic language teachers in this study focused on using the first skill (Preparing a
suitable physical environment for the classroom (lighting, ventilation, and arranging student seats) compared
with using other skills. The teachers used this skill more frequently than the other three skills. So,
from Table 4.2, it can be said that this study showed that the majority of the Arabic language teachers
focused on preparing a suitable learning environment for students before teaching the lesson in the

classroom (See Figure 4.3)
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Figure 4.3: Arabic language teachers’ use of skills to prepare a supportive language learning
environment

4.4.1.1.1.1.2 Suitable presentation skills

Teachers were observed to explore the extent to which they used nine presentation skills. The items of
the OSthat were applied to observing this are shown in Table 4.3. It is necessary here to note the

meaning of scales and its value for rating (See 3.2.1.2 in Chapter 3) as follows:

Always (4) (applying the skill clearly and frankly at every opportunity appropriate to the nature of
the lesson).

Often (3) (applying the skill often in situations appropriate to the nature of the classroom lesson, so
would miss some opportunities).

Sometimes (2) (applying the skill sometimes in situations appropriate to the nature of the classroom
lesson, so would miss quite a number of opportunities).
Rarely (1) (applying the skill in situations appropriate to the nature of the classroom lesson, so would

miss a lot of opportunities).

Never (0) (never applying the skill in situations appropriate to the nature of the classroom lesson).
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Table 4.3 Percentages of Arabic language teachers' ratings in each scale of using suitable
presentation skills

Item Percentage | Skill A (@) A+O | S R N R+N
no. ratings
rank
10 1 | Listening to students views in a 346 | 421 |76.7 165 |23 |45 |68
flexible manner
5 2 | Varying voice and movement 278 | 444 | 722 |180 |90 |08 |98

within the classroom during the
presentation of the material.

8 3 | Activating the role of each student, | 21.8 | 44.4 | 66.2 23.3 1 9.0 1.5 | 10.5
and their attention and
participation in the classroom

20 4 | Linking the material presented 150 | 294 |444 |31.6 120 |12.0|24.0
with everyday life

6 5 | Using cooperative learning group 11.3 | 28.6 | 39.9 247 198 | 256|354
work

15 6 | Encouraging students to link their | 9.8 23.3 | 33.1 293 | 12.8 | 24.8 | 37.6
views with their attitudes

4 7 | Supporting the material with audio | 8.3 248 |33.1 |158 | 158 | 353|511

and visual aids like, maps, video
and pictures.

7 8 | Using a range of teaching aids to 5.3 30.1 | 354 |19.5 |12.0 | 311|431
present the material
11 9 | Diversifying teaching methods 4.5 353 398 |354 195 |53 |248

used to explain the material (e.g.
problem solving, and
brainstorming)

17 10 | Using problem-solving approaches. | 2.3 391 |414 316 203 |68 |27.1

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N =Never

From Table 4.3, it is clear that the majority (76.7%) of the teachers were considered as paying more
attention to listening to students’ views in a flexible manner. In contrast, the remaining group (23.3%)
of teachers were rated as paying less frequent attention (the combined proportion of teachers who
were rated “Sometimes”, “Rarely”, and “Never”). Table 4.3 also shows that more than half (72.2%) of
the teachers varied their voice and movement within the classroom during the presentation of the
material. On the other hand, more than a quarter (27.8%) of the teachers needed to pay more attention

to varying their voices and movements within the classroom during the presentation of the material.
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It is also clear that close to two thirds (66.2%) of the teachers were rated as frequently (the combined
proportion of teachers who rated always and often) activating the role of each student as learner and
their attention and participation in the classroom. This contrasted with the remaining group (33.8%)
of teachers who showed a need to care much more about activating the role of each student, and their
attention to student participation in the classroom. Furthermore, while 44.4% of the teachers paid
more attention to linking the material presented with everyday life, 31.6% of the teachers were rated
as sometimes applying this skill. This compared with less than about a quarter (24%) of the teachers
who were rarely or never applying this skill. On the other hand, only 2.3% of the teachers were rated
as always using problem-solving approaches. In contrast, 31.6% of the teachers sometimes used this

skill, and more than a quarter (27.1%) of the teachers were rated as rarely or never using this skill.

Table 4.3 also illustrates that 39.8% of the teachers were frequently diversifying teaching methods to
explain the material (e.g., problem solving, and brainstorming). In contrast, more than half (60.2%) of
the teachers were less frequently diversifying teaching methods used to explain the material (e.g.,

problem solving, and brainstorming).

The results also showed that only approximately one third of the teachers (35.4%) frequently used a
range of teaching aids in their pedagogical approach in presenting the material. Ratings for the
remaining majority of the teachers (62.6%) showed that they needed to enhance their pedagogical

approach by using more teaching aids other than the textbook

In summary, Arabic language teachers focused on encouraging their students to express their views in a
flexible manner verbally and in writing (76.7% of the teachers using it frequently) and they also focused
on attracting their students’ attention by varying their voice and movement within the classroom during the
teaching of the lesson (72.2% of the teachers using it frequently). Because they paid attention to listening

to students” views in a flexible manner, they allowed them to activate their role and attention to participate
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in the classroom (66.2% of the teachers using it frequently). On the other hand, 33.1% and 39.8% of the
teachers paid less attention to supporting their teaching with audio and visual aids and to diversifying
teaching methods used to explain the material, respectively. This means that they preferred to use the

traditional methods based on just using oral discussions without supporting them with modern aids

(See Figure 4.4).
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Figure 4.4: Arabic language teachers’ use of suitable presentation skills

4.4.1.1.1.1.3 Implementation of lesson activities
Teachers were observed to explore the extent to which they used skills in the implementation of
lesson activities. The items of the OS that were applied to observing this and the results of the

observations are shown in Table 4.4.
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Table 4.4 Percentages of Arabic language teachers' ratings in each scale of using the skills in
implementation of lesson activities

Item | Percentage | Skill A O A+O | S R N R+N
no. ratings
rank
3 1 Presenting organized activities 14.3 504 | 647 |233]6.0 6.0 12.0
26 2 Encouraging and supporting 14.3 459 |60.2 |236|114 |48 16.2
students
24 3 Catering for a diversity of needs 9.8 18.8 | 28.6 |24.098 376 | 474
and interests in assessment
presentations.
16 4 Providing a range of activities 8.3 39.8 | 481 |286|165 |68 23.3

that support students’ application
and reflection on input.

29 5 Encouraging and supporting 8.3 39.1 | 474 |331|143 |53 19.6
students to identify and resolve
problems related to the
knowledge and skills being
sought.

22 6 Encouraging students to prepare | 7.5 226 301 |263|165 |271 |43.6
a particular activity which is
linked to the material and answer

it.

30 7 Using higher order thinking 6.8 271 339 |308]|21.8 |13.5 |353
activities

28 8 Providing practical hands-on and | 4.5 256 |30.1 |21.8|135 |346 |481

exploratory activities rather than
relying solely on paper, pencil
tasks and worksheets.

21 9 Supporting and encouraging 4.5 21.8 263 |30.8 (195 |233 |428
students to select the preferred
activities and answer them

Note: A= Always; O=O0Often; S=Sometimes; R=Rarely; N=Never

Table 4.4 indicates that 64.7% of the teachers either always or often paid attention to presenting
organized activities compared with the remaining teachers 23.3% of whom sometimes used this skill
and 12% of whom who rarely or never demonstrated this skill.

The results also show that more than half (60.2%) of the teachers frequently encouraged and
supported students compared with just 39.8% who paid less attention to applying this skill. In

addition, most of the teachers (71.4%) less frequently cared about catering for a diversity of needs and
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interests of students in the assessment of their presentations. This contrasted with more than a quarter

(28.6%) of the teachers who paid more attention to applying this skill.

On the other hand, only 26.3% of the teachers paid more attention to supporting and encouraging
students to select the preferred activities and answer them. Furthermore, 30.1% of the teachers were
rated as frequently providing practical hands-on and exploratory activities rather than relying solely
on paper, pencil tasks and worksheets compared with more than half (69.9%) of the teachers who

were rated as less frequently applying this skill.

In general, Arabic language teachers paid more attention to presenting organized activities (64.7% of
teachers used it frequently) and encouraging and supporting students (60.2% of the teachers used it
frequently) and catering for a diversity of needs and interests of students in assessing their
presentations (28.6% of the teachers used it frequently). But, on the other hand, teachers did not care
about supporting and encouraging students to select the preferred activities and answer them (73.6% of the
teachers used it less frequently than other skills) and also about providing practical hands-on and

exploratory activities (69.9% of the teachers used it less frequently than other skills) (See Figure 4.5).
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Figure 4.5: Arabic language teachers' use of skills to implement lesson activities
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4.4.1.1.1.1.4 Assessment skills
Teachers were observed to explore the extent to which they used the assessment’s skills. The items of

the OS that were applied to observing this and the results of the observations are shown in Table 4.5.

Table 4.5 Percentages of Arabic language teachers' ratings in each scale of using assessment skills

Item | Percentag | Skill A O A+O | S R N R+N
no. e ratings
rank

27 1 Encouraging and supporting 256 | 383 |639 |240 |68 53 | 121
students to risk take when
they respond in class

9 2 Encouraging students to 233 | 526 |759 |165 |45 30 |75
participate in discussions or
ask questions

18 3 Requiring students to justify 128 | 489 |61.7 |241 |113 |3.0 | 143
their responses

14 4 Asking questions dealing with | 12.0 | 293 |413 |346 |195 |45 |240
higher thinking skills

13 5 Avoiding criticizing students' | 6.0 218 | 278 |233 |444 |45 |489
answers

23 6 Providing opportunities for 6.8 3563 |42.1 |30.1 158 | 12.0| 278
students to use peer
assessment techniques

12 7 Presenting open issues for 53 308 |36.1 |256 |135 |24.8|38.3
discussion with students

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N=Never

The table showed that more than half (63.9%) of the teachers frequently encouraged and supported
students to take risk when they responded in class. Ratings for the remaining teachers (36.1%)

showed a need to pay more attention to this skill.

The majority (75.9%) of the teachers showed paying more attention to encouraging students to
participate in discussions or ask questions. In contrast, less than a quarter (24%) of the teachers
showed a need to pay less attention to applying this skill. It is also clear that more than half (61.7%)

of the teachers were rated as always and often paying more attention to requiring students to justify
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their responses. This contrasted with less than a quarter (24.1% and 11.3% respectively) of the

teachers who sometimes and rarely applied this skill.

On the other hand, a minority (5.3%) of the teachers were considered as always presenting open
issues for discussion with students and 30.8% of the teachers were rated as often applying this skill.
This contrasted with the remaining teachers (63.9%) who showed a need to pay more attention to
presenting open issues for discussion with students. Some skills were less frequently used. For
instance, 44.4% of the teachers rarely avoided criticizing students’ answers, and 15.8% provided
opportunities for students to use peer assessment techniques. Additionally, the skill of presenting open issues

for discussion with students was never used by 24.8% of the teachers.

Generally, teachers assessed their students by allowing them to use their language skills, especially
speaking. The results showed that teachers paid more attention to encouraging their students to
participate in discussions (75.9% of the teachers used it frequently) and justifying their responses (61.7% of
the teachers used it frequently). In contrast, teachers were still used traditional assessment methods
based on giving students direct comments to their answers (48.9% of the teachers used it less frequently
than other skills) and ignoring using open issues for discussions with them (63.9% of the teachers used it

less frequently than other skills) (See Figure 4.6).
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Figure 4.6: Arabic language teachers' use of skills to assess students

The results also showed the Arabic language teachers’ attentions to using the general teaching skills
subcategories. Table 4.6 illustrates that teachers paid more attention to using the Supportive learning
environment skills. This means that teachers encouraged the creative use of the Arabic language
(CUAL) in students by concentrating on preparing a suitable learning environment which was
represented in their use of skills for the supportive learning environment. Teachers also focused on
changing their usual skills for the assessment of students, in order to encourage their CUAL. On the
other hand, teachers paid less attention to using the skills in activating students’ roles and
implementation of lessons activities which encouraged the CUAL in students. Actually, this was
normal because the nature of this kind of skills differed from others. In other words, skills for the
supportive learning environment were applied just once during each lesson compared with others
which could be applied more than once according to the nature of each situation in the classroom.

Therefore, teachers might not find enough time for applying these skills.
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Table 4.6 Arabic language teachers’ use of general teaching skills in descending order of four
subcategories

The Subcategory N Mean Std. Deviation
Supportive learning environment 133 2.4568 .0.81621
Assessment 133 2.3008 .68721
Suitable presentation skills 133 2.2008 .75040
Implementation of lessons’ activities 133 2.0100 .80094
Valid N (listwise) 133

To sum up, with regard to the general teaching skills, Arabic language teachers encouraged the
CUAL through focusing on the supportive learning environment skills and assessment skills. But
they paid less attention to using the skills for presenting material, and implementation of activities in

spite of their high importance (See Figure 4.7).
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Figure 4.7: Arabic language teachers' use of teaching procedures approach

4.1.1.1.2 Interaction between teachers and students approach

The general teaching skills of the observational schedule were classified in another way. This was
because it was necessary to determine the teachers’ performance according to the interaction between
teachers and students approach. The classification was constructed in accordance to some language
specialists” perspectives. The approach of the interaction between teachers and students included five
categories: motivating students’ learning skills, resourcing students’ learning skills, teacher-student verbal

interactions, teaching strategies, and providing opportunities to learn for real life.
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The results showed that Arabic language teachers paid more attention to using teacher-student verbal
interactions, and motivating students’ learning skills. However, Arabic language teachers were still needed
more support in using teaching strategies, providing opportunities to learn for real life, and resourcing

students” learning skills. The following part illustrates these results in details:

4.1.1.1.2.1 Motivating students’ learning skills

Teachers were observed to explore the extent to which they motivated their students’ learning. The
items of the OS that were applied to observing this and the results of the observations are shown in
Table 4.7

Table 4.7 Percentages of Arabic language teachers’ ratings in each scale of using motivating
students’ learning skills

Item | Percentage | Skill A O A+O S R N | R+N
no. ratings

rank
1 1 Preparing a suitable physical 458 | 41.4 87.2 98 (08 |22 |3.0

environment for the classroom
(lighting, ventilation,
arranging student seats)

2 2 Using an exciting introduction | 22.6 | 33.1 55.7 338 |68 |38 |10.6
before presenting the material.

26 3 Encouraging and supporting 143 | 459 60.2 233 (113 |45 | 158
students — generally —to

participate in different lesson
activities.

6 4 Using cooperative learning 11.3 | 28.6 39.9 248|198 | 256|354
group work

29 5 Encouraging and supporting 8.3 39.1 47.4 331|143 |53 | 19.6
students to identify and
resolve problems related to the
knowledge and skills being
sought

22 6 Encouraging students to 7.5 22.6 30.1 263 | 16.5 | 27.1 | 43.6
prepare a particular activity
which is linked to the material
and answer it.

21 7 Supporting and encouraging 4.5 21.8 26.3 30.8 | 19.5 | 23.3 | 42.8
students to select the preferred
activities and answer them.

Note: A = Always; O=0Often; S=Sometimes; R=Rarely; N=Never
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The results showed that most (87.2%) of the teachers paid their attention to preparing a suitable
physical environment for the classroom (lighting, ventilation, and arranging student seats). In
contrast, the remaining group (12.8%) of the teachers showed a need to pay more attention to taking
account of the physical environment of the classroom at the start of the lesson. In addition, less than a
quarter (22.6%) of the teachers were rated as always using an exciting introduction before presenting
the material, and 33.1% of the teachers were rated as often applying this skill. In comparison, only

10.6% of the teachers were rated as rarely or never applying this skill.

Furthermore, the results illustrated that more close to two thirds (60.2%) of the teachers were
frequently encouraged and supported students — generally — to participate in different lesson
activities. In contrast, less than a quarter of the teachers (23.3%) were rated as sometimes encouraged
and supported students. The remaining group (15.8%) of the teachers were rated as rarely or never

paying their attention to applying this skill.

On the other hand, only 4.5% of the teachers were rated as always paying their attention to
supporting and encouraging students to select the preferred activities and answer them and less than
a quarter of the teachers (21.8%) often paid their attention to applying this skill. The remaining group
(73.6%) of teachers showed a need to pay their attention to supporting and encouraging students to

select the preferred activities and answer them.

In addition, 30.1% of the teachers paid their attention to encouraging students to prepare a particular
activity which is linked to the material and answer it. In contrast, the remaining group (69.9%) of the

teachers showed a need to pay more attention to taking account of applying this skill.

To sum up, Arabic language teachers motivated their students’ learning by paying more attention to

preparing a suitable physical environment for the classroom (87.3% of the teachers used it frequently),
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and using an exciting introduction before presenting the material (55.7% of the teachers used it
frequently). On the other hand, teachers paid less attention to supporting and encouraging students
to select the preferred activities and answer them (73.6% of the teachers used it less frequently), and
encouraging students to prepare a particular activity which was linked to the material and answer the

questions (69.9% of the teachers used it less frequently)(See Figure 4.8).
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Figure 4.8: Percentages of Arabic language teachers’ ratings in each scale of using motivating
students’ learning skills

4.1.1.1.2.2 Resourcing students’ learning skills

Teachers were observed to explore the extent to which they resourced their students’ learning. The
items of the OS that were applied to observing this and the results of the observations are shown in

Table 4.8.
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Table 4.8 Percentages of Arabic language teachers’ ratings in each scale of using skills to resource
students’ learning

Item | Percentage ratings Skill A @) A+O | S R N R+N
no. rank
25 1 Encouraging students to read from | 128 | 285 | 413 | 17.3 | 15.8 | 25.6 | 41.4

different resources, in order to
support the material.

4 2 Supporting the material with audio | 8.3 | 24.8 | 33.1 | 15.8 | 15.8 | 35.3 | 51.1
and visual aids like, maps, video
and pictures.

19 3 Using a variety of sources for the 6.8 |368|43.6 |256|150 158 |308
material instead of relying on
school books only.

7 4 Using a range of teaching aids to 53 130.1 354 |195 120|311 |43.1
present the material.

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N =Never

Table 4.8 illustrates that teachers in general paid less attention to using skills to resourcing students’
learning. This was because regarding the skill (encouraging students to read from different resources,
in order to support the material) which ranked first in this category, only 12.8% of the teachers were
rated as always using it. But more than half (58.7%) of the teachers applied it less frequently.
Additionally, only 8.3% of the teachers were rated as always paying their attention to supporting the
material with audio and visual aids like maps, video and pictures, and less than a quarter (24.8%)
were rated as often applying this skill. In contrast, closed to two thirds (66.9%) of the teachers showed

a need to pay more attention to applying this skill.

On the other hand, a minority (5.3%) of the teachers always used a range of teaching aids to present
the material, and 30.1% of the teachers often applied this skill. The remaining group (62.6%) of
teachers showed a need to take account of using a range of teaching aids to present the material.
Additionally, 43.6% of the teachers paid their more attention to using a variety of sources for the
material instead of relying on school books only. In contrast, more than half (56.4%) of the teachers

were paid their less attention to applying this skill.
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Generally, teachers showed a need to pay more attention to resourcing their students’ learning. This
was clear from the low percentages of teachers who paid their attention to applying the skills which

enhanced this aspect (See Figure 4.9).
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Figure 4.9: Percentages of Arabic language teachers’ ratings in using skills to resource students’
learning

4.1.1.1.2.3 Teacher-student verbal interactions

Teachers were observed to explore the extent to which they encouraged their students’ verbal
interaction. The items of the OS that were applied to observing this and the results of the observations

are shown in Table 4.9

The results indicated that the majority (76.7%) of the teachers paid more attention to listening to
students views in a flexible manner. The remaining group (23.3%) of teachers showed a need to pay
their attention to listening their students’ views in a flexible manner. Additionally, 72.2% of the
teachers took account of varying their voices and movements within the classroom during the
presentation of the material. In contrast, 9.8% of the teachers were rarely or never paid their attention

to applying this skill.
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Table 4.9 Percentages of Arabic language teachers’ ratings in each scale of using teacher-student
verbal interactions

approach.

Item | Percentage Skill A @) A+O | S R N R+N

no. ratings rank

10 1 Listening to students viewsin | 34.6 |421 |76.7 | 165|223 45 |68
a flexible manner

5 2 Varying voice and movement | 27.8 |444 |722 |18.0|9.0 08 |98
within the classroom during
the presentation of the
material.

27 3 Encouraging and supporting 256 | 383 |639 |241]638 53 | 121
students to risk take when
they respond in class.

9 4 Encouraging students to 233 | 526 |759 |165 |45 30 |75
participate in discussions or
ask questions.

18 5 Requiring students to justify 128 | 489 |61.7 |241|113 |30 |143
their responses

14 6 Asking questions dealing 120 | 293 |413 |346|195 |45 |240
higher thinking skills.

23 7 Providing opportunities for 6.8 353 | 421 |301 158 |12.0 278
students to use peer
assessment techniques

13 8 Avoiding criticizing students' | 6.0 218 | 278 |233|444 |45 |489
answers.

12 9 Presenting open issues for 53 308 |36.1 |256 (135 |24.8 383
discussion with students

17 10 | Using problem solving 2.3 39.1 |414 |316|203 |68 |27.1

Note: A= Always; O=Often; S=Sometimes;

The results also showed that more than a quarter (25.6%) of the teachers were rated as always
encouraging and supporting students to risk take when they respond in class, 38.3% of the teachers
were often applied this skill. In comparison, the remaining group (36.2%) of teachers showed a need
to pay more attention to using this skill. Furthermore, the majority (75.9%) of the teachers were
frequently encouraging students to participate in discussions or ask questions. But only 16.5% of the

teachers were rated as sometimes applying this skill, and a minority (7.5%) of the teachers were rated

as rarely or never taking account of using this skill.
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On the other hand, 31.6% of the teachers sometimes used problem-solving approaches compared with
just 2.3% of the teachers who were rated as always applying these approaches, and 27.1% of the
teachers rated as rarely or never using these approaches. In addition, with regard to the skill of
presenting open issues for discussion with students, only 5.3% of the teachers were rated as always
taking account of using it, and 30.8% of the teachers were often using it. This contrasted with close to

two thirds (63.9%) of the teachers who were less frequently used it.

Furthermore, only 6% of the teachers always paid their attention to avoiding criticism of students'
answers compared with less than half (48.9%) of the teachers who rarely or never applied this skill.

This means that teachers paid less attention to using this skill.

In general, Arabic language teachers paid their attention to encouraging teachers-students verbal
interactions by taking account of listening to students’ views in a flexible manner, varying their voices
and movements within the classroom during the presentation of the material, and encouraging and
supporting students to risk take when they responded in class. In comparison, teachers paid less
attention to using problem-solving approaches, presenting open issues for discussion with students,

and avoiding criticism of students’ answers (See Figure 4.10).
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Figure 4.10: Percentages of Arabic language teachers’ ratings in each scale of using teacher-student
verbal interactions

4.1.1.1.2.4 Teaching strategies

Teachers were observed to explore the extent to which they used teaching strategies. The items of the

OS that were applied to observing this and the results of the observations are shown in Table 4.10

The results in Table 4.10 indicated that close to two thirds (66.2%) of the teachers paid more attention
to activating the role of each of the students, and their attention and participation in the classroom.
The remaining group (33.8%) of teachers showed a need to pay more attention to activating their
students’ roles and their participation in the classroom’s activities. In addition, 15% of the teachers
always linked the material presented with everyday life, close to one third (29.3%) of the teachers
were rated as often applying this strategy. In contrast, 12% of the teachers rarely applied this strategy.

Similarly, the same proportion (12%) of teachers never applied this strategy.

The results also indicated that 64.7% of the teachers frequently presented organized activities inside
the classroom but the remaining group (35.3%) of teachers showed a need to pay more attention to

applying this strategy. Furthermore, it is clear that the same proportion (9.8%) of the teachers were

141



rated as always using two strategies: encouraging students to link their views with their attitudes,

and catering for a diversity of needs and interests in assessment presentations.

Table 4.10 Percentages of Arabic language teachers' ratings in each scale of using teaching
strategies

Item Percentage Skill A (@) A+O S R N R+N

no. ratings rank

8 1 Activating the role of each student, and 21.8 | 444 | 66.2 233 | 9.0 15 10.5
their attention and participation in the
classroom.

20 2 Linking the material presented with 15.0 | 29.3 | 443 316 | 120 | 12.0 | 24
everyday life.

3 3 Presenting organized activities 143 | 504 | 64.7 233 | 6.0 6.0 12.0

15 4 Encouraging students to link their views | 9.8 23.3 | 33.1 293 | 12.8 | 24.8 | 37.6
with their attitudes

24 5 Catering for a diversity of needs and 9.8 | 188 | 286 |241 |98 |37.6 |474
interests in assessment strategies.

16 6 Providing a range of activities that 8.3 39.8 | 48.1 286 | 16,5 | 6.8 23.3

support students” application and
reflection on input.

30 7 Using higher order thinking activities 6.8 27.1 | 33.9 30.8 | 21.8 | 135 | 35.3

11 8 Diversifying teaching methods used to 45 |353 | 398 353 | 195 | 53 | 2438
explain the material (problem solving,
and brainstorming)

28 9 Providing practical hands-on and 45 |256 | 301 21.8 | 13,5 | 346 | 48.1
exploratory activities rather than relying
solely on paper, pencil tasks and
worksheets.

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N =Never

On the other hand, only 4.5% of the teachers were considered as always providing practical hands-on
and exploratory activities rather than relying solely on paper, pencil tasks and worksheets, and more
than a quarter (25.6%) of the teachers were rated as often using this strategy. In contrast, less than a
quarter (21.8%) of teachers were rated as sometimes taking account of applying this strategy, and

48.1% of the teachers were rated as rarely or never paying their attention to applying it.

Additionally, 39.8% of the teachers were rated as always and often paid their attention to diversifying
teaching methods used to explain the material (e.g., problem solving, and brainstorming.). The

remaining group (60.1%) of teachers showed a need to pay more attention to applying this strategy.
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The results also illustrated that only 6.8% of the teachers were always used higher-order thinking
activities with their students compared with 35.3% of the teachers who were rarely or never applied

this strategy.

To sum up, Arabic language teachers paid their attention to the strategies based on activating the role
of each of the students, and their attention and participation in the classroom, linking the material
presented with everyday life, and presenting organized activities. On the other hand, teachers paid
less attention to the strategies based on providing practical hands-on and exploratory activities rather
than relying solely on paper, pencil tasks and worksheets, diversifying teaching methods used to

explain the material (problem solving, and brainstorming), and using higher-order thinking activities

(See Figure 4.11).
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Figure 4.11: Percentages of Arabic language teachers’ ratings in each scale of using teaching
strategies

4.1.1.1.2.5 Providing opportunities to learn for real life
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Teachers were observed to explore the extent to which they provided opportunities to learn for real

life. The items of the OS that were applied to observing this and the results of the observations are

shown in Table 4.11.

Table 4.11 Percentages of Arabic language teachers’ ratings in each scale of providing
opportunities to learn for real life

Item Percentage | Skill A @) A+O | S R N R+N
no. ratings
rank

20 1 Linking the material presented | 15.0 | 294 |44.4 |31.6|12.0 120 |24.0
with everyday life.

18 2 Requiring students to justify 128 | 489 |61.7 |241|113 3.0 14.3
their responses

15 3 Encouraging students to link 9.8 233 331 |293|128|248 |376
their views with their attitudes

24 4 Catering for a diversity of 98 188 |28.6 |24.1 |98 |37.6 |474

needs and interests in
assessment strategies.

22 5 Encouraging students to 7.5 226 |30.1 |263]|16.5|271 |43.6
prepare a particular activity
which is linked to the material
and answer it.

30 6 Using higher order thinking 6.8 27.1 |339 |30.8|21.8|135 |353
activities
11 7 Diversifying teaching methods | 4.5 35.3 39.8 353|195 |53 24.8

used to explain the material
(problem solving, and
brainstorming)

28 8 Providing practical hands-on | 4.5 256 |30.1 |21.8|135|34.6 |48.1
and exploratory activities
rather than relying solely on
paper, pencil tasks and
worksheets.

21 9 Supporting and encouraging 4.5 21.8 | 263 |30.8|19.5|233 |428
students to select the preferred
activities and answer them.

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N=Never

Table 4.11 shows that teachers provided opportunities for students to learn for real life by paying
their more attention to linking the material presented with everyday life. This is because 44.4% of the

teachers always and often took account of applying this skill. In contrast, less than a quarter (24%) of
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the teachers paid less attention to applying this skill. In addition, the results showed that 61.7% of the
teachers frequently paid more attention to requiring students to justify their responses. This
contrasted with 38.4% of the teachers who paid less attention to applying this skill. Furthermore, the
same proportion (9.8%) of teachers always encouraged students to link their views with their

attitudes, and catered for a diversity of needs and interests of students in assessment strategies.

On the other hand, the same proportion (4.5%) of teachers were rated as always paying attention to
using three skills: diversifying teaching methods used to explain the material (e.g., problem solving,
and brainstorming), providing practical hands-on and exploratory activities rather than relying solely
on paper, pencil tasks and worksheets, and supporting and encouraging students to select the
preferred activities and answer them. So, teachers showed a need to pay more attention to using these
skills. This also is clear from the high proportion of teachers who less frequently used these skills

(60.1%, 69.9% and 73.6%, respectively).

In summary, these results, in general, illustrated that Arabic language teachers paid less attention to

providing opportunities for students to learn for real life. This is clear from the low proportion of

teachers who paid their attention to using the skills on this aspect (See Figure 4. 12).
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Figure 4.12: Percentages of Arabic language teachers’ ratings in each scale of providing
opportunities to learn for real life

With regard to the five subcategories of the interaction between teachers and students approach, the
results also showed that Arabic language teachers, in general, paid more attention to encouraging the
verbal interactions between them and their students, and motivating students’ learning. On the other
hand, teachers showed a need to pay more attention to resourcing students’ learning and providing
opportunities for them to learn for real life.

Table 4.12 and Figure 4.13 show the means of the teachers’ ratings in descending order of their use of
the skills of the interaction between teachers and students approach. (Teachers were rated according
to the frequency of using each skill during the lesson: always (4), often (3), sometimes (2), rarely (1) or
never (0)) (See 3.2.1.2 in Chapter 3).

Table 4.12 Arabic language teachers' use of skills in the interaction between teachers and students
approach in descending order of subcategories

The subcategory N Mean Std. Deviation
Teacher-student verbal interactions 133 2.4098 0.63543
Motivating students’ learning 133 2.2954 0.69658
Teaching strategies 133 2.0869 0.78010
Providing opportunities to learn for real life | 133 1.9833 0.80641
Resourcing students’ learning 133 1.7707 1.11296

Valid N (list wise) 133
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Figure 4.13: Mean of Arabic language teachers' use of the interaction between teachers and
students approach

4.4.1.1.2 Arabic language teaching skills

Regarding the Arabic language teaching skills, they were divided into four subcategories according to
the main creative skills of language used (Saada, 2003). Each subcategory included different teaching
skills. The subcategories were:

4.4.1.1.2.1. Fluency: the student's ability to produce the largest number of appropriate linguistic
responses (words, ideas, phrases, structures, linguistic expressions and meanings) in a specified

period of time.

4.4.1.1.2.2. Originality: the student's ability to produce new and non-common linguistic responses in

a specified period of time in response to a linguistic problem.

4.4.1.1.2.3. Flexibility: the skill for generating and using new types of vocabulary and expressions. In
this case, the teacher has to give students room for creativity and imagination of things, and

expressing new ideas.
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4.4.1.1.2.4. Elaboration: the ability to use new elements and details in a certain idea that help to
improve it.

The main results showed that Arabic language teachers paid more attention to encouraging the
CUAL in students through improving their elaboration and fluency skills but they were still needed
more support in improving their students’ originality and flexibility skills. The following part

illustrates these results:

4.4.1.1.2.1 Fluency

Teachers were observed to explore the extent to which they encouraged their students’ fluency skills.
The items of the OS that were applied to observing this and the results of the observations are shown
in Table 4.13. It appears that more than half (71.4%) of the teachers frequently allowed students to
engage in discussions (discussions allow students to generate different vocabulary, expressions, and
phrases) compared with only 28.6% of the teachers who needed to pay more attention to allowing

students to engage in discussions.

A very small percentage (11.3%) of the teachers were rated as always asking students to analyse
poems or stories, and express their views about them during the lesson, in contrast with more than a
quarter (27.1%) of the teachers who were rated as often applying this skill. Ratings for the remaining
teachers (61.7%) who showed a need to pay more attention to asking students to analyse poems or

stories, and express their views about them during the lesson.

Table 4.13 Percentages of Arabic language teachers' ratings in each scale of using the fluency skills
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Item Percentag | Skill A @) A+O | S R N R+N

no. e ratings
rank
35 1 Allowing students to 173 | 541 |714 |173 |75 3.8 11.3
engage in discussions
34 2 Asking students to 113 | 271 |384 |226 |128 |263 |39.1

analyse poems or stories,
and express their views
about them during the
lesson.

38 3 Giving students 105 | 278 |383 |248 |150 |21.8 |36.8
opportunities to manage
the discussions

39 4 Training students to 9.0 226 |316 |21.8 |278 |188 |46.6
express their views about
any linguistic issue

53 5 Encouraging studentsto | 53 158 |21.1 [301 |188 [30.1 |489
use brainstorming to

reach the largest possible
number of sentences and
expressions to describe
anything

54 6 Demanding students to 4.5 195 | 240 |241 |143 |376 |519
generate the greatest
possible number of new
uses of certain words.
52 7 | Asking students to 23 |165 |188 |226 |203 |383 |586
generate synonyms and
opposites, leaving some
of them to students
without explanation, to
allow them participating
in clarifying their
meanings

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N=Never

Additionally, close to 40% (38.3%) of the teachers were considered as always and often giving
students opportunities to manage the discussions but close to a quarter (24.8%) of the teachers were
rated as sometimes applying this skill. In contrast, 36.8% of the teachers showed a need to pay more

attention to applying this skill.

On the other hand, only 2.3% of the teachers were rated as always asking students to generate

synonyms and opposites, and leaving some vocabulary to students without explanation to allow

149



them to participate in clarifying their meanings; and 16.5% were rated as often using this skill. In
comparison, less than a quarter of the teachers (22.6%) sometimes used this skill, and more than half

(58.6%) of the teachers showed a need to pay more attention to using it.

The results also showed that a minority (4.5%) of the teachers were rated as always demanding
students to generate the greatest possible number of new uses of certain words. This contrasted with
19.5% of the teachers who often applied this skill. In contrast, the majority (76%) of the teachers less

frequently demanded students to generate the greatest possible number of new uses of certain words.

Furthermore, it is clear that less than a quarter (21.1%) of the teachers frequently encouraged students
to use brainstorming to reach the largest possible number of sentences and expressions to describe
anything. Ratings for the remaining teachers (79%) showed that they needed to pay more attention to
encouraging students to use brainstorming to reach the largest possible number of sentences and

expressions to describe anything.

Generally, Arabic language teachers paid more attention to encouraging students to participate in
discussions and express their views (71.4% of the teachers used it frequently). This allowed students to
improve their speaking and listening skills creatively. On the other hand, teachers less cared about
encouraging their students to be more fluent in generating a lot of synonyms, and opposites of some
vocabulary, and leaving some vocabulary to students without explanation to allow them to participate in
clarifying their meanings (81.2% of the teachers used it less frequently), generating vocabulary, synonyms
and expressions (79% of the teachers used it less frequently), and demanding students to generate the
greatest possible number of new uses of certain words (76% of the teachers used it less frequently) (See

Figure 4.14)
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Figure 4.14: Arabic language teachers’ use of the fluency skills

4.4.1.1.2.2 Originality

Teachers were observed to explore the extent to which they encouraged their students’ originality
skills. The items of the OS that were applied to observing this and the results of the observations are
shown in Table 4.14 which illustrates that, in general, all of the skills were less frequently used. For
example, only 9% of the teachers were always encouraging students to ask questions or make
suggestions in discussions by using their own language but more than half (59.4%) of the teachers less

frequently used this skill.

The results also showed that 30.8% of the teachers frequently stimulated students to produce new
words and phrases during the expression of their ideas compared with more than half (69.1%) of the
teachers who showed a need to pay more attention to stimulating students to produce new words
and phrases when expressing their ideas. In addition, more than half (57.9%) of the teachers
frequently paid more attention to asking students to choose keywords in different language texts.
Ratings for the remaining teachers (42.1%) showed that they needed to pay more attention to

applying this skill.
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Table 4.14 Percentages of Arabic language teachers' ratings in using the originality skills

Item
no.

Percentage | Skill

ratings
rank

A

O

A+O

S

R

N

R+N

51

1

Asking students to ask
questions or make suggestions
in discussions by using their
own language

9.0

31.6

40.6

34.6

12.0

12.8

24.8

37

Stimulating students to produce
new words and phrases during
the expression of their ideas

7.5

23.3

30.8

26.3

18.0

24.8

42.8

40

Asking students to choose
keywords in different language
texts.

6.8

51.1

57.9

17.3

9.0

15.8

24.8

43

Asking students to describe new
meanings

6.8

28.6

354

26.3

14.3

23.3

37.6

45

Encouraging students to use
metaphors in language

6.8

15.8

22.6

19.5

10.5

474

57.9

36

Allowing students to think and
imagine at each response.

6.0

27.1

33.1

259

14.3

26.3

40.6

42

Asking students some questions
which involve imagination and
giving them opportunities to
answer the questions by using
specific language forms. (e.g.,
metaphorical language).

6.0

21.8

27.8

17.3

12.8

42.1

54.9

57

Asking students to express their
views and attitudes towards
some linguistic issues by using
their talents like drawing.

6.0

15.8

21.8

18.0

10.5

49.6

60.1

49

Asking students to use
vocabulary and sentences in
forming the largest number of
stories

2.3

15.0

17.3

18.0

6.0

58.6

64.6

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N=Never

On the other hand, a minority (2.3%) of the teachers were rated as always asking students to use

vocabulary and sentences in forming the largest number of stories and 15% of the teachers often

applied this skill. This contrasted with the majority (82.6%) of the teachers who paid less attention to

asking students to use vocabulary and sentences in forming the largest number of stories.

A small proportion (21.8%) of the teachers frequently asked students to express their views and

attitudes towards some linguistic issues by using their talents like drawing but most of the teachers
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(78.1%) showed a need to care about applying this skill. The same proportion (6%) of teachers were
considered as always using three skills: asking students to express their views and attitudes towards
some linguistic issues by using their talents like drawing, asking students some questions which
involve imagination and giving them opportunities to answer the questions by using specific

language forms (e.g., metaphors), and allowing students to think and imagine at each response.

In summary, Arabic language teachers encouraged their students to improve their originality skills
which concentrated on encouraging students to ask questions or make suggestions in discussions by using
their own language (e.g., metaphorical language), stimulating them to produce new words and phrases during
the expression of their ideas. While, teachers paid less attention to encouraging students to form the
largest number of stories using specific vocabulary and sentences (82.6% of the teachers used it less
frequently), and asking students to express their views and attitudes towards some linguistic issues by using

their talents like drawing (78.1% of the teachers used it less frequently) (See Figure 4.15).

70

60
mA

50
mo
mA+O0 40
msS 30
ER
o N 20
ER+N 10

0

Skilll Skill2 Skill3 Skill4 Skill5 Skill6 Skill7 Skill8 Skill9

Figure 4.15: Arabic language teachers’ use of the originality skills

4.4.1.1.2.3 Flexibility
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Teachers were observed to explore the extent to which they encouraged their students’ flexibility
skills. The items of the OS that were applied to observing this and the results of the observations are
shown in Table 4.15.

As in the case of using the originality skills, flexibility skills in general, were less frequently used by
the teachers. It appears that a minority (7.5%) of the teachers were rated as always asking students to
generate the largest number of synonyms for vocabulary and 18% of the teachers were rated as often
applying this skill. Ratings for the remaining teachers (74.5%) showed a need to pay more attention to
asking students to generate the largest number of synonyms for vocabulary. Moreover, the results
showed that whereas 33.1% of the teachers were rated as sometimes asking students to put forward
some absurd problems and training students to develop solutions for these problems using a variety
of linguistic expressions, only 6.0% of the teachers were rated as always applying this skill. In
contrast, 45.2% of the teachers showed a need to pay more attention to applying this skill.

Table 4.15 Percentages of Arabic language teachers' ratings in each scale of using the flexibility
skills

Item | Percentage Skill A O A+O | S R N R+N
no. ratings rank
47 1 Asking students to generatethe |75 | 180 |255 |256 | 158 |33.1 |489
largest number of synonyms for
vocabulary.
50 2 | Asking students to put forward | 6.0 | 158 |21.8 |33.1 |241 |21.1 |452

some absurd problems and
training students to develop
solutions for these problems
using a variety of linguistic
expressions.

48 3 Asking students to develop 53 |24.8 |30.1 233 | 135 | 33.1 | 46.6
vocabulary in the largest
number of useful sentences and
put them in the largest number
of new combinations of
language.

55 4 | Demanding students to 53 203 | 256 |233 |165 |34.6 |51.1
distinguish between thoughts
and ideas, and express them in a
variety of language forms.

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N=Never
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On the other hand, a minority (53%) of the teachers were considered as always demanding students
to distinguish between thoughts and ideas, and express them in a variety of language forms.
Similarly, the same proportion of teachers were rated as always asking students to develop
vocabulary in the largest number of useful sentences and put them in the largest number of new
combinations of language compared with more than half (74.4% and 69.9%, respectively) of the

teachers who less frequently used these two skills.

To sum up, Arabic language teachers were focused on generating the largest number of synonyms for
vocabulary, and encouraging students to develop solutions for specific problems using a variety of linguistic
expressions and develop vocabulary in the largest number of useful sentences. On the other hand, teachers
did not care to encourage students to distinguish between thoughts and ideas, and express them in a variety of

language forms (74.4% of the teachers used it less frequently) (See Figure 4.16).
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Figure 4.16: Arabic language teachers' use of skills to apply the flexibility skills

4.4.1.1.2.4 Elaboration

155



Teachers were observed to explore the extent to which they encouraged their students' elaboration
skills. The items of the OS that were applied to observing this and the results of the observations are
shown in Table 4.16 which illustrates that most (74.4%) of the teachers frequently left an opportunity
for students to explain some parts of the material in their own language compared with just 25.5% of
the teachers who showed a need to pay more attention to applying this skill. The results also showed
that more than half (54.9%) of the teachers frequently cared about sharing with students in classifying
phrases, words and ideas. Ratings for the remaining teachers (45.1%) showed paying less attention to

applying this skill.

Table 4.16 Percentages of Arabic language teachers' ratings in using the elaboration skills

Item | Percentage Skill A O A+O | S R N R+N
no. ratings rank
31 1 Leaving an opportunity for 27.8 466 | 744 (165 |6.0 |3.0 |90

students to explain some
parts of the material in their
own language

41 2 Sharing with students in 9.0 459 | 549 (286 |90 |75 |165
classifying phrases, words
and ideas.

33 3 Encouraging students to 7.5 248 | 323 | 233 |150 | 293|443

support their views from
their different own readings

44 4 Asking students to re-|5.3 233 | 286 |27.8 |203 |233|43.6
interpret words and ask
unfamiliar questions.

32 5 Encouraging students to 53 165 | 21.8 | 150 |68 |564 | 632
complete incomplete stories
or poems by using their own
language and imagination

46 6 Encouraging students to use | 3.8 248 |28.6 |248 |323 |143|43.6
verbal and non-verbal
expression

56 7 Showing students some 2.3 18.8 | 21.1 | 233 |18.8 |27.8 | 46.6

ambiguous language forms
to interpret them in various

ways

Note: A= Always; O=0Often; S=Sometimes; R=Rarely; N=Never

156



Additionally, a minority (7.5%) of the teachers were rated as always encouraging students to support
their views from their own different readings. But less than a quarter of the teachers were rated as
often and sometimes applying this skill (24.8% and 23.3%, respectively). In contrast, 44.3% of the
teachers showed a need to pay more attention to applying this skill. Whereas, less than a quarter
(21.1%) of the teachers frequently showed students some ambiguous language forms and interpret
them in various ways, most of the teachers (69.9%) paid less attention to applying this skill.

Furthermore, a minority (3.8%) of teachers were rated as always encouraging students to use verbal
and non-verbal expressions. This contrasted with less than half (43.6%) of teachers who never applied

this skill.

In summary, Arabic language teachers were more focused on encourage students to improve their
elaboration skills which concentrate on using their own language to explain some parts of the material (74.4%
of the teachers used it frequently) and classify phrases, words and ideas (54.9% of the teachers used it
frequently). On the other hand, teachers did not pay enough attention to encouraging students to use
verbal and non-verbal expressions (68.4% of the teachers used it less frequently). Teachers also did not
care to show students some ambiguous language forms and to interpret them in various ways (69.9% of the
teachers used it less frequently) (See Figure 4.17). The results also showed descending order of the
frequent use of four subcategories of the Arabic language teaching skills used by the teachers (See

Table 4.17).
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Figure 4.17: Arabic language teachers’ use of the elaboration skills

Table 4.17 Arabic language teachers’ performance in using the Arabic language teaching skills in
descending order of subcategories

The subcategory N Mean Std. Deviation
Elaboration 133 1.8443 .82356

Fluency 133 1.7626 .94922
Originality 133 1.5948 .96237
Flexibility 133 1.5338 1.02515
Valid N (listwise) 133

The table above showed that Arabic language teachers were more focused on encouraging students to

improve their elaboration and fluency skills compared with originality and flexibility skills (See

Figure 4.18).
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Figure 4.18: Comparison between means of Arabic language teachers’ performance in using the
four Arabic language teaching skills

In summary, with regard to general teaching skills, Arabic language teachers, in the approach of
teaching in particular, paid more attention to wusing the supportive learning environment skills in
preparing a suitable physical environment for the classroom (lighting, ventilation, arranging student
seats, using an exciting introduction before presenting the material, and providing a variety of
student readings) than to the other general teaching skills (assessment skills, presentation skills and
implementation of lesson activities skills). So, Arabic language teachers encouraged the CUAL in
students through focusing on the supportive learning environment skills. But they paid less attention
to using the skills of presenting material, and implementing activities in spite of their high

importance.

Regarding the approach of the interaction between teachers and students, Arabic language teachers
paid more attention to encouraging the verbal interactions with their students and motivating their
learning. On the other hand, teachers showed a need to pay their attention to resourcing students'

learning and providing opportunities to learn for real life.
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With regard to the Arabic language teaching skills, Arabic language teachers focused on encouraging
elaboration skills (e.g., leaving an opportunity for students to explain some parts of the material in their
own language, and sharing with students in classifying phrases, words and ideas) in students

compared with the other Arabic language teaching skills: fluency, originality and flexibility.

4.4.2 Arabic language teachers’ current approach to assessment for encouraging students’ creative
use of the Arabic language

The second question (To what extent do Arabic language assessment methods encourage creativity in Arabic
language use in post-basic school students?) was addressed by using the questionnaire which contained a
set of appropriate assessment methods applied by teachers to encourage students’ creativity in using
Arabic. The questionnaire also included a scale to investigate the extent of encouraging creativity in
Arabic and its values for rating each of the five responses of the teachers: never (0), rarely (1),
sometimes (2), often (4) and always (5) (See 3.2.2.1 in Chapter 3 and Appendix D). The data was
analysed by calculating the means and standard deviations of frequencies. Furthermore, the same
interview schedule with curriculum development officers were used to investigate whether or not
there was a match between (1) the policy, pedagogy and assessment of Arabic in Oman; and (2) the

reality of implementing them.

To answer this question, the questionnaire which was prepared by the researcher was administered to
the Arabic language teachers that had been observed in accordance with the observation schedule to
elicit their responses. The means and standard deviations were then calculated using the SPSS
program. The assessment methods included in the questionnaire were divided into two
subcategories: general assessment methods and Arabic language assessment methods. Each subcategory was
further divided in two subcategories:

1. Test methods.

2. Other assessment methods.
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4.4.2.1 General assessment methods

4.4.2.1.1 Test methods

The questionnaire for Arabic language teachers was used to collect data on the teachers’ self-reports
about their teaching and assessment practices and how they encouraged post-basic year 11 students’
CUAL. The items of the questionnaire and the results of the teachers” responses are shown in Table
4.18 which shows that most of the teachers (78.9%) frequently applied short continuing tests to
students compared with the remaining teachers (21%) who less frequently paid their attention to
applying this assessment method. In addition, close to two thirds of the teachers (74.4%) paid more
attention to encouraging students to use their talents in answering test questions and activities.
Ratings for the remaining teachers (25.6%) showed a need to pay more attention to encouraging

students to use their talents in answering test questions and activities.

Furthermore, more than half (64.6%) of the teachers were frequently avoided focusing on the
questions that encourage conservation and memorization but 35.3% of the teachers were considered
as applying this method less frequently. On the other hand, a minority (8.3%) of the teachers self-
reported that they always used open-book exams as a method of assessment and 18.8% of them often
applying this method. Ratings for the remaining teachers (72.9%) showed a need to pay more

attention to using open-book exams as a method of assessment.

Table 4.18 Percentages of Arabic language teachers' ratings in using the general test methods
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Item | Percentage | Skill A @) A+O | S R N R+N
no. | ratings

rank
4 1 Applying short continuing | 49.6 29.3 78.9 15.0 3.0 | 3.0 6.0
tests to students
10 2 Encouraging students to 338 |406 |744 |150 |68 |38 10.6

use their talents in
answering test questions
and activities

9 3 Avoiding focusing on the 278 368 |646 |233 |75 |45 12.0
questions that encourage
conservation and

memorization
7 4 Diversifying questions in 241 | 406 |647 |211 |75 |68 14.3
order to achieve various
levels of Bloom objectives.
8 5 Using questions that 211 | 474 | 685 |21.1 |45 |60 10.5
encourage students to use
their higher thinking skills
5 6 Including tests open-ended | 8.3 331 | 414 |278 |165|143 |308
questions that encourage
students to express their
views.

13 7 Using open-book exams as | 8.3 188 | 271 |233 |27.8|21.8 |49.6
a method of assessment

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N =Never

It also appears that 41.4% of the teachers were considered as frequently including tests open-ended
questions that encourage students to express their views compared with more than half (58.6%) of the
teachers who applied this method less frequently.

While 21.1% of the teachers sometimes used questions that encourage students to use their higher-
order thinking skills, close to two thirds (68.5%) of the teachers frequently paid more attention to
applying this skill. In contrast, a minority of the teachers self-reported that they rarely or never

applying this skill (4.5% and 6%, respectively).

Generally, Arabic language teachers paid their attention to assessing their students by using short
continuing tests (78.9% of the teachers used it frequently), encouraging them to use their talents in

answering test questions (74.4% of the teachers used it frequently), and avoiding focusing on the questions
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that encourage conservation and memorization (64.6% of the teachers used it frequently). On the other
hand, teachers did not care to include tests with open-ended questions or use open-book exams (72.9% of

teachers used it less frequently). They were still using the usual closed-book exams (See Figure 4.19).
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Figure 4.19: Arabic language teachers’ use of general test methods

4.3.2.1.2 Other assessment methods
The questionnaire for Arabic language teachers was used to collect data on the teachers’ self-reports
about their teaching and assessment practices and how they encouraged post-basic year 11 students’

CUAL. The items of the questionnaire and the results of the results of teachers’ responses are shown

in Table 4.19.

Table 4.19 Percentages of Arabic language teachers’ questionnaire responses on using other
general assessment methods
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Item | Percentage | Skill A O A+O | S R N R+N

no. ratings
rank
17 1 Distributing grades of the 526 |30.1 | 82.7 11.3 38 (23 |61

assessment in a balanced way
to all activities

1 2 Diversifying methods of 459 361 |82.0 |165 |08 |08 | 1.6
evaluation during the semester
and avoiding relying on tests

only
11 3 Considering student activities | 28.6 | 39.8 | 684 |233 |53 |30 |83
during the lesson as a major
standard of assessment

15 4 Asking them to prepare 278 | 331 | 609 |233 |120 |38 | 158
presentations in topics related
to the subject.

3 5 Leaving students to assess 248 | 441 | 689 |263 |3.0 |15 |45
themselves

6 6 Including tests the attitudes of | 24.1 | 414 | 655 |233 |68 |45 |113
daily life analyse them by
students.

16 7 Encouraging students to 218 | 368 | 58.6 |241 |105|6.8 |17.3

establish training workshops
about the content of the subject
for their colleagues.

2 8 Asking students to construct 203 | 28.6 [489 |256 |203|53 |256
field researches, or researching
reports linked with the
subject

12 9 Giving students opportunities | 16.5 | 33.8 | 50.3 |30.8 | 143 |4.5 | 188
to choose the appropriate way
to assess them

14 10 | Asking them to conduct field 9.0 135 | 225 | 226 |36.1 188|549
investigations

Note: A= Always; O=Often; S=Sometimes; R=Rarely; N =Never

From Table 4.19, it is clear that the majority (82.7%) of the teachers frequently distributed grades of
the assessment in a balanced way across all activities. In contrasts, only 17.4% of the teachers less
frequently applied this method. Additionally, more than half (82%) of the teachers frequently paid
more attention to diversifying methods of evaluation during the semester and avoiding relying on
tests only. Self-reports of the remaining teachers (18.1%) showed paying less attention to using this

method.
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Additionally, 28.6% of the teachers always considered students activities during the lesson as a major
standard of assessment and 39.8% of the teachers were often applied this skill. This compared with
less than quarter (23.3%) of the teachers who self-reported that they sometimes applied this skill. The
self-reports of the remaining group (8.3%) of the teachers showed a need for teachers to pay more

attention to applying this skill.

The results also showed that 60.9% of the teachers frequently asked students to prepare presentations
in topics related to the subject. But the remaining group (39.1%) of teachers were less frequently used

this method.

On the other hand, a minority (9%) of the teachers self-reported that they always asked students to
conduct field investigations and 13.5% of the teachers self-reported that they often paid more
attention to using this method. Results for the remaining teachers (77.5%) showed a need to pay more

attention to asking students to conduct field investigations.

Furthermore, 50.3% of the teachers were considered as frequently giving students opportunities to
choose the appropriate way to assess them compared with 49.6% of the teachers who less frequently

used this method.

Arabic language teachers, besides using the test methods, paid more attention to assessing their
students by distributing grades of the assessment in a balanced way to all activities (82.7% of the teachers
used it frequently), diversifying methods of evaluation (82% of the teachers used it frequently) and
considering students’ activities as a major standard of assessment (68.4% of the teachers used it frequently).

But teachers did not care about on encouraging the research skills as an assessment method of students.
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They showed a need to pay more attention to asking their students to construct field researches, reports,

and field investigations (more than half of the teachers (77.5%) used it less frequently) (See Figure 4.20).
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Figure 4.20: Arabic language teachers' use of other general assessment methods

The results also showed the Arabic language teachers’ attentions to using the general assessment

methods’ subcategories as below (See Table 4.20).

Table 4.20 Arabic language teachers’ use of general assessment methods in two subcategories

The subcategory N Mean Std. Deviation
Other general assessment methods 133 2.6654 .63497

General test methods 133 2.3598 72024

Valid N (list wise) 133

The results showed that the assessment methods of students in Oman were changed. Assessment did
not rely on using just exams only, but it was also based on using a variety of other methods. This
emphasized that Arabic language teachers paid more attention to using the assessment methods

which encourage the CUAL in students (See Figure 4.21).

166



Mean of Each category

2.7

2.6 -

25 A

B Mean of Each category 2.4 -

2.3 -

2.2 -

Other general General test methods
assessment methods

Figure 4.21: Means of Arabic language teachers' use of general assessment methods

4.4.2.2 Arabic language assessment methods

4.4.2.2.1 Test methods

The questionnaire for Arabic language teachers was used to collect data on the teachers’ self-reports
about their test methods. The items of the questionnaire and the results of the results of teachers’
responses are shown in Table 4.21.

Table 4.21 illustrates that more than half (63.9%) of the teachers frequently asked students to describe
new meanings or re-interpret words within the tests. In contrast, less than half (36.1%) of the teachers
less frequently used this method. The results also showed that a minority (10.5%) of the teachers self-
reported that they always asked students to criticize some texts or complete stories within the tests
and less than a quarter (26.3%) of the teachers self-reported that they often used this method. Ratings
for the remaining teachers (63.1%) showed a need to pay more attention to asking students to criticize

some texts or complete stories within the tests.

Table 4.21 Percentages of Arabic language teachers’ responses to each scale of using the Arabic
language test methods
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Item | Percentage | Skill A @) A+O | S R N R+N
no. ratings
rank
10 1 Asking students to describe new | 28.6 | 353 | 63.9 | 188 |14.3 | 3.0 17.3
meanings or re-interpret words
within the tests
9 2 Asking students to criticize some | 10.5 | 263|368 |293 |195| 143 | 338
texts or complete stories within
the tests
1 3 Including questions pictures and | 7.5 18.0 | 255 | 158 |323|263 |589
maps linked with the subject and
allowing students to analyse them
using their own language

Note: A = Always; O=Often; S=Sometimes; R=Rarely; N=Never

Table 4.21 also illustrates that less than a quarter (25.5%) of the teachers frequently included questions

pictures and maps linked with the subject and allowed students to analyse them using their own

language. This contrasted with most of the teachers (74.7%) who used this method less frequently.

Generally, Arabic language teachers used three Arabic language assessment methods which focused

on: (1) asking students to describe new meanings or re- interpret words within the tests (63.9% of the teachers

used it frequently); (2) criticize some texts or complete stories within the tests (36.8% of the teachers used it

frequently). But most of the teachers avoided (3) including questions pictures and maps to allow students

to analyse them using their own language (74.7% of the teachers used it less frequently) (See Figure 4.22).
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Figure 4.22: Arabic language teachers’ use of the Arabic language test methods

4.4.2.2.2 Other assessment methods
The questionnaire for Arabic language teachers was used to collect data on the teachers’ self-reports
about other assessment methods. The items of the questionnaire and the results of the results of

teachers’ responses are shown in Table 4.22.

The results shown in Table 4.22 indicated that most of the teachers (84.2%) frequently used oral
method of assessment. But only 15.8% of the teachers less frequently used this method. Additionally,
more than half (60.9%) of the teachers were considered as frequently asking students to manage
discussions using their own language. Self-reported results for the remaining teachers (39%) showed

aneed to pay more attention to asking students to manage discussions using their own language.

Furthermore, more than half (59.3%) of the teachers frequently paid more attention to encouraging
students to complete stories, novels and poems related to the content of the subject to assess their
performance about some of the issues associated with the subject. In contrast, 40.6% of the teachers

paid less attention to using this method.
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On the other hand, less than half (48.1%) of the teachers were considered as frequently organizing

some competitions for students in generating the largest number of synonyms for vocabulary. The

results showed that the remaining teachers (51.8%) less frequently used this method. In addition, less

than half (46.6%) of the teachers frequently implemented a variety of competitions in reading and

creative writing, as a criterion for evaluating students compared with more than half (53.3%) of the

teachers who less frequently used this method.

Table 4.22 Percentages of Arabic language teachers’ responses to each scale of using other Arabic
language assessment methods

Item | Percentage | Skill A O A+O | S R N R+N
no. ratings
rank
2 1 Using oral method of assessment 466 |376 842 [120[3.0 [0.8 |38
8 2 Asking students to manage 308 [30.1|609 |180 165 |45 |21.0
discussions using their own language
4 3 Encouraging them to the formation 195 398|593 |21.8|113 |75 | 188
of stories, novels and poems related
to the content of the subject to assess
their performance about some of the
issues associated with the subject.
3 4 Leaving students with an 195 |36.8|563 |17.3|195|6.8 |263
opportunity to formulate questions
and answer them.
6 5 Asking students to express their 188 |323|51.1 |233]158|9.8 |256
opinion by writing an articles or
stories
5 6 Implementing a variety of 173 | 293 |46.6 |278 |18.0 |75 |255
competitions in reading and creative
writing, as a criterion for evaluating
student
7 7 Organizing some competitions for 143 | 338 (481 |278|165 |75 |24.0

students in generating the largest
number of synonyms for vocabulary

Note: A= Always; O=Often; S=Sometimes;

R =Rarely; N =Never

In summary, Arabic language teachers encouraged students to improve their oral skills by using oral

assessment methods (82.2% of the teachers used it frequently) and managing discussions (60.9% of the
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teachers used it frequently) much more frequently than encouraging them to improve their reading and

creative writing or generating the largest number of synonyms for vocabulary (See Figure 4.23).
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Figure 4.23: Arabic language teachers' use of other Arabic language assessment methods
As shown in Table 4.23, the results also indicated the focuses of the subcategories of the Arabic
language assessment methods. The table above shows that the Arabic language assessment methods

were changed than previous methods which were relying on using just tests (See Figure 4.24).

Table 4.23 Results of Arabic language teachers’ use of the Arabic language assessment methods in
two subcategories

The subcategory N Mean Std. Deviation
Other Arabic language
assessment methods

133 2.5489 .78025

Arabic language test
methods
Valid N (list wise) 133

133 2.0652 91329
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Figure 4.24: Means of Arabic language teachers' use of the Arabic language assessment methods

4.4.3 Arabic language pedagogy and assessment and gender differences

The results from both observations and questionnaire responses showed that male teachers used the
teaching skills which encourage the creative use of the Arabic language in students more frequently
than did female teachers, but female teachers used the assessment methods which encourage the
creative use of the Arabic language in students more frequently than did male teachers (See Table

4.24).

Table 4.24 Arabic teachers’ use of teaching skills and assessment methods for CUAL by gender

Gender

Male Female

Mean SD Mean SD
Teaching 2.1310 0.81941 1.7538 0.57265
Assessing 2.5560 0.69870 2.7108 0.38341
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This means that male teachers paid more attention to encouraging the CUAL in students through the
teaching process than did female teachers. But female teachers paid more attention to encouraging the

CUAL in students through the assessment process than did male teachers (See Figure 4.25).

® Male (73 teachers) 15 4

B Female (60 teachers)

Teaching Assessment

Figure 4.25: Comparison between means of male and female teachers ‘use of teaching skills and
assessment methods

To sum up, the results showed that, in spite of the differences in the Arabic language teachers’
attention to using the teaching and assessment methods that encourage the CUAL in students, there
was awareness among the Arabic language teachers in some aspects of encouraging the CUAL in
students. This means that Arabic language teachers paid their attention to implementing some aims

of teaching Arabic language in Oman which focused on encouraging the CUAL in students.

In summary, with regard to the general assessment methods, Arabic language teachers paid more
attention to using the other assessment methods e.g., distributing grades of the assessment in a
balanced way to all activities, diversifying methods of evaluation during the semester and avoiding
relying on tests only, and considering student activities during the lesson as a major standard of
assessment compared with test methods (e.g., applying short continuing tests to students,

encouraging students to use their talents in answering test questions and activities, and avoiding
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focusing on the questions that encourage conservation and memorization). Regarding the Arabic
language assessment methods, Arabic language teachers also paid more attention to using other
assessment methods (e.g., using oral method of assessment, asking students to manage discussions
using their own language, and encouraging them in the formation of stories, novels and poems
related to the content of the subject to assess their performance about some of the issues associated
with the subject) compared with test methods (e.g., asking students to describe new meanings or re-
interpret words within the tests, asking students to criticize some texts or complete stories within the
tests, and including questions pictures and maps linked with the subject and allowing students to
analyse them using their own language). Furthermore, male teachers paid more attention than did
female teachers to using the teaching skills which encourage the CUAL in students, whereas female
teachers paid more attention to using the assessment methods which encourage the CUAL in

students than did male teachers.

4.4.4 Arabic language teaching skills and the interaction between gender and regional variables
The means of Arabic language teachers’ performance ratings—in using the teaching skills which
encourage the creative use of the Arabic language—were calculated to determine effects of the gender
and regional variables on their performance and the possible interaction between them. The results

are illustrated in Table 4.25 and Table 4.26.

Table 4.25 Arabic language teachers’ performance in using the teaching skills for CUAL by region

Region Abilities N Mean SD
Al-Dhahirah | (general teaching skills) 43 2.2085 .59246
( Arabic language skills) 43 1.6779 .84687
Muscat (general teaching skills) 40 1.8950 64156
( Arabic language skills) 40 1.1778 .61560
North of Al- ( General teaching skills) 50 2.4393 .70716
Batinah (Arabic language skills) 50 2.1207 61560
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Table 4.26 Arabic language teachers’ performance in using the teaching skills for CUAL by gender

Gender Abilities N Mean SD

Male (general teaching skills) 73 2.3183 0.73782
( Arabic language skills) 73 1.9229 0.99597

Female (general teaching skills) 60 2.0583 058896
( Arabic language skills) 60 1.4154 0.65111

Table 4.27 Arabic language teachers’ pedagogical performance by region and by gender

Male Female

Region Abilities N Mean SD N Mean SD
Al- (general teaching skills) | 28 2.2488 55180 | 15 21333 | .67565
Phahirah 1 ( Arabic language skills) |28 | 17884 | .84083 | 15 14716 | 84741
Muscat (general teaching skills) | 18 1.8500 80124 |22 1.9318 | .49146

(Arabic language skills) | 18 | 1.1399 | 81338 | 22 1.2088 | 40741
North of (general teaching skills) | 27 2.7025 67917 |23 21304 | .61962
Al-Batinah 1 Arabic language skills) |27 | 25844 | 82577 | 23 1.5765 | 67047

Table 4.28 Wilks' Lambda test of interaction between regional and gender variables on teachers
using teaching skills for CUAL

Effect Value F Hypothesis df Error df Sig.
Region 795 7.647 4.000 252.000 .000
Gender 924 5.196 2.000 126.000 .007
Region xGender 914 2.897 4.000 252.000 023

The alpha levels were set at p < .05

As shown in Table 4.28, Wilks’ Lambda test was used to determine the interaction between gender
and the region in the use of creative methods to encourage CUAL in students, the results showed that
the regional effect and gender effect, and the interaction between them were statistically significant.
This means that there was a significant impact (p < .05) of demographic variables—for the regional
variable, (Wilks’ Lambda =.795, F=7.647, p = 0.000 ); and for gender (Wilks’ Lambda =.924 , F =5.196
, p = 007—and a significant impact (p < .05) for the interaction between region and gender of the
teachers (Wilks’ Lambda = 914, F = 2.897 , p = .023) on the teachers” use of language skills to

encourage the creative use of Arabic language in students.
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After the determination of the significant impacts of regional and gender variables, and interaction
between them on the teaching methods of the teachers, multi-bilateral analysis of variance was used
and the results showed that significant effects were found in the regional variable on both general
teaching skills and Arabic language skills in teachers’ performance, gender variable on Arabic
language skills only, and the interaction between region and gender was on both general teaching

skills and Arabic language skills (See Table 4.29).

Table 4.29 Tests of Between-Subjects Effects of interaction between regional and gender variables
on teachers’ pedagogical performance

Source Dependent Variable Sum of Df Mean F Sig.
Squares Square
Region (general teaching skills) | 6,088 2 3.044 7574 | .001
(Arabic language skills) | 18,155 2 9.078 16.125 | .000
Gender (general teaching skills) 1.292 1 1.292 3.215 075
(Arabic language skills) | 5555 1 5.555 9.867 | .002
Region x (general teaching skills) | 2 544 2 1.272 3.165 | .046
Gender (Arabic language skills) | 6,696 2 3.348 5948 | .003
Error (general teaching skills) 51.038 127 402
( Arabic language skills) 71.494 127 563
Total (general teaching skills) 706.193 133
( Arabic language skills) | 486.556 133

The alpha levels were set at p < .05

Table 4.29 illustrates that there were only some significant effects (p < .05) of regional variable and
gender variable, and the interaction between regional and gender variables on teachers’ use of
language skills. To determine the direction of the significant effects on teaching skills, more statistical

tests were conducted. The following sections describe these steps.

4.4.4.1 Regional differences
Since there were three levels of regional variable (Muscat, Al-Batinah, Al-Dhahirah), LSD Tests were
conducted to make a posteriori multiple comparisons where there were bilateral comparisons between

each two, and thus these tests were used in all three comparisons for each skill (six comparisons), and
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the results revealed five significant comparisons only, namely, as follows (See Table 4.30).

1 - In general teaching skills, there were two significant comparisons:
(a) Between Muscat and Al- Dhahirah for Al- Dhahirah. This means that teachers of Al- Dhahirah
region paid significantly higher attention (p < .05) to using the general teaching skills which

encourage the CUAL in students than did the teachers of Muscat region.

(b) Between Muscat and North of Al- Batinah for North of Al- Batinah. This means that the teachers of
Al-Batinah region paid significantly higher attention (p <.05) to using the general teaching skills which

encourage the CUAL in students than did the teachers of Muscat region.

2 - In the skills of teaching the Arabic language three comparisons were significant, namely:
(a) Between Al-Dhahirah and Muscat for Al-Dhahirah. This means that the teachers of Al-Dhahirah
region were significantly more interested (p < .05) in using the Arabic language skills which

encourage the CUAL in students than were the teachers of Muscat region.

(b) Between Al-Dhahirah and North of -Al-Batinah for North of Al-Batinah. This means that the
teachers of Al-Batinah region paid significantly higher attention (p < .05) to using the Arabic language

skills which encourage the CUAL in students than did the teachers of Al-Dhahirah region.

(c) Between Muscat and North of Al-Batinah for North of Al-Batinah. This means that the teachers of
Al-Batinah region paid significantly higher attention (p <.05) to using the Arabic language skills which

encourage the CUAL in students than did the teachers of Muscat region.

Table 4.30 LSD Tests (Region), Multiple Comparisons between regions in teachers’ use of general
teaching skills and the Arabic language teaching skills
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Dependent Mean 95% Confidence Interval
. (I) Region (J) Region ) Std. Error | Sig.

Variable Difference (I-]) Lower Bound | Upper Bound
General Al-Dhahirah  Muscat .3135* 13926 .026 .0380 .5891
teaching skills North of

-.2308 13185 .082 -.4917 .0301
Al-Batinah
Muscat Al-
-.3135 13926 .026 -.5891 -.0380
Dhahirah
North of
-.5443%* .13448 .000 -.8104 -.2782
Al-Batinah
North of Al-  Al-
.2308 13185 .082 -.0301 4917
Batinah Dhahirah
Muscat .5443** 13448 .000 2782 .8104
Arabic Al-Dhahirah  Muscat .5001* .16482 .003 1739 .8262
language North of
. . -.4429** .15605 .005 -.7517 -.1341
teaching skills Al-Batinah
Muscat Al-
-.5001* 16482 .003 -.8262 -.1739
Dhahirah
North of
-.9430** .15916 .000 -1.2579 -.6280
Al-Batinah
North of Al-  Al-
4429%* .15605 .005 1341 7517
Batinah Dhahirah
Muscat .9430** 15916 .000 .6280 1.2579

* The alpha levels were set at p < .05

4.4.4.2 Gender differences

Since there were two levels of gender variable (male and female), the comparison was made between

the means of male and female teachers’ teaching skills by statistical tests (See Table 4.28 and Table

4.29). The mean of male teachers’ scores was higher than those of female teachers but only statistically

significant for Arabic language skills (p <.05). Thus, it can be said that male teachers paid significantly

more attention to using the Arabic language teaching skills that encourage the CUAL in students than

did female teachers.

4.4.4.3 Interaction between regional and gender variables
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A graph was used to determine the direction of the differences in the teaching skills. Figure 4.26
below reveals that the male teachers in the region of North of Al-Batinah comprised the highest
skilled group whereas the male teachers in Muscat were the group with the lowest skills. This means
that the teachers of North of Al-Batinah paid more attention to using the general teaching skills which
encourage the creative use of the Arabic language in students compared with the male teachers of

Muscat.
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Figure 4.26: Interaction between regional and gender variables in using general teaching skills
which encourage the creative use of the Arabic language

In addition, the results show that the female teachers in Muscat region were the group with the
highest skills whereas the male teachers in Muscat were the group with the lowest skills. This means
that the female teachers of Muscat paid more attention to using the Arabic language skills which
encourage the creative use of the Arabic language in students compared with the male teachers of

Muscat (See Figure 4.27).
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Figure 4.27: Interaction between regional and gender variables in using the Arabic language skills
which encourage the creative use of the Arabic language
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4.4.5 Arabic language assessment methods and the interaction between regional and gender

variables

The means of the assessment methods used by teachers were calculated by region and by gender, to

determine the extent of interaction between them, and they are illustrated by the following tables (See

Table 4.31, Table 4.32, Table 4.33 and Table 4.34).

Table 4.31 Arabic language teachers’ use of assessment methods for the CUAL by region

Region Abilities N Mean SD

Al-Dhahirah | General assessment methods 43 2.7743 .62133
Arabic language assessment 43 2.5419 .73265
methods

Muscat General assessment methods 40 2.4853 56637
Arabic language assessment 40 2.3075 79530
methods

North of Al- General assessment methods 50 2.6106 53714

Batinah Arabic language assessment 50 2.3620 75102

methods
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Table 4.32 Arabic language teachers’ use of assessment methods which encourage the CUAL by
gender

Gender Abilities N Mean SD

Male General assessment methods 73 2.5560 .69870
Arabic language assessment 73 2.3521 87862
methods

Female General assessment methods 60 2.7108 38341
Arabic language assessment 60 2.4667 .58387
methods

Table 4.33 Interaction between regional and gender variables on Arabic language teachers’ use of
assessment methods which encourage the CUAL

Male Female
Region Abilities N Mean SD N Mean |SD
Al- General assessment 28 | 27626 |.70543 |15 2.7961 | .44459
Dhahirah methods
Arabic language assessment | 28 | 25607 | 71613 | 15 2.5067 | .78692
methods
Muscat General assessment 18 2.1078 60605 | 22 2.7941 | 27635
methods
Arabic language assessment | 18 1.8889 92666 | 22 2.6500 | .45434
methods
North of Al- | General assessment 27 | 2.6405 63446 | 23 25754 | .40559
Batinah methods
Arabic language assessment | 27 | 24444 | 91624 | 23 22652 | .49599
methods

Table 4.34 Wilks' Lambda test of interaction between regional and gender variables in teachers’
assessment performance

Effect Value F Hypothesis df Error df | Sig.

Region 0.946 2.788 4 252 0.032
Gender 0.962 2.517 2 126 0.035
Region xGender 0.907 3.153 4 252 0.015

The alpha levels were set at p < .05

As shown in Table 4.34, Wilks” Lambda test results showed that the regional effect and gender effect,
and the interaction between them were statistically significant. This means that there was a significant
impact (p < .05) of demographic variables—for the regional variable, (Wilks’ Lambda = .946, F = 2.788,

p =0.032); and for gender (Wilks” Lambda =.962, F =2.517, p =. 035—and a significant impact (p <.05)
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of the interaction between region and gender of the teachers (Wilks’ Lambda = .907, F = 3.153, p = .015)

on the teachers’ use of assessment performance.

After the determination of the impacts of region, gender and interaction between comparisons on the
assessment methods of teachers, a multi-bilateral analysis of variance was conducted and the results
showed significant effects of both the regional variable and gender variable for general assessment
methods only. But a significant effect of the interaction between the region and gender was found on
both assessment methods (See Table 4.35).

Table 4.35 Tests of Between-Subjects Effects of interaction between regional and gender variables
in teachers’ use of assessment methods for the CUAL

Source | Dependent Variable g::::i;):s df | Mean Square | F Sig.
Region | General assessment methods 2.122 2 1.061 3533 |.032
Arabic language assessment methods | 1 437 2 719 1.329 | 268
Gender | General assessment methods 1.510 1 1.510 5027 |.027
Arabic language assessment methods | 981 1 981 1.814 | .180
Regionx | General assessment methods 3.484 2 1.742 5.802 |.004
Gender | Arabic language assessment methods | 5450 2 2.725 5.038 | .008
Error General assessment methods 38.136 127 | .300
Arabic language assessment methods | 8,488 127 | 541
Total General assessment methods 961.644 | 133
Arabic language assessment methods | 844.610 | 133

The alpha levels were set at p < .05
To determine the direction of the significant effects on assessment methods, more statistical tests were

conducted. The following sections describe these steps.

4.45.1 Regional differences
Since there were three regional variables (Muscat, North of Al-Batinah and Al-Dhahirah), LSD Tests
were conducted to make a posteriori multiple comparisons where bilateral comparisons were made

between each two, and thus these tests were used in all three comparisons for each type of assessment
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method (six comparisons). The results showed that only the comparison between Al-Dhahirah and
Muscat was significant. This means that the teachers of Al-Dhahirah region were significantly better
(p < .05) in using the general assessment methods which encourage the CUAL in students than were

the teachers of Muscat region (See Table 4.36).

Table 4.36 LSD Tests (Region), Multiple Comparisons between teachers’ use of general assessment
methods by region

Mean 95% Confidence Interval
Dependent
] (I) Region (J) Region Difference | Std. Error | Sig.
Variable () Lower Bound| Upper Bound
General Al- Muscat .2890% .12038 .018 .0508 5272
assessment  Dhahirah North of Al-
1637 11397 153 -.0618 .3892
methods Batinah
Muscat Al-Dhahirah -.2890 * .12038 .018 -.5272 -.0508
North of Al-
-.1253 11624 .283 -.3553 1047
Batinah
North of Al-Dhahirah -.1637 11397 153 -.3892 .0618
Al-Batinah ™ Muscat 1253 11624 | 283 -.1047 3553
Arabic Al- Muscat 2344 .16155 .149 -.0853 .5540
language Dhahirah North of Al-
1799 .15295 242 -.1228 4825
assessment Batinah
methods  ypocat Al-Dhahirah | -.2344 16155 | 149 | -5540 0853
North of Al-
-.0545 .15601 727 -.3632 2542
Batinah
North of Al-Dhahirah -.1799 .15295 242 -.4825 1228
Al-Batinah ™ Muscat 0545 15601 | 727 -2542 3632

* The alpha levels were set at p < .05

4.45.2 Genderdifferences

Since there were two levels of the gender variable (male and female), statistical tests were conducted
to compare the means of males and females teachers’ use of assessment methods. The means of
female teachers were higher than those of male teachers in using the assessment methods which

encourage students’” CUAL than did male teachers but such difference was only statistically
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significant for general assessment methods (p < .05). Thus, it can be said that female teachers paid
significantly more attention to using the general assessment methods that encourage the CUAL in

students than did female teachers.

4.4.5.3 Interaction between regional and gender variables

A graph was used to determine the direction of the differences in the two types of assessment
methods: the general assessment methods and assessment methods for Arabic language. According to
the graph the performance of the female teachers in Al-Dhahirah were the highest, and that the male
teachers in Muscat were the lowest. This means that the female teachers of Al-Dhahirah region used
the general assessment methods which encourage students’ creative use of the Arabic language more
frequently than did the male teachers in Muscat region (See Figure 4.28). On the other hand, the
female teachers in Muscat used the Arabic language assessment methods which encourage students’
creative use of the Arabic language more frequently than did the male teachers in Muscat. (See Figure

4.29)
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Note: Questa represents general assessment methods

Figure 4.28: Interaction between regional and gender variables on teachers using the general
assessment methods which encourage the creative use of the Arabic language
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Figure 4.29: Interaction between regional and gender variables on teachers using the Arabic
language assessment methods which encourage the creative use of the Arabic language

In summary, with regard to the interaction between regional and gender variables of Arabic language
teachers on their assessment methods, there were two interactions: between Muscat and North of Al-
Batinah for North of Al-Batinah, and between Muscat and Al-Dhahirah for Al-Dhahirah. But on the
Arabic language assessment methods, there are three interactions, namely:

1. Between Al-Dhahirah and Muscat for Al-Dhahirah.

2. Between Al-Dhahirah and North of Al-Batinah for North of Al-Batinah.

3. Between Muscat and North of Al-Batinah for North of Al-Batinah.

Furthermore, male teachers were more interested in using the methods of encouraging the creative
use of the Arabic language in students than female teachers in the Sultanate of Oman. Additionally,
the teachers located north of Al-Batinah paid more attention to using the general teaching skills which

encourage the creative use of the Arabic language in students compared with the teachers of Muscat.
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Moreover, female teachers paid more attention to using the general assessment methods that
encourage the CUAL in students than did male teachers. Furthermore, the female teachers in Al-
Dhahirah had the highest use, and that the male teachers in Muscat had the lowest use. This means
that female teachers of Al-Dhahirah regional used the general assessment methods which encourage
the creative use of the Arabic language in students more frequently than did the male teachers in
Muscat region. On the other hand, the female teachers in Muscat used the Arabic language
assessment methods which encourage the creative use of Arabic language in students more

frequently than did the male teachers in Muscat.

To sum up, the results showed that, in spite of the differences in the Arabic language teachers’
attentions given to using the teaching skills and assessment methods that encourage the CUAL in
students, there was awareness among Arabic language teachers in the need to encourage students’
CUAL. This means that Arabic language teachers paid attention to implementing the aims of teaching

the Arabic language in Oman which focused to some extent on encouraging students” CUAL.

4.5 Year 11 post-basic students’ performance in Arabic L1
The third question of the study (How well were Omani post-basic school students learning to use the Arabic
language creatively?) was answered by the results of a students’ test to be described in the following

sections.

4.5.1 Year 11 post-basic students’ performance in the creative use of the Arabic language

A test was designed by the researcher according to the skills of creativity in Arabic. The test for the
Year 11 post-basic students included questions in the four language skills: listening, reading, writing
and speaking. Then, the researcher revised and improved the questions according to the criteria of

the skill required by each question for determining the level of the CUAL of each student.
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As has been described in Chapter 3, a total of 458 post-basic Year 11 students from the three Omani
regions of the Sultanate: Al-Dhahirah, Muscat, Al-Batinah completed the CUAL test. The sample size

of the respective groups varied according to gender as shown in Table 4.37.

Table 4.37 Sample size of Year 11 post-basic students by region and by gender

GENDER Total
male female
Region Al-Dhahirah 77 77 154
Muscat 60 75 135
North of Al-Batinah 102 67 169
Total 239 219 458

The researcher first marked the students” answers by analysing them according to the creative scale
consisting of the creative use of language at four levels: 1, 2, 3 and 4. Each student was then assigned
a level in each of the four language skills: listening, reading, writing and speaking and by calculating
the mean score for each of the four skills each student was allocated a total grade. The grades of the
test were already explained in the methodology section in Chapter 3. They represented the four levels
of the creative use of the Arabic language: not yet evident (1), emerging (2), expressing (3), excelling (4).
Each level has a specific description related to the Arabic language macro skills: listening, reading,
writing, and speaking besides the nature of the basic skills of the creative use of the Arabic language:

fluency, originality, flexibility and elaboration (See Appendix G, H, I, and ]).

The means of the students’ grades of the four Arab language skills: listening, reading, writing and
speaking were calculated with the statistical program SPSS. The results in terms of the four skills of
the CUAL: fluency, originality, flexibility, and elaboration were also calculated. Table 4.38 below
shows students’ performance in both categories: the macro Arabic language skills and the CUAL

skills.

Table 4.38 Percentages of students in each level of the macro Arabic language skills and the CUAL
skills
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Level Macro Arabic language skills CUAL skills

Listening | Speaking | Reading | Writing | Fluency | Originality | flexibility | Elaboration
Not yet 42.6 421 51.5 62.4 66.2 72.5 79.7 62.9
evident
Emerging 28.8 36.5 31.9 22.7 20.5 19.9 11.8 23.1
Expressing | 22.5 21.2 15.3 12.9 7.2 6.3 6.6 13.8
Excelling 6.1 0.2 1.3 2 6.1 1.3 2 2

4.5.1.1 Students’ performance in the macro Arabic language skills

The results, in general, showed that students’ CUAL performance was very low in all of the macro
Arabic language skills; listening, speaking, reading, and writing. The following part illustrates these

results in details.

4.5.1.1 Listening skill

From the above table, it is clear that less than half (42.6%) of the students were on the not yet evident
level (weak ability to: use clear criteria in the analysis of the listening text, use logical arguments to
support his/her interpretation of any idea related to the text, generate the largest possible number of
endings to an open story, generate a variety of phrases containing various uses for some words of the
listening text, summarize the listening text using his private language text without the use of its
terms, generate the largest possible number of synonyms, opposites and plurals of some words
contained in the listening text, and add other new events or elements for the listening text using
specific kinds of formulas) of the creative use of listening skill. For example, in answering the third
question: Put all the possible opposites of the word “deteriorate”, one of the male students wrote the

following answer:
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(Improved developed) [ )< shi cciiuay*

* The students’ responses are presented in Arabic as they wrote them and the researcher translated
them into English. So, the English interpretation may not reflect fully the Arabic meaning

It is clear that this answer was very limited, especially if the question requests all the possible
opposites. So, the generation of the opposites here showed that the student was very much lacking in
the CUAL skills (fluency). In addition, both opposites: improved and developed are almost of the same
meaning, so there was no variety in the students’ use of these opposites (flexibility). The student also
chose past tense when the stimulus word was in the imperative. For these reasons the level assigned

to this student’s CUAL was not yet evident for this question.

The results also showed that more than a quarter (28.8%) of the students were in the emerging level
(satisfactory ability to: use clear criteria in the analysis of the listening text, use logical arguments to
support his/her interpretation of any idea related to the text, generate the largest possible number of
endings to an open story, generate a variety of phrases containing various uses for some words of the
listening text, summarize the listening text using his private language text without the use of its
terms, generate the largest possible number of synonyms, opposites and plurals of some words
contained in the listening text, and add other new events or elements of the listening text using
specific kinds of formulas). For example, in response to question 6: Write all the suitable titles for this

story (See Appendix K), a female student wrote the following answer:

O Y 4

lats gt Z
e oS il lelg s 50 Lebly bl Z

-The strange request
-The Sheikh and youth
-Potato that has a delicious beginning and a bad ending
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It appears that these titles were suitable to the content of the text in that they satisfied the requirement for
quantity (fluency), but they were non-innovative in their formulation because they were very direct
(originality). Furthermore, these titles were not exciting, especially the second one The Sheikh and youth

(elaboration). So, the CAUL performance of the student here was judged as emerging.

Furthermore, Table 4.38 shows that less than a quarter (22.5%) of the students were on the expressing
level (good ability to: use clear criteria in the analysis of the listening text, use logical arguments to
support his/her interpretation of any idea related to the text, generate the largest possible number of
endings to an open story, generate a variety of phrases containing various uses for some words of the
listening text, summarize the listening text using his private language text without the use of its
terms, generate the largest possible number of synonyms, opposites and plurals of some words
contained in the listening text, and add other new events or elements for the listening text using
specific kinds of formulas). For example, if we look at another answer of the previous question: Write

all the suitable alternative titles for this text, we find that one of the male students wrote this answer:

o lepadles 7
il yotippagll Jeni Y Z
ol iflisSs 7

-Forget the past
- Do not let worries ruin your life
- The wisdom of time

This answer included exciting titles because the student used the metaphorical language (e.g., the
wisdom of the time) (originality). They were also varying in their formulation. But they were still not
satisfactory for their quantity (fluency). Because of this, the CUAL level for the student here was
expressing.

In contrast, only 6.1% of the students were on the excelling level (strong ability to: use clear criteria in

the analysis of the listening text, use logical arguments to support his/her interpretation of any idea
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related to the text, generate the largest possible number of endings to an open story, generate a
variety of phrases containing various uses for some words of the listening text, summarise the
listening text using his private language text without the use of its terms, generate the largest possible
number of synonyms, opposites and plurals of some words contained in the listening text, add other
new events or elements for the listening text using specific kinds of formulas) (See figure 4.29). For
example, the last question in listening part was: Write a suitable introduction for this story. A female
student responded to this question by writing two introductions as follows:

The first introduction was:

Losie 4S5 lpe a yia] Slsi¥] 3 gr Y DU ZSLLS o gt 5 sl Ly S35 5 3o ALinls sy ¥ Lia e
dinal dal g ol dile v Y Glai¥) o G815 5 43T 5 )0 Ling 5 5 )5 < ey dad gall Sl 4S5 Al e iy
Ay pall

Is there anyone who does not experience difficult moments, painful memories, and
dark worries? No one likes to recall these kinds of moments because if anyone
recalls them helshe will live sometimes and die at other times. .So, the human
should face problems with patience.

The second introduction was:

Sl gpbaivg (S (5 57 lgnsdy o bty ¥ ol po illind GLasiVls i 265 silecsall (g N 5375 aL Y1 555
$halgall il S e Jans Glasi¥) satesss So M 5 Plesle ¢lail] Saell o b 5 Sl yS3 S5 yo  pal il

The days coming in and the problems coming in with them, and sometimes no one can
forget the painful moments. So, how can anyone get rid of those memories? Is it possible to
eliminate them? And how long can anyone carry the burden of such painful memories?

Both of these introductions were excellent in the formulation of their sentences (variation, using
metaphorical language) (originality). In addition, they were exciting, and the ideas were linked to
each other strongly (elaboration). Figure 4.30 shows the Year 11 post-basic students’ performance in

listening.
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Figure 4.30: Year 11 post-basic students” CUAL performance in listening

From the previous examples of students” answers, it can be said that Year 11 post-basic students had

some substantial problems with listening when Arabic language was used creatively. Table 4.39

shows some examples of these problems.

Table 4.39 Examples of main problems of the CUAL in students’ listening performance

Fluency Originality Flexibility Elaboration

- Lack in generating | - Difficulty in using - Difficulty in using variety -Using non-suitable titles
opposites for some metaphorical formulations of sentences. for the text. (e.g., difficulty
vocabularies, and language. (e.g., (e.g., difficulty in generating | in formulating suitable
titles. difficulty in re- variety opposites for a titles for a given story)

formulating some
sentences or
expressions using
metaphorical
language)

- Using non-innovative
formulations of
sentences. (e.g.,
difficulty in generating
innovative solutions
for an issue)

vocabulary)
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Typically the order of discussing the four macro skills in the Arabic language lessons was first
listening/speaking, and then reading and writing (comprehension/production). The following section

is about speaking skills.

4.5.1.2 Speaking skill

Table 4.38 also showed that less than half (42.1%) of the students were in the not yet evident level
(weak ability to: add a lot of events for a particular story offered to him, use metaphorical language
during speaking, generate the largest number of words that were linked by some relationships, such
as using them in the same field, formulating the largest possible number of suitable and innovative
questions when he/she was asked to construct an interview, use a single word in variety of meanings
during his/her speaking, and generate the largest possible number of ideas during the expression of
his/her opinion about a subject ) of the creative use of speaking skill. For example, in responding to
questionl: Express the pictures using all the possible sentences which include the passive and active voice

formulae, a female student said the following:

5 plie o il 5 puaal] Lof sl ) (g g s e 8 be A5V 5 ) paall
il 2235 4 5 yled e

The first picture is about young people exercising, but the second
picture is about the danger of smoking.

Alt lUuBll ITIS AariSvveI vwwdaS CUITTCLT, TTU VWdasS Vcl)’ TITITITCUL ITT \.1uculu|,_y VVITIT respect tO the CUAL demands,
especially when the question required them to be involved in all the possible sentences (fluency).
Furthermore, there was no variety in the formulation of sentences (very direct) (flexibility and

originality). The answer also did not include the passive voice formula.

The results as shown in Table 4.38 also indicated that 36.5% of the students were on the emerging level
(satisfactory ability to: add a lot of events for a particular story offered to him, use the metaphorical

language during his speaking, generate the largest number of words that were linked by some

193



relationships, such as using them in the same field, formulate the largest possible number of suitable
and innovative questions when he/she has been asked to construct an interview, use a single word in
variety of meanings during his/her speaking, and generate the largest possible number of ideas
during the expression of his/her opinion about a subject). For example, in answering question 4: What

is your opinion in this issue: students were non-interested in reading? A male student said the following;:

LS w8l ani A o 5o ) jill LS of 3] i) o) gus 3] il ala 5 5 4 3 )8 S (o cing s g e ik 32 )
Lesks 5e ) jilf b ye 13 Y] T 65 085 La il 5 5 il 50) 488 iny CpaliseS Mlia clibiad 5SS e e Lui 501 jilld

o o ST a9 i IS Zalall 3 45801 5] pucanll o (Sl ing G2 i) () b dast] ST U puce 4 52 jills
el il 50l 5 e ¥ Ansi CulF 13 g L plaall yd 575 sl

Reading is important and every individual should be reading. Reading can give the reader a
motivation for writing. It also helps you with everything of your life. For example Muslims
have to read the Quran and you cannot do that unless you know how to read, of course reading
takes time. Thank God that reading means vice versa for the ages or the last period.
Furthermore, illiteracy is more prevalent now than before but with the development and the
availability of schools, the percentage of illiteracy decreases when reading Increases.

(fluency and

elaboration). On the other hand, it did not include suitable links between some ideas (e.g., reading in
our time .Thank God that reading means vice versa for the ages or the last period) (originality). Furthermore,
the student here used some vocabularies from a dialect (originality) (e.g., “Bus ()" which means

“only”, and “ma (L)” which means “not”).

In addition, as shown in Table 4.38, less than a quarter (21.2%) of the students were on the expressing
level (good ability to: add a lot of events for a particular story offered to him, use the metaphorical
language during his speaking, generate the largest number of words that were linked by some
relationships, such as using them in the same field, formulate the largest possible number of suitable
and innovative questions when he/she was asked to construct an interview, use a single word in a
variety of meanings during his/her speaking, and generate the largest possible number of ideas
during the expression of his/her opinion about a subject ). For example, in response to question 6:
Produce all the suitable sentences using some metaphorical language expression to express the problem which is

illustrated in the picture, a male student said the following:

1 43 L;\;'E)u;)déjjg&\_’\"an sh g pdall (et g il e luia ) g3 S el el jasall o)
Led sl o) ua ale IS5 4y sinall s palal) Adlall b a5 W (5255 AL ) sal (i jall
8] (8 oA o Al alaia W) adey ) Alla 5 eliaall) (pa Bauldl] A8 ) Leia 5 558 Gl

The drugs were a killer because they lead to the loss of the heart and cluttered-



1 43 éﬁymgjﬁiw\ sh g pdall (it g il e lua ) g2 S el el jaall o)
Led il paiall o) Cua ple IS 4 sinall s dalall WAl 5 g8 ) (5255 ALE ) gal (2 sal
3 (3 Al ol pLaia Wl adey B ) Alls g Baial) (pe Bauslil) 2 ) Lia 5 58 il

The drugs were a killer because they lead to the loss of the heart and cluttered-
chest, a loss that leads to the family. They were like a fatal disease that leads to
deterioration in physical and moral condition in general. Drugs have many
causes, including companionship of corrupt friends and bad family situation
which neglects the individual who belongs to this family.

e problem and its impacts

(elaboration and originality). It also included metaphorical language (e.g., the drugs were a killer)

(originality). It had also a good quantity of sentences (fluency).

In contrast, as Table 4.38 shows, only 0.2% of the students were on the excelling level (strong ability to:
add a lot of events for a particular story offered to him, use the metaphorical language during his
speaking, generate the largest number of words that were linked by some relationships, such as using
them in the same field, formulate the largest possible number of suitable and innovative questions
when he/she has been asked to construct an interview, use a single word in variety of meanings
during his/her speaking, and generate the largest possible number of ideas during the expression of
his/her opinion about a subject ) (See Figure 4.31). For example, in answering question 5: Give me all
the possible complete sentences to express these feelings: pride, sadness, happiness, and fear, a male student

said the following:

Gl Loy yiidy Al ol - sl
e s R el
Clilaia¥) 8 o laill die dusis iy L)
S obsall 3l e (5 ja G pbiiall - g ja]
Y] GLA e o i Ja Y]
Galaaally JSLY) ey duel] o 528 dic : 5olesad]
Soleills L] jady Cililaia/ S ~adl)
Lallsl] 6 Csills oy piaaal] Skl - i i)
Cpall olai i sl ey Glesiy
Pride: father is proud of his son’s success
The coach is proud of his team's victory
The student is proud of himself when successful in exams
Grief: the contenders grieve when they lose the game
Parents grieve at the parting of relatives
Happiness: On the advent of Eid, children feel happy




The student here had a high fluency in generating sentences or expressions. The quantity of
expressions was excellent. The answer also had a variety in the formulation of sentences (flexibility).

It included suitable opposites as well (fluency).
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Figure 4.31: Year 11 post-basic students’ CUAL performance in speaking

From the previous examples of students’ answers, it can be said that there were some main problems
in the creative use of speaking in Year 11 post-basic students. Table 4.40 below shows some examples

of these problems.

Table 4.40 Examples of main problems of the CUAL in students’ speaking performance

Fluency Originality Flexibility Elaboration

- Lacking in ability to | - Difficulty in - Difficulty in using - Difficulty in

generate ideas or generating a suitable | variety formulations | generating suitable
and exciting of sentences. (e.g., ideas in expressing
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expressions. introduction for a difficulty in re- an event or issue.
text. formulating some

- Lacking in ability to sentences using

generate the -Difficulty in using passive voice)

comparison specific language
language. formulations. (e.g.,
metaphorical
language)
- Difficulty in using

vocabularies from
the MSA. (e.g., using
vocabulary from the
colloquial Arabic)

4.5.13 Reading Skills

Regarding the creative use of reading skill, Table 4.38 shows that more than half (51.5%) of the
students were on the not yet evident level (weak ability to: generate metaphorical phrases to express a
meaning from the text, interpret a term from the reading text using several interpretations, generate
the largest possible number of synonyms, plurals and opposites for some words contained in the text,
add other events or elements to the reading text using specific kinds of formulas or verb, and give
his/her opinion about reading the text using a specific type of formulas or verbs.). For example; One
of the female students answered this question: (Write all your own suitable solutions for the problem of

unemployment using the passive voice) by writing:

giv Jooll e (i jlad) Ll (o GSan 200 ST Cils g7 U duinall Cilgal) A glne Z
Mg Al bl salld 58] sl lgs dars Y gall il ] 557 Gl 4lslae 7

- All the governmental and private sectors should try to employ the largest
possible number of youth who are looking for jobs.

- The priority of jobs opportunities should be for the citizens not for the new
arrivals.

These solutions were very limited in their quantity (fluency), and non-innovative in their formulation

(very direct sentences) (originality). They also included direct solutions (non-innovative) (elaboration
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and originality). Furthermore, the student here did not use the passive voice formula as the question

requested (originality).

The results (see Table 4.38) also showed that 31.9% of the students were on the emerging level
(satisfactory ability to: generate metaphorical phrases to express a meaning from the text, interpret a
term from the reading text using several interpretations, generate the largest possible number of
synonyms, plurals and opposites for some words contained in the text, add other events or elements
to reading text using specific kinds of formulas or verbs, and give his/her opinion about reading the
text using a specific type of formulas or verbs.). For example, question 7 was: What were the meanings
that can be excited in your mind by the title of the text?

If we look to the answer of a female student, we have the following:

S B o gl S )l il QLN SSLiia (A Bl 4aito dga JS Ao a4 -
el gl Sk g Q] paiian o ady Jarll o golS -
il il palal Al it -

-It is the duty of every authority of different sectors to solve the problems that
were considered as a nightmare in the eyes of youths who are reluctant to work.
- The nightmare of work eliminates youths’ comfort and fights for their
ambitions.

- Unfair assassination of the aspirations of youth.

It is clear that these meanings were satisfactory for their quantity (fluency). They also included
metaphorical language (e.g., nightmare, assassination) (originality). But the student here used some
vocabularies of the text (e.g., the nightmare of work, fights for their ambitions), so he/she did not use

his/her own creative expressions or formulations (originality).

In comparison, as Table 4.38 shows, just 15.3% of the students were on the expressing level (good

ability to: generate metaphorical phrases to express a meaning from the text, interpret a term from the

198



reading text using several interpretations, generate the largest possible number of synonyms, plurals
and opposites for some words contained in the text, add other events or elements to reading text
using specific kinds of formulas or verbs, and give his/her opinion about reading the text using a
specific type of formulas or verbs.). For example; a male student answered this question: Write all the

suitable other titles for this text by writing:

B o i Gy ee e G
anll G Cad] s silS

Co il g (galad] oy jdl) Sio a8/
TS al) by aleilf

N NN N

-Searching for work beats the alarm of danger

- A nightmare of searching for work.

- The most important problems of the twenty-first century
- Learning brings the problem.

This answer included a good quantity of titles (fluency). It also included metaphorical language (e.g.,
searching for work beats the alarm of danger) (originality). The titles also were exciting and they had a
variety in the formulation (originality). But the student here used an expression of the text in the
second title (A nightmare of searching for work). Furthermore, the meaning of the last title was not

suitable (elaboration).

As Table 4.38 shows, only 1.3% of the students were on the excelling level (strong ability to: generate
metaphoric phrases to express a meaning from the text, interpret a term from the reading text using
several interpretations, generate the largest possible number of synonyms, plurals and opposites for
some words contained in the text, add other events or elements to reading text using specific kinds of
formulas or verbs, and give his/her opinion about reading the text using a specific type of formulas or
verbs) (See Figure 4.32). For example, a female student answered this question: What were the meanings

that can be excited in your mind by the title of the text? by writing the following:

ol ULl 500
pela gals Guint] ludl) alof (GileS <idi S| 5 Y Jard] S e
ALl 5 il & SISY pe

sV 48 510 a7 AUl pniny L)) dgn
tiaall (G pb e g8 pais bl Jead 28 Jeall Luled] Al

NNNNN

- The increase of unemployment in the countries.



These meanings of the student’s writing were excellent in their quantity (fluency), and had a variety
in their formulation. They also included metaphorical language (e.g., stands idly, deviation from the

straight path) (originality). The meanings also were very exciting and innovative (originality).

Reading
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Figure 4.32: Year 11 post-basic students’ CUAL performance in reading

From the previous examples of students’ answers it can be observed that there were some main
problems in the creative use of reading in Year 11 post-basic students. The following table shows
some examples of these problems:

Table 4.41 Examples of main problems of the CUAL in students’ reading performance

Fluency Originality Flexibility Elaboration
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- Lacking in ability to
generate solutions to
problems.

- Difficulty in using
specific language
formulations.

- Difficulty in
generating own
creative expressions
or formulations.

- Difficulty in using
non-innovative
formulations of
sentences.

- Difficulty in using
variety formulations
of sentences

Difficulty in using
innovative solutions
to problems.

Difficulty in
generating suitable
titles for a text.

4.5.1.4 Writing skill

As Table 4.38 shows, more than half (62.4%) of the students were on the not yet evident level (weak
ability to: express a picture offered to him/her by writing a story which reflects its content, analyse an
event using a variety of linguistic formulations, write suitable ends for a story with the use of certain
metaphorical language, write an article about a problem, so that contains the largest number of
proposed solutions to address it using a variety of formulations, and write a dialogue from his/her
imagination, talking about a purposeful subject) of the creative use of writing skill. For example,

question 1 was: Write a short report to express the chart which illustrates the percentages of the Internet users

in different countries. One of the female students wrote the following report:

e Loy Y § wllad Lt ] A5 il Zonalls g w5l ¢ pomal] il 1 il o st i Y
e uS] a0 LK) oY) anial] SLY ol 68 JF o bed pr S0 Al S0 L] e el e ludd)
943 Ao Y ey

The Internet is the most prominent invention of our era; its use is important to us and to
everyone in this world. The Internet has helped humans to recognize many things that
were not known before. In the United States of America there is the largest number of
Internet users with a percentage of 46%, as shown in the figure. But in Australia there is
the least number of users who use the Internet at a rate of 3%.
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We can see that this report was lacking very much in its ideas and sentences (fluency, flexibility and
elaboration). Furthermore, it did not include all or the main details of the chart (elaboration).

Additionally, it did not have formulation of a variety of sentences (flexibility, and originality).

On the other hand, just under a quarter (22.7%) of the students, as shown in Table 4.38, were on the
emerging level (satisfactory ability to: express a picture offered to him/her by writing a story which
reflects its content, analyse an event using a variety of linguistic formulations, write suitable ends for
a story with the use of certain metaphorical language, write an article about a problem, so that
contains the largest number of proposed solutions to address it using a variety of formulations, and
write a dialogue from his/her imagination, talking about a purposeful subject). For example, if we
look at question 2: Write an article about the effect of teaching the English language in schools on learning the
Arabic language in the students using a variety of sentences between real sentences and metaphorical sentences,

we will find that a female student’s answer to this question was as follows:

Lis poa ¥ e adlf (551 L) agin] | g i agd Litt] g UJ&/&}‘}&/JLGOGE&EU/:&UJ{;@ Y oKl pil) Cldla e i U G el
o S5 Uy L8l pled G 2y Y Uit (e LGS s iy Y 138 (S0 agrit] aleii f Linle 3 Y SIS Lo al) Lisild i of
Lidls; Lo Ldlag of Lule 3 Y g Lidly Linle (go i of _pe

English is the language of the era as it is known now, but this does not mean to abandon Arabic. Arabic
is the language of the Qur’'an. The Islamic religion requests from us to take advantage of the cultures of
others, but that does not mean to abandon our customs, traditions and language. They spread their
language to us, but is it better for us to publish our culture as well? So, we have to learn their language,
but this does not mean that we forget our culture. We have to understand the culture of others, but
without changing of our habit, our language, and we must save our culture.

This answer had a suitable linking between ideas and includes a suitable introduction (elaboration
and originality). Additionally, it did not include metaphorical language (originality). The student here
also focused on cultures and issues about traditions but ignored the main point which concentrates on

the impacts of teaching the English language besides Arabic in schools (elaboration).
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In comparison, as Table 4.38 shows, just 12.9% of the students were on the expressing level (good
ability to: express a picture offered to him/her by writing a story which reflects its content, analyse an
event using a variety of linguistic formulations, write suitable ends for a story with the use of certain
metaphorical language, write an article about a problem, so that contains the largest number of
proposed solutions to address it using a variety of formulations, and write a dialogue from his/her
imagination, talking about a purposeful subject.) For example, another answer of this question by a
male student: Write a short report to express the chart which illustrates the percentages of the Internet users in

different countries was as follows:

Oy Haally ol sl G sl (s 4 (30 ) Lginy L. (a3 V5 223 Y Ll ugm 80300 paly (W1 Loty Adlass il
128 8 Canll Bl s g sl (san) e iy 5 28Ul 5 3LE Y 5 Ao sl 8 5aal) 8 Aleaind () Sy Gaaa 53 Dl i Y
ainal) SE ) (5355 5 poainall il A bl (e Ly 5 350 jall g canlll 5 B V) ¢ Laad Ll Aaladind (Say s aanll
ainall 8 6lo sud) A1ENS ) oKy5 sl

¢ %6 Lui s ¢ %8 saniall Alaall ¢ %171 Lilall ¢ %13 Gl ¢ %46 sasiall Cla¥ sl Jsal) (and i yiY) eddioe Cass
) o bl Gl 13 i Las ) %3 W jind « %4 Laba) ¢ %4 Ja3)oal ¢ %65 Wity

God gave humans many advantages that cannot be counted. Including the mind that shows us the right
and wrong way. The Internet is a double-edged weapon that can be used for good in raising awareness
and guidance, discussion, and is considered one of the fastest means of research in this age. On the
other hand, it can be used negatively to waste time, playing, chatting, and other negatives that are
harmful to society and lead to the disintegration of society and families. It can be as the black point of
the community. Rates of Internet users vary across countries the United States 46%, Japan 13%,
Germany 11%, UK 8%, France 6%, Italy 5%, Brazil 4%, Spain 4%, Australia 3%. People may be
used it negatively or positively.

R o R e A A e e T

(originality). Additionally, it had a variety in the sentences’ formulation (flexibility). But it did not
focus on the differences between countries in the percentages of the Internet users in depth
(elaboration). It also lost the comparison language which is suitable to express the differences

between countries (originality).

As Table 4.38 shows, a very few (2.0%) of the students were in the excelling level (strong ability to:

express a picture offered to him/her by writing a story which reflects its content, analyse an event
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using a variety of linguistic formulations, write suitable ends for a story with the use of certain
metaphorical language, write an article about a problem, so that contains the largest number of
proposed solutions to address it using a variety of formulations, and write a dialogue from his/her
imagination, talking about a purposeful subject) (See Figure 4.33). For example, another answer to
the question by a male student: Write an article about the effect of teaching the English language in schools
on learning the Arabic language in students using variety sentences between real sentences and metaphorical

sentence, was:

Ol iy Gasilly yf pall bl (8 dn pel) Lilll 5 LilS Liin puli] 4 5 lgic dinsiall 5 lgs 43l 5 4o cllo 431 )
Lt et gyl g lid LI Lasliel] illl o o lill play f 3 6 Ll 4si_pie s e s e Che S jia) S
(ol L Ay julaiY) ALl o g Y] gy al) Al e g )S) Cali] 353 g Lin 5] (8] 5 grisas ¥ &l 5 o pal) Al Uiy (a5 o slel)
lil) Jos lgalaiinaly Liaie Jiadl 5 MUl 5 dnitall Jpal] 5 lgolasin] ¢ SLI 5 4y pel) 4ill] o iha7y sedid il
Lt Sl il L] s ] g Y 5815 Lgalaiins] (o o Lo DU Lils L 58 sall A2l [g3Y lgalaiinn] 5 Lgaled e (sl
ALy Coa L pae 5 )] 54 LaS (5 43 Y) e Latfan) (saeii ¥ g opiall] Lo (60 gan Slllia 55 f i g oSI Ll g

L) il 5 Linainad ags Lad OIS Y (il Gy 4 ) sall s Leo St gy

Language is owned by the nation and its speakers. Language is the basis for keeping the nation’s
existence. Arabic is the basis of dialogue and talk, it is the language of the Quran. People must know
about this great and venerable language. So, a lot of schools give their big attention to teach the
Arabic because of its significance. But it is necessary to note that there is a presence of other
languages than Arabic. For example, English became a very important language in Arabic schools
besides the Arabic language. Because of this, people tend to learn and use it as it is the desired
language now. We know that it is necessary to learn other languages but we should not neglect the
language Quran and Prophet Mohammed. There must be boundaries between languages and no one
should exceed the other as is the case in our schools where they were taught both languages. There
must be a balance between the two languages, because they were important to our society and our

people.

This article had an excellent introduction (originality). It also focused on the main issue in depth and
provides some solutions for it (elaboration and fluency). Additionally, it had an excellent link
between ideas. It also included a variety of sentences” formulation (flexibility). The student also used

here metaphorical language (e.g., language is the basis of the nation’s existence) (originality).
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Figure 4.33: Year 11 post-basic students” CUAL performance in writing

From the previous examples of students’ answers, it can be said that there were some main problems

in the creative use of writing in Year 11 post-basic students. Table 4.42 below shows some examples of

these problems.

Table 4.42 Examples of main problems of the CUAL in students” writing performance

Fluency Originality Flexibility Elaboration
- Lacking in ability to | - Difficulty in - Difficulty in using - Difficulty in
generate ideas or generating a suitable | variety formulations | focusing on the main
expressions. and exciting of sentences issue of a text in
introduction for a depth.
- Lacking in ability to | tayt.
generate the - Difficulty in
comparison - Difficulty in using explaining all the
language. metaphorical details of a diagram.
fanguage- - Difficulty in
- Difficulty in using generating a suitable
innovative introduction for a

formulations of
sentences. (e.g., using
metaphorical

language)

text.
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4.5.1.2 Students’ performance in the CUAL skills
The results of the students’ performance of the basic skills of the CUAL were also calculated in terms

the four CUAL skills of fluency, originality, flexibility and elaboration.

45.1.2.1 Fluency

As shown in Table 4.38, the results indicated that the students’ fluency was very low. This was
because more than half (66.2%) of the students were on the not yet evident level which means that the
majority of them did not have enough skills which allowed them to use the Arabic language fluently
(like the ability to, generate the greatest possible number of appropriate titles for a topic, imagine the
largest possible number of appropriate endings to a story, and generate the largest number of

synonyms for vocabulary).

Furthermore, as Tale 4.38 shows, 20.5% of the students were on the emerging level. This means that
those students just had satisfactory ability to use the Arabic language fluently. On the other hand,
only minorities of the students, 7.2% were on the expressing level (had a good ability to use the Arabic
language fluently) and 6.1 % on the excelling level (had excellent ability to use the Arabic language

fluently) (See Figure 4.34).

Fluency

m Fluency
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Figure 4.34: Percentages of students in each level of fluency skill
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4,5.1.2.2 Originality

The results in Table 4.38 also indicated that the performance of the students in originality was very
low. This could be emphasized that most of the students (72.5%) who showed this CUAL skill were
those on the not yet evident level. This mean that most students had a weak ability to use the Arabic
language originally (like the ability to write a suitable end to a story, express the personal opinion by

writing an article or story, and write a dialogue of a new story).

Additionally, 19.9% of the students were in the emerging level (see Table 4.38). This group of students
had a satisfactory ability to use the Arabic language originally. In contrast, only 6.3% of the students
were in the expressing level (had a good ability to use the Arabic language originally) and only 1.3% of
them were in the excelling level (had an excellent ability to use the Arabic language originally). These
results confirmed that only a very small proportion of the students were on the top level which means

that the remaining students had very low performance in the originality skill (See Figure 4.35).
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Figure 4.35: Percentages of students in each level of originality skill

4.5.1.2.3 Flexibility
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The results of students who displayed the flexibility skill also confirmed that their performance in the
CUAL skills was generally weak. As shown in Table 4.38, the majority of the students (79.7%) were on
the not yet evident level. This group of students had a weak ability to use the Arabic language flexibly
(like the ability to express some ideas using diverse and flexible linguistic expressions, distinguish
between thoughts and ideas and express them in a variety of language forms, and develop solutions

for a problem using a variety linguistic expressions).

The results in Table 4.38 also showed that 11.8% of the students had a satisfactory ability to use the
Arabic language flexibly (emerging level). Furthermore, only 6.6% of the students were on the
expressing level (had a good ability to use the Arabic language flexibly), a minority of them (2%) were
on the excelling level (had an excellent ability to use the Arabic language flexibly). So, most students

were on the low level of using the Arabic language flexibly (See Figure 4.36).
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Figure 4.36: Percentages of students in each level of flexibility skill

4.5.1.2.4 Elaboration
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The results of students’ performance in the elaboration skill were not better than those of the previous
skills. As it is clear in Table 4.38, more than half of the students (62.9%) were on the not yet evident
level. This mean that they had a weak ability to use the Arabic language in an elaborate way (like the
ability to add new ideas or events to a story, ask questions or provide suggestions or additions to any
discussion, and interpret some ambiguous language forms in various ways after the addition of some

amendments).

Additionally, as shown in Table 4.38, less than a quarter of the students (23.1%) were on the emerging
level (had a satisfactory ability to use the Arabic language in an elaborate way). This was comparable
with the proportion of 13.8 % of the students on the expressing level (had a good ability to use the
Arabic language in an elaborate way) and 2% on the excelling level (had an excellent ability to use the

Arabic language in an elaborate way) (See Figure 4.37).
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Figure 4.37: Percentages of students in each level of elaboration skill

To sum up, very small percentages of Year 11 post-basic students in Oman were on the excelling level
of the CUAL in all the Arabic language skills. These findings illustrated that the general level of Year

11 post-basic students” CUAL was still in need of more support and encouragement. This was
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consistent with the results of the interviews which emphasized the same point. Figure 4.38 and Figure
4.39 illustrate all the previous results of students' performance respectively in macro Arabic language

skills and in the CUAL skills.
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Figure 4.38: Percentages of students in each level of the macro Arabic language skills

B Not yet evident

B Emerging

I Expressing

B Excelling

Fluency  Originality Flexibility Elaboration

Figure 4.39: Percentages of students in each level of the CUAL skills

Furthermore, the results of the test also showed the main problems of Year 11 post-basic students’
CUAL performance according to the examples of their answers. Table 4.43 illustrates some examples

of these problems.
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Table 4.43 Some examples of main problems of Year 11 post-basic students” CUAL performance in

Arabic macro skills

CUAL basic skills | Fluency Originality Flexibility Elaboration

Macro Arabic

language skills

Listening - Lacking in ability | - Difficulty in using | - Difficulty in - Difficulty in using
to generate metaphorical using variety suitable titles for
opposites for some | language. formulations of the text
vocabularies, and sentences
titles. - Using non-

innovative
formulations of
sentences.
Speaking - Lacking in ability | - Difficulty in - Difficulty in - Difficulty in
to generate ideas or | generating a using variety generating suitable
expressions. suitable and formulations of ideas in expressing
exciting sentences an event or issue.

- Lacking in ability | jntroduction for a

to generate the text.

comparison

language. - Difficulty using
specific language
formulations.
-Difficulty in using
vocabularies from
the colloquial
Arabic.

Reading - Lacking in ability | - Difficulty in using | - Difficulty in - Difficulty in using
to generate specific language using variety innovative
problems’ formulations. formulations of problems’
solutions. sentences solutions.

- Difficulty in

generating own - Difficulty in
creative generating suitable
expressions or titles for a text.
formulations.

- Difficulty in using

innovative

formulations of

sentences.
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CUAL basic skills | Fluency Originality Flexibility Elaboration
Macro Arabic
language skills
Writing - Lacking in ability | - Difficulty in - Difficulty in - Difficulty in
to generate ideas or | generating a using variety focusing on the
expressions. suitable and formulations of main issue of a text
o N exciting sentences in depth.
- Lacking in ability | jntroduction for a
to generate the text. - Difficulty in
comparison explaining all the
language. - Difficulty in using details of a
metaphorical diagram.
language.
- Difficulty in
- Difficulty in using generating non-
innovative suitable

formulations of
sentences.

introduction for a
text.

4.5.2 Year 11 post-basic school students' performance and gender differences

4.5.2.1 Gender Differences in macro Arabic language skills

Table 4.44 below showed the differences between male and female students in their performances of

the four macro Arabic language skills (listening, reading, writing and speaking).

Table 4.44 Year 11 post-basic students' performance in the macro Arabic language skills by gender

The macro Arabic language Gender

skills Male Female
Mean SD Mean SD

Listening 1.67 0.882 2.20 0.932

Speaking 1.44 0.625 2.18 0.742

Reading 1.56 0.736 1.78 0.811

Writing 1.33 0.631 1.78 0.878

Table 4.44 shows that Year 11 post-basic male students were more creative in using the listening skill,

and the reading skill. However, they were less creative in using the speaking skill and the writing
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skill which came in the lowest rank order. Regarding the Year 11 post-basic female students, they

were more creative in using the listening skill and the speaking skill, but less creative in using the

reading and writing skills which were on the same level.

A two-tailed independent sample t-test was conducted to determine if there were significant

differences between male and female students in using the macro Arabic language skills creatively.

The results showed that there were significant differences between male and female students in all

the four macro skills of the Arabic language (listening, reading, writing, and speaking) (See Table

4.45).

Table 4.45 Test for significant differences between male and female Year 11 post-basic students’
in four macro skills of the Arabic language (mean scores are from Table 4.44)

Levene's Test for

Equality of t-test for Equality of Means
Variances
95% Confidence
Mean Std. Error | Interval of the
F Sig. t df Sig. (2-tailed) )
Difference | Difference Difference
Lower |Upper
T1la Equal variances assumed] .139 710 -6.320 456 .000 -.536 .085 -.702 -.369
Equal variances not
-6.305 447.014 .000 -.536 .085 -703 | -.369
assumed
T1b Equal variances assumed] .812 .368 -3.103 456 .002 =224 .072 -.366 -.082
Equal variances not
-3.089 441.077 .002 =224 .073 -.367 -.082
assumed
T1c Equal variances assumed] 41.871 .000 -6.275 456 .000 -.446 .071 -585 | -.306
Equal variances not
-6.188 392.792 .000 -.446 .072 -.587 -.304
assumed
T1d Equal variances assumed] 3.423 .065 -11.489 456 .000 -.735 .064 -.860 -.609
Equal variances not
-11.404 427.920 .000 -.735 .064 -.861 -.608
assumed
T1la: Listening T1b: Reading T1c: Writing T1d: Speaking

The alpha levels were set at p < .05

The test results in Table 4.45 indicated that female students significantly outperformed the male

students in the creative use of the Arabic language in all the four macro skills (listening, reading,
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writing, and speaking) (p < .05). This can be explained by saying that female students were more

creative in using the Arabic language than male students (See Figure 4.40).

25

H Male

B Female 1

Listening Speaking Reading Writing

Figure 4.40: Comparison between males and females students in the creative use of the Arabic
language across the four macro skills

4.5.2.2 Gender differences in CUAL skills
Table 4.46 below shows the differences between male and female students in their performance in the
four CUAL skills (fluency, originality, flexibility, and elaboration).

Table 4.46 Year 11 post-basic students' performance in the CUAL skills by gender

CUAL skills Mean Std. Deviation
Male Female Male Female
Fluency 1.3305 1.7534 .72439 .96423
Originality 1.2636 1.4749 .56655 .73763
Flexibility 1.1674 1.4612 49069 .81393
Elaboration 1.2050 1.8493 48919 .80716

Table 4.46 shows that male students were more creative in using fluency skills compared with
originality, flexibility, and elaboration. In contrast, female students were more creative in using
elaboration skill compared with fluency, originality, and flexibility. This is clear from the means of

their performances in the four skills.
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The t-test results also showed that there were significant differences between males and females in
their performances of the four CUAL skills. Table 4.47 below illustrates these differences.

Table 4.47 Test for significant difference between male and female Year 11 post-basic students’
performance in four CUAL skills (their mean scores are from Table 4.46)

Levene's Test
for Equality t-test for Equality of Means
of Variances
95% Confidence
Sig. (2- Mean Std. Error Interval of the
F Sig. T df .
tailed) | Difference | Difference Difference
Lower Upper
Equal
variances 33.129 .000 -5.334 456 .000 -.42288 .07928 -.57869 -.26707-
5\ assumed
o
g Equal
= )
variances
-5.269 | 403.047 .000 -.42288 .08026 -.58065 -.26511-
not
assumed
Equal
variances 28.824 | .000 | -3.454 456 .001 -21129 .06117 -.33150 -.09107
>
= assumed
g
5o Equal
g
O variances
-3.415 | 408.147 .001 -.21129 .06187 -.33290 -.08967
not
assumed
Equal
variances 76.442 | .000 | -4.723 456 .000 -.29382 .06222 -.41609 -.17156
>
E assumed
"ﬁ Equal
2
Fry variances
-4.627 | 351.658 .000 -.29382 .06350 -.41871- -.16893
not
assumed
Equal
c variances 95.016 | .000 | -10.427 456 .000 -.64429 .06179 -.76573 -.52286
g assumed
©
9] Equal
_% q
25 variances
-10.218 | 352.830 .000 -.64429 .06306 -.76831- -.52028-
not
assumed

The alpha levels were set at p < .05
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From Table 4.47, it is clear that there were significant differences (p < .05) between male and female
students in the four CUAL skills in favour of female students in their performances in all of the four
CUAL skills (Also see Table 4.38). This result was consistent with the previous results of the gender
differences in their performances of the macro Arabic language (listening, reading, writing, and

speaking) (See Figure 4.41).
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Figure 4.41: Differences between male and female students in the CUAL performance

4.5.3 Year 11 post-basic students” CUAL performance and the interaction between gender and
regional variables

4.5.3.1 Macro Arabic language skills
Results of the interaction between gender and regional variables on students’ skills in the creative use

of the Arabic language are shown in the Tables 4.48, Table 4.49 and Table 4.50 below.
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Table 4.48 Year 11 post-basic students’ creative use of the four macro skills of the Arabic language

by region

Region Arabic Language skills N Mean SD

Al-Dhahirah (Listening) 154 1.94 1.005
(Speaking) 154 1.84 0.742
(Reading) 154 1.66 0.717
(Writing) 154 1.68 0.830

Muscat (Listening) 135 1.75 0.844
(Speaking) 135 1.62 0.752
(Reading) 135 1.54 0.731
(Writing) 135 1.42 0.748

North of Al- (Listening) 169 2.04 0.947

Batinah (Speaking) 169 1.89 0.805
(Reading) 169 1.77 0.859
(Writing) 169 1.51 0.772

Table 4.49 Year 11 post-basic students’ creative use of the four macro skills in the Arabic language

by region and by gender
Male Female

Region Arabic Language skills | N Mean SD N Mean | SD

Al- (Listening) 77 1.34 0.620 |77 2.55 0.953

Dhahirah | (Speaking) 77 1.48 0.576 |77 2.21 0.713
(Reading) 77 1.45 0.619 |77 1.86 0.756
(Writing) 77 1.39 0.672 |77 1.97 0.873

Muscat (Listening) 60 1.43 0722 |75 2.00 0.854
(Speaking) 60 1.15 0.481 75 2.00 0.717
(Reading) 60 1.33 0.601 75 1.71 0.785
(Writing) 60 1.10 0303 |75 1.68 0.888

North of Al- | (Listening) 102 2.05 0.989 |67 2.03 0.887

Batinah (Speaking) 102 1.59 0.680 | 67 2.34 0.770
(Reading) 102 1.76 0.835 | 67 1.78 0.902
(Writing) 102 1.42 0710 |67 1.66 0.845

Table 4.50 Wilks' Lambda test of interaction between regional and gender variables on students’
performance in the macro Arabic language skills (based on the statistics in Table 4.49)

Effect Value F Hypothesis df | Error df Sig.

Region 0.920 4.788 8 898 0.001*
Gender 0.730 41.537 4 449 0.001*
Region xGender 0.881 7.315 8 898 0.001*

The alpha levels were set at p <.05

*The siginificant values are not similar to each other but the system of SPSS program closed them to

the nearest decimal rank.
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As shown in Table 4.50, Wilks” Lambda test showed that the regional effect and gender effect, and the
interaction between them were statistically significant. This means that there were a significant
impact (p <.05) of demographic variables—for regional variable, (Wilks" Lambda =.920, F = 4.788, p =
0.001); and for gender (Wilks” Lambda = .730, F =41.537, p =. 0001) —and a significant impact (p < .05)
of the interaction between region and gender of the students (Wilks” Lambda = .881, F =7.315, p =

.0001) on their performance in macro Arabic language skills.

After the determination of the impacts of region, gender and interaction between them on the
students” macro Arabic language skills, multi-bilateral analysis of variance was conducted and the
results showed that significant effects of both the regional variable and gender variable were found in
all four macro Arabic language skills, but a significant effect of the interaction between the region and
gender was only found in two of the macro Arabic language skills, namely, listening and reading (See

Table 4.51).
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Table 4.51 Tests of between-subjects effects of interaction between regional and gender variables
on students’ performance in the four macro Arabic language skills

Source Dependent Variable Sum of Squares | Df Mean F Sig.
Square
Region (Listening) 7.847 2 3.923 5.314 0.005
(Speaking) 11.466 2 5.733 12.869 0.001
(Reading) 4.583 2 2.292 3.933 0.020
(Writing) 6.091 2 3.045 5.420 0.005
Gender (Listening) 38.177 1 38.177 51.705 0.001
(Speaking) 67.404 1 67.404 151.307 | 0.001
(Reading) 7.681 1 7.681 13.182 0.001
(Writing) 24.271 1 24.271 43.199 0.001
Region x | (Listening) 29.695 2 14.847 20.108 0.001
Gender (Speaking) 0.291 2 0.146 0.327 0.721
(Reading) 3.704 2 1.852 3.178 0.043
(Writing) 3.120 2 1.560 2776 | 0.063
Error (Listening) 333.740 452 0.738
(Speaking) 201.356 452 0.445
(Reading) 263.394 452 0.583
(Writing) 253.957 452 0.562
Total (Listening) 2098.000 458
(Speaking) 1750.000 458
(Reading) 1546.000 458
(Writing) 1377.000 458

The alpha levels were set at p < .05

Table 4.51 shows that there were some significant effects (p < 0.05) of regional variable and gender
variables, and the interaction between regional and gender variables on students’ performance in
macro Arabic language skills. To determine the direction of the significant effects on students’
performance in macro Arabic language skills, more statistical tests were conducted. The following

sections describe these steps.

4.5.3.1.1 Regional differences

Since there were three levels of regional variable (Muscat, Al-Batinah and Al-Dhahirah), Scheffe Post
Hoc Tests were used to conduct test a posteriori multiple comparisons where bilateral comparisons
were made between each two, and thus all three comparisons of the ability by the four macro skills

(12 comparisons) were made, and the results revealed five significant comparisons only, namely:
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1.The Listening skill: the comparison was only significant between Muscat and North of Al-Batinah
for North of Al-Batinah, which means that North of Al-Batinah students were significantly more
creative (p <.05) in using listening skills than were Muscat students.

2. Comparisons of speaking were significant between:

(a) Between Al-Dhahirah and Muscat for Al-Dhahirah. This means that Al-Dhahirah students were
significantly more creative (p <.05) in using speaking skills than were did Muscat students.

(b) Between Muscat and North of Al-Batinah for North of Al-Batinah. This means that Al-Batinah
students were significantly more creative (p <.05) in using speaking skills than were Muscat students
(See Table 4.52).

3. In the reading skill, the comparison was significant between Muscat and North of Al-Batinah for
North of Al-Batinah, which means that North of Al-Batinah students were significantly more creative
(p < .05) in using reading skills than were Muscat students.

4. The writing skill: the comparison was significant between Al-Dhahirah and Muscat for Al-
Dhahirah, which means that Al-Dhahirah students were significantly more creative (p <.05) in using

writing skills than were Muscat students.

Table 4.52 Scheffe Post Hoc Tests (Region), Multiple Mean Comparisons between students’ macro
Arabic language skills by region

Dependent ) () Mean Difference .
Valr')iable Region Iiegion (I-]) Std. Error Sig.
(Listening) Al-Dhahirah | Muscat 0.19 0.10 0.163
Al-Dhahirah | Al-Batinah -0.0099 0.0096 0.581
Muscat Al-Batinah -0.290 0.0099 0.013
Speaking Al-Dhahirah | Muscat 0.220) 0.0079 0.019
Al-Dhahirah | Al-Batinah -4.34E-02 0.0074 0.843
Muscat Al-Batinah -0.270) 0.0077 0.003
(Reading) Al-Dhahirah | Muscat 0.12 0.0090 0.442
Al-Dhahirah | Al-Batinah -0.11 0.0085 0.412
Muscat Al-Batinah -0.230 0.0088 0.036
(Writing) Al-Dhahirah | Muscat 0.260) 0.0088 0.014
Al-Dhahirah | Al-Batinah 0.17 0.0084 0.136
Muscat Al-Batinah -0.0093 0.0087 0.565
© The mean difference is significant at the .05 level.
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45.3.1.2 Interaction between region and gender

Table 4.52 illustrated that the effect of interaction between region and gender was significant on
students using listening and reading skill. A graph was used to determine the direction of the
interaction on the two macro skills (listening, and reading). According to the graph for the first ability
(listening), the female students in Al-Dhahirah were the highest group, whereas the male students of
Al-Dhahirah were the lowest group (See Figure 4.42). Another similar graph was created for the
second ability (reading) and showed that females in Al-Dhahirah were the highest group because

their means were the higher, whereas the male students in Muscat were the lowest (See Figure 4.43).
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Figure 4.42: Interaction between region and gender in the listening skill
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Figure 4.43: Interaction between region and gender in the reading skill

4.5.3.2 The CUAL skills
Results of the interaction between gender and regional variables on students’ skills in the creative use

of the Arabic language are shown in the following tables: Table 4.53, Table 4.54 and Table 4.55.

Table 4.53 Year 11 post-basic students’ creative use of the CUAL skills by region

Region Arabic Language skills N Mean SD
Al-Dhahirah | Fluency 154 1.5974 .94640
Originality 154 1.3117 55448
Flexibility 154 1.3636 72146
Elaboration 154 1.5000 73431
Muscat Fluency 135 1.4000 75508
Originality 135 1.2815 .60658
Flexibility 135 1.2222 60676
Elaboration 135 1.4296 68612
North of Al- | Fluency 169 1.5799 .88362
Batinah Originality 169 1.4793 77220
Flexibility 169 1.3254 .69480
Elaboration 169 1.5917 76698
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Table 4.54 Interaction between regional and gender variables on students’ creative use of the

CUAL skills
Male Female

Region Arabic Language skills N Mean | SD N Mean | SD

Al- Fluency 77 1.1039 |0.34734 | 77 2.0909 | 1.09041

Dhahirah | Originality 77 1.1429 ]0.35222 | 77 1.4805 | 0.66115
Flexibility 77 1.1688 | 0.52321 77 1.5584 | 0.83498
Elaboration 77 1.1558 |0.38850 | 77 1.8442 | 0.82820

Muscat Fluency 60 1.1500 | 0.51503 |75 1.6000 | 0.51503
Originality 60 1.1333 |0.43048 |75 1.4000 | 0.69749
Flexibility 60 1.0333 |0.18102 |75 1.3733 | 0.76712
Elaboration 60 1.1000 | 0.39915 |75 1.6933 | 0.75289

North of Al- | Fluency 102 1.6078 |0.92444 | 67 1.5373 | 0.82257

Batinah Originality 102 14314 |0.71074 | 67 1.5522 | 0.85783
Flexibility 102 1.2451 | 0.57050 | 67 1.4478 | 0.83998
Elaboration 102 1.3039 | 0.57659 | 67 2.0299 | 0.81584

Table 4.55 Wilks' Lambda test of interaction between regional and gender variables on students’
CUAL skills’ performance

Effect Value F Hypothesis df | Error df Sig.
Region 0.941 3.438 8.000 898.000 0.001
Gender 0.788 30.226 4.000 449.000 000
Region xGender 0.906 5.705 8.000 898.000 000

The alpha levels were set at p < .05

As shown in Table 4.55, Wilks’ Lambda test showed that the regional effect and gender effect, and the
interaction between them were statistically significant. This means that there were a significant
impact (p < .01) of demographic variables—for regional variable, (Wilks’ Lambda = .941, F = 3.438, p =
0.001); and for gender (Wilks’ Lambda =.788, F =30.226, p =. 0000) —and a significant impact (p < .005)
of the interaction between region and gender of the students (Wilks’ Lambda = .906, F =5.705, p =

.0000) on the CUAL skills of the students.

After the determination of the impacts of region, gender and interaction between them on the
students” CUAL skills, multi-bilateral analysis of variance was conducted and the results showed that

a significant effect of the regional variable was found on two of the CUAL skills, namely, originality
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and elaboration but a significant effect of gender variable was found on all four CUAL skills , whereas

a significant effect of the interaction between the region and gender was only found in one of CUAL

skills, namely, fluency (see in Table 4.56).

Table 4.56 Tests of between-subjects effects of interaction between regional and gender variables
on students’ performance in the CUAL skills

Source Dependent Variable | Sum of Squares | df Mean Square F Sig.
Region | Fluency 4.170 2 2.085 3.140 044
Originality 4.326 2 2.163 5.169 .006
Flexibility 2.175 2 1.087 2.473 .085
Elaboration 5.540 2 2.770 6.483 .002
Gender Fluency 23.138 1 23.138 34.843 .000
Originality 6.517 1 6.517 15571 | .000
Flexibility 10.769 1 10.769 24497 | .000
Elaboration 49.940 1 49.940 116.883 | .000
Region x | Fluency 22.058 2 11.029 16.609 | .000
Gender | Originality 965 2 482 1.152 317
Flexibility 739 2 370 841 432
Elaboration 334 2 167 391 .677
Error Fluency 300.153 452 | .664
Originality 189.169 452 | 419
Flexibility 198.712 452 | 440
Elaboration 193.125 452 | 427
Total Fluency 1424.000 458
Originality 1053.000 458
Flexibility 995.000 458
Elaboration 1295.000 458

The alpha levels were set at p < .05

Table 4.56 shows that there were some significant effects (p < 0.05) of regional variable and gender
variables, and the interaction between regional and gender variables on students’ performance in the
CUAL skills. To determine the direction of the significant effects on students’ performance in the

CUAL skills, more statistical tests were conducted. The following sections describe these steps.
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4,5.3.2.1 Regional differences

Since there were three levels of regional variable (Muscat, North of Al-Batinah, Al-Dhahirah), LSD
Tests were used to conduct a posteriori multiple comparisons where bilateral comparisons were made
between each two, and thus all three comparisons by the four CUAL skills (12 comparisons) were

made, and the results revealed four significant comparisons only, namely:

1 — The Fluency skill: the comparison was only significant between Al-Dhahirah and Muscat for Al-
Dhahirah, which means that Al-Dhahirah students were significantly more creative (p <.05) in using

Arabic fluently than were Muscat students.

2 - In the Originality skill, the comparison was two significant differences:

(a) Between Al-Dhahirah and North of Al-Batinah for North of Al-Batinah, this means that North of
Al-Batinah students were significantly more creative (p < .05) in using Arabic originally than were
Muscat students.

(b) Between Muscat and North of Al-Batinah for North of Al-Batinah. This means that North of Al-
Batinah students were significantly more creative (p < .05) in using Arabic originally than were

Muscat students.

3 - Comparisons of Elaboration were significant between Muscat and for North of Al-Batinah. This

means that North of Al-Batinah students were significantly more creative (p < .05) in using the Arabic

language in an elaborative way than were Muscat students.
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Table 4.57 LSD Tests (Region), Multiple Mean Comparisons in students’ four CUAL skills by

region
Dependent | (I) J) Mean Difference ;
Vall')iable Region Region (I-]) Std. Error | Sig.
Fluency Al-Dhahirah | Muscat 0.1974 0.09608 0.040
Al-Dhahirah | North of Al-Batinah | 0.0175 0.09078 0.847
Muscat North of Al-Batinah | -1.799 0.09407 0.056
Originality | Al-Dhahirah | Muscat 0.0302 0.07627 0.692
Al-Dhahirah | North of Al-Batinah | -1.676 0.07207 0.020
Muscat North of Al-Batinah | -.1978 0.07468 0.008
Flexibility Al-Dhahirah | Muscat 0.1414 0.07817 0.071
Al-Dhahirah | North of Al-Batinah | 0.0382 0.07387 0.605
Muscat North of Al-Batinah | -.1032 0.07654 0.178
Elaboration | Al-Dhahirah | Muscat 0.704 0.07707 0.362
Al-Dhahirah | North of Al-Batinah | -.0917 0.07282 0.209
Muscat North of Al-Batinah | -0.1621 0.07545 0.032
© The mean difference is significant at the .05 level.

4.5.3.2.2 Interaction between region and gender

Table 4.56 showed that the interaction between regional and gender variable was significant in using
fluency skill. According to the graph below, female students in Al-Dhahirah were the highest group
and that the male students of Al-Dhahirah group were the lowest group in using the Arabic language

fluently (See Figure 4.44).
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Figure 4.44: Interaction between region and gender on students using the Arabic language fluently
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4.5.4 Correlation between different skills of students’ performance

In order to check if there was correlation between students’ performance in different skills,

correlational analyses were conducted between the following skills.

4.5.4.1 Correlation between students’ listening performance and speaking performance

Table below showed the correlation coefficient between students’ listening performance and speaking

performance.

Table 4.58 Correlational analysis of students’ listening performance and speaking performance

Listening Speaking
Listening Pearson Correlation 1 540
Sig. (2-tailed) .000
N 458 458
Speaking Pearson Correlation 540" 1
Sig. (2-tailed) .000
N 458 458

1 <0.01 (2-tailed)

It is clear that there was significant positive correlation between students’ listening performance and
speaking performance. This means that students’ listening performance affect positively their

speaking performance. So, when they did well in listening they also did well in speaking (See Figure
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Figure 4. 45: Correlation between students’ listening performance and speaking performance

4.5.4.2 Correlation between students’ listening performance and reading performance

Table 4.59 below shows the correlation between students’ listening performance and reading

performance.

Table 4.59 Correlational analysis between students’ listening performance and reading
performance

Listening Reading
Listening Pearson Correlation 1 647"
Sig. (2-tailed) .000
N 458 458
Reading  Pearson Correlation .647" 1
Sig. (2-tailed) .000
N 458 458

**p< .01 (2-tailed).

Table 4.59 shows that there was significant positive correlation between students’ listening
performance and reading performance. This means that students’ listening performance affect
positively their reading performance. So, when they did well in listening they also did well in reading

(See Figure 4. 46).
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Figure 4.46: Correlation between students' listening performance and reading performance
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4.5.4.3 Correlation between students’ listening performance and writing performance

Table 4.60 shows the correlation between students’ listening performance and writing performance.

Table 4.60 Correlational analysis between students’ listening performance and writing

performance
Listening Writing

Listening Pearson Correlation 1 571"

Sig. (2-tailed) .000

N 458 458
Writing ~ Pearson Correlation 5717 1

Sig. (2-tailed) .000

N 458 458

**p< .01 (2-tailed).

Table 4.60 shows that there was significant positive correlation between students’ listening
performance and writing performance. This means that students’ listening performance affect

positively their writing performance. So, when they did well in listening they also did well in writing

(See Figure 4.47)
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Figure 4.47: Correlation between students’ listening performance and writing performance

4.5.4.4 Correlation between students’ reading performance and writing performance
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Table 4.61 below shows the correlation between students’ reading performance and writing

performance.

Table 4.61 Correlational analysis between students’ reading performance and writing performance

Reading Writing
Reading  Pearson Correlation 1 581"
Sig. (2-tailed) .000
N 458 458
Writing  Pearson Correlation 581" 1
Sig. (2-tailed) .000
N 458 458

**p <0.01 (2-tailed).

Table 4.61 above illustrates that that there was significant positive correlation between students’
reading performance and their writing performance. This means that students’ reading performance
affected positively their writing performance when the R=0.581

. So, when they did well in reading they also did well in writing (See Figure 4.48).
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Figure 4.48: .Correlation between students' reading performance and writing performance

4.5.4.5 Correlation between students’ reading performance and fluency performance

Table 4.62 below shows the correlation coefficient between students’ reading performance and

fluency performance.
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Table 4.62 Correlational analysis between students’ reading performance and fluency performance

Reading Fluency
Reading Pearson Correlation 1 579
Sig. (2-tailed) .000
N 458 458
Fluency Pearson Correlation 579" 1
Sig. (2-tailed) .000
N 458 458

** p <.01 level (2-tailed).

Table 4.62 indicates that there was significant positive correlation between students’ reading
performance and fluency performance. This means that students’ fluency performance affect

positively their fluency performance. So, when they did well in fluency they also did well in fluency

(See Figure 4.49).
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Figure 4.49: .Correlation between students' reading performance and fluency performance

4.5.5 Correlation between teachers’ observed pedagogical performance and students’ macro Arabic
language skills’ performance

4.5.5.1 Correlation between teaching skills and students’ performance in the macro Arabic
language skills
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Table 4.63 shows the correlation between teaching methods used by Arabic language teachers and
their students' performance in the macro Arabic language skills test.

Table 4.63 Correlational analysis between teaching skills used by Arabic language teachers and
their students' performance in the macro Arabic language skills

Students Teaching
Students  Pearson Correlation 0.104 1
Sig. (1-tailed) |0.232
N 133 133
Teaching  Pearson Correlation 1 0.104
Sig. (1-tailed) 0.232
N 133 133

It is clear from the above Table 4.41 and Figure 4.31 that the correlation coefficient was not significant
in the level 0.05 which means that there was no correlation between Arabic language teachers'
performance inside the classroom and their students' CUAL performance as measured by the test.
So, it was concluded that the performance of students (either high or low) was not related to their
teachers' performance. This means that students’ performance on the creative use of the Arabic

language may be affected by some other factors (See Figure 4.50).
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Figure 4.50: Correlation between teaching skills and students’ performance in the four macro
Arabic language skills
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The results also showed that there was no correlation between teachers’ performance of using the
general teaching skills and students’ performance in macro Arabic language skills. Similarly, there
was no correlation between teachers’ performance in using the Arabic language teaching skills and

students” performance in macro Arabic language skills.

4.5.5.2 Correlation between assessment methods and students’ performance in the four macro
Arabic language skills

Table 4.6.4 below shows the correlation coefficient between assessment methods used by Arabic

language teachers and their students' performance.

Table 4.64 Correlational analysis between assessment methods used by Arabic language teachers
and their students' performance in the macro Arabic language skills

Students1 Assessing
Studentsl Pearson Correlation 0.092 1
Sig. (1-tailed) 0.293
N 133 133
Assessing Pearson Correlation 1 0.092
Sig. (1-tailed) 0.293
N 133 133

It is clear from Table 4.6.4 and Figure 4.51 that the correlation coefficient was not significant at the
0.05 level which means that there was no correlation between Arabic language teachers' assessment
methods and their students' CUAL performance. So, the performance of students (either high or low)
was not related to their teachers' assessment methods. This mean that students; performance might be

affected by some other factors (See Figure 4.51).
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Figure 4.51: Correlation between assessment methods and students’ performance in the macro
Arabic language skills

The results also showed that there was no correlation between teachers’ performance of using the
general assessment methods and students’ performance in macro Arabic language skills. Similarly,
there was no correlation between teachers’ performance of using the Arabic language assessment

methods and students’” macro Arabic language skills” performance.

4.5.5.3 Correlation between teaching skills and students’ performance in the CUAL sKkills

Table 4.65 below showed the correlation coefficient between teaching methods used by Arabic

language teachers and their students' performance in the CUAL skills.

Table 4.65 Correlational analysis between teaching skills and students' performance in the CUAL

skills
Teaching Students
Teaching Pearson Correlation 1 0.127
Sig. (1-tailed) 0.145
N 133 133
Students Pearson Correlation 0.127 1
Sig. (1-tailed) 0.145
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Teaching Students
Teaching Pearson Correlation 1 0.127
Sig. (1-tailed) 0.145
N 133 133
Students Pearson Correlation 0.127 1
Sig. (1-tailed) 0.145
N 133 133

It appears that the correlation coefficient was not significant in the level 0.05 which means that there
was no correlation between Arabic language teachers' performance inside the classroom and their
students' CUAL performance. So, the performance of students (either high or low) was not related to
their teachers' performances. This means that students’ performance was affected by some other

factors (See Figure 4.52).
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Figure 4.52: Correlation between teaching skills and students’ performance in the four CUAL skills

The results also showed that there was no correlation between teachers’ performance of using the
general teaching skills and students” CUAL skills” performance. Similarly, there was no correlation
between teachers’ performance of using the Arabic language teaching skills and students” CUAL

skills” performance.
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4.5.5.4 Correlation between assessment methods and students’ performance in the CUAL skills

Table 4.66 below shows the correlation between assessment methods used by Arabic language

teachers and their students' performance in the CUAL skills.

Table 4.66 Correlational analysis between teachers’ assessment methods and students'

performance in the CUAL skills

Students Assessing
Students  Pearson Correlation 0.073 1
Sig. (1-tailed) 0.401
N 133 133
Assessing  Pearson Correlation 1 0.073
Sig. (1-tailed) 0.401
N 133 133

The table above showed that the correlation coefficient was not significant at the 0.05 level which
means that there was no correlation between Arabic language teachers' assessment methods and their
students' CUAL performance. So, the performance of students (either high or low) was not related to
their teachers' assessment methods. This means that students” performance in Arabic may be affected

by some other factors (See Figure 4.53).
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Figure 4.53: Correlation between teachers’ assessment methods and students’ performance in the
four CUAL skills

The results also showed that there was no correlation between teachers’ performance of using the
general assessment methods and students’ performance in CUAL skills. Similarly, there was no

correlation between teachers’ performance of using the Arabic language assessment methods and

students” performance in CUAL skills.

In summary, there was no statistically significant relationship between the Arabic language teachers'
performance and students' CUAL performance skills. So, students' performance (either high or low),

in general, was affected by some other factors which will be explained in the next chapter.

4.6 Conclusion

In summary, Year 11 post-basic students’ test results showed that they scored highest when tested for
listening to understand the creative use of the Arabic language compared with speaking, reading and
writing. For example they were able to generate the largest number of synonyms for a vocabulary
which included in the listening text but they performed poorly when the question required

generating the largest number of synonyms for a vocabulary verbally (during the speaking test)

Overall, with regard to gender, female students were significantly more creative in their use of the
Arabic language for all four macro skills of listening, speaking, reading and writing than were their
male counterparts. Similarly, with data broken down across regions, female students significantly
outperformed male students on all four macro skills regardless of region. In addition, females in Al-
Dhabhirah region outperformed females and males across the regions with respect to listening skills
and the CUAL in contrast to the Al-Dhahirah male students being the overall-lowest performers for
listening. The female students in Al-Dhahirah also performed the highest in reading for CUAL and

the males in Muscat region performed the lowest for reading for CUAL.
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Generally, it can be said that there were some differences between male and female teachers in
encouraging the creative use of the Arabic language in students, either with regard to using the
teaching skills for CUAL, or to using the assessment methods for CUAL. Additionally, female
students are more creative in using all the macro Arabic language skills and the CUAL skills.
Furthermore, there was no correlation between teachers’ teaching and assessment performance and
students” CUAL which means that students’ performance were affected by some other factors. The

next chapter will present the discussion of these results and justify them.

The next section summarises the major findings of the research. An overview is presented in Table
4.63 in terms of the research questions, the list of major findings and their implications for the various

areas within the conceptual framework of this research project.
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Table 4.67 Overview of major research findings and their implications

Research question
focus area

Major findings

Relevance to research conceptual
framework

Implications

Arabic language
pedagogy

1-Regarding teaching, Arabic language teachers in
Oman did well in some aspects—supporting learning
environment, assessing students inside the classroom,
encouraging verbal interactions with students, and
encouraging elaboration and fluency skills in students.

On the other hand, Arabic language teachers showed a
need to be supported and trained in some
aspects—using suitable presentation skills,
implementing suitable activities for students, providing
opportunities to learn for life, resourcing students'
learning, and encouraging originality and flexibility
skills in students.

2-Regarding assessment, Arabic language teachers paid
their attention to some aspects of other assessment
methods for the creative use of the Arabic Language
(CUAL)—distributing grades of the assessment in a
balanced way to all activities, avoiding relying on tests
only, and using oral method of assessment.

On the other hand, Arabic language teachers showed a
need to be trained in the aspect of using test methods
—applying short continuing tests to students,
encouraging students to use their talents in answering
test questions and activities, asking students to describe
new meanings or re-interpret words within the tests,
and asking students to criticize some texts or complete
stories within the tests.

-The aims of teaching the Arabic
language in post-basic stage in Oman

-Halliday's model of language
functions.

-The relationship between Arabic
language teachers’ preparation and
their roles in the future

-Arabic language teachers’ attitudes
towards pedagogy, assessment and
students.

- It is necessary to improve the selection
process of Arabic language teachers by
basing it on some logical standards (e.g.,
their personalities, their knowledge in Arabic
language teaching, testing them in CUAL
aspect).

-This implies that there is a need to design a
balanced training program for teachers
which enhances the improvement of all
teaching and assessment aspects for CUAL.
For example, Halliday's model of language
functions can be considered as a basis for
designing a training program for Arabic
language teachers.

-This also implies that there is a need to
reduce the non-teaching burden which
affects negatively teachers' performance.
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Students’ CUAL
performance

Only a very small percentage of Year 11 post-basic
students in Oman were on the excelling level of the
CUAL in all the Arabic language skills. These findings
illustrate that the general level of Year 11 post-basic
students” CUAL is very low.

- Language learning is “cultural”
rather than ‘natural’. This shifts
language away from the realm of
personal development. Instead,
language learning becomes “cultural
capital’, particularly, and culturally
determined; ways of doing things
are, not the only ways, but the ways
that happened to be valued by
dominant groups in society.

- language is not as a set of cognitive
skills that we either have or do not
have but of forms of behaviour that
always take place in a social and
cultural context or “Discourses”.

-Students” CUAL performance is
very low in spite of the main aims of
the post-basic education in Oman
which focus on encouraging the
creative use of language and how
students improve their Arabic for
real life.

-There is a need to design a strong plan
which should include all the students'
language improvement requirements from
the primary stage to the post-basic stage.

-This implies that there is a need to follow-up
students' Arabic performance continuously.

2-Students were better in using listening skill in a
creative way (they scored highest when tested for

-The relationship between listening
skill and the other language skills




listening) compared with speaking, reading and writing.
Additionally, the showed low performance in speaking.

(speaking, reading and writing)

3- In spite of students' low performance in using reading
and speaking in a creative way, students showed that
they were more creative in fluency than other CUAL
skills (originality, flexibility and elaboration).

-The relationship between fluency
skill and reading skill, in particular.

The results showed that there was no relationship
between teachers’ performance (either in teaching or
assessment) and students’ performance. So, The low
CUAL performance of students is not related to Arabic
language teachers' teaching and assessment
performance

The results showed that there was no relationship
between teachers’ performance (either teaching or
assessment) and students” performance in CUAL skills.
So, The low CUAL performance of students is not
related to Arabic language teachers' teaching and
assessment performance.

-This fits in with a Vygotskian
approach which means that teachers
cannot have a predetermined
program into which each child must
fit. We must have a program that
begins where each child is and goes
from there.

Predetermined programs lead
inevitably to “deficit theories” where
the child’s failure to learn is seen as
the fault of the child, or the child’s
family. Such theories prevent us
from looking at the curriculum or the
classroom

Discourse as a source of the problem.
-A learner—centred approach which
is based on dual-tasks of teaching
and learning for both students and
teachers.

This explores the minds of students
to encourage their language learning

This implies that there is a need for a
cooperation between the Ministry of
Education and society to improve the CUAL
in students (e.g., practising the classical
Arabic in the home, avoiding teaching
students two languages or more in the same
time, especially in the primary stage)

This implies that there is a need for a
cooperation between the Ministry of
Education and society to improve the CUAL
in students (e.g., practising the classical
Arabic in the home, avoiding teaching
students two languages or more in the same
time, especially in the primary stage).
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in another way.

- Students acquire the colloquial
Arabic but they learn by the classical
Arabic.

- Students in Oman have rich forms
of accents in different regions which
differ in sounds, meanings, and
social contexts. In addition, there are
more than three languages other than
Arabic in Oman.

- Students learn the English language
besides the Arabic language.

Socio-cultural
diversity

1-Male teachers used teaching skills which encourage
the creative use of Arabic in students more frequently
than did female teachers.

2- Female teachers paid more attention to using the
assessment methods which encourage the CUAL in
students than did male teachers.

3- There were some differences in teachers' Arabic
language performance between regions.

-Male and female features and their
social roles in society, such as the
family functions which reduce the
time allotted to good preparation for
lessons.

-Arabic language variations and
diversity of accents in different
regions in Oman

- Creative use of language and
gender differences. Some studies
emphasize this conclusion, like one
which indicates that females can
speak and hear at the same time
because of the ability of their nervous
system.

- There is a need to provide same training
opportunities for male and female teachers in
all the aspects of CUAL pedagogy.

4-Female students were more creative in using all the
macro Arabic language skills than were male students

- Creative use of language and
gender differences.

- This implies that male students in
particular, need to be provided with wide
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(listening, speaking, reading and writing) and the CUAL
skills (fluency, originality, flexibility and elaboration).

5-There were some differences in students' CUAL
performance between regions.

opportunities to train their CUAL skills
inside and outside the school.

Professional
development

1-The attention to the creative use of the Arabic
language is currently not enough and needs more
support.

2-The training courses and workshops for teachers do
not receive sufficient attention.

-First language acquisition and
development theories which are
based on considering language not as
a complete imitation process but as a
natural creative process.

- These theories also focus on
considering the student as not just a
consumer of the language, but also a
producer.

- Providing training requirements for
teachers is very important to
improve the CUAL aspect in
students

The philosophy of teaching Arabic language
in Oman focuses on encouraging students’
CUAL to a variable extent such that there is a
need for Arabic language teacher
professional development programs to
ensure the universal understanding and
implementation of this philosophy.

There also needs to be provision of
additional enriching resources to support
teaching and learning in today's
multimediated networked world.

Curriculum design

-The texts to be selected in the Arabic language
textbooks are still based on the ancient heritage and
history. This can shift the curriculum away from
students’ interests and concerns.

-Heritage focus in Arabic language
curricula

-Oman has a very rich national
treasure under the name of
“intangible heritage”

- Students’ concerns should be
included in the content of the
curriculum

-There is a need to strike a balance between
the proportion of heritage texts and the
contemporary texts.

-The expressions of heritage texts should be
re-written using a language more meaningful
and useful for students in today’s world.
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From the information in Table 4.63, it can be said that regarding Arabic language pedagogy, Arabic
language teachers did well in some aspects of teaching Arabic for CUAL but they showed a need to
be trained in some other aspects. These findings involve considering their training requirements in
their preparation program which should prepare them to achieve the aims of teaching Arabic
language in the future. In addition, teachers’ attitudes towards pedagogy and students should be
changed according to the contemporary teaching approaches which are based on changing the roles
of both teachers and students. So, it is necessary to improve the selection process of Arabic language
teachers, design a balanced teachers’ training program to enhance the improvement of all teaching
and assessment aspects for CUAL, and reduce the non-teaching burden which affects negatively

teachers' performance.

Regarding students” CUAL performance, the results showed that Omani students did very poorly in
the CUAL test The test results also showed that students were better in using listening in a creative
way (they scored highest when tested for listening) compared with speaking, reading, and writing
and they were more creative in using Arabic fluently than in other CUAL skills. This can be linked to
the relationship between macro Arabic language skills (listening, speaking, reading and writing) and
the CUAL skills (fluency, originality, flexibility and elaboration). These findings mean that there is a
need to design a strong plan which should include all the students' language improvement
requirements from the primary stage to the post-basic stage, and follow-up students' Arabic
performance continuously. The results also showed that there is no correlation between teachers’
teaching and assessment performance and students” CUAL performance. This means that there are
some other factors which impact on students’ performance. For example, a Vygostkian approach
prevents us from looking at the curriculum or the classroom Discourse as a source of the problem.
There are differences between the acquired language of Omani students, their learning language, and

the rich Arabic accents in Oman.
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Regarding socio-cultural diversity, the results showed that male teachers used teaching skills which
encourage the CUAL in students more frequently than did female teachers who paid more attention
to using the assessment methods which encourage the CUAL in students than did male teachers. This
can be linked to male and female features and their social roles in society like the family functions
which reduce the time allotted to good preparation for lessons. In addition, the results showed that
female students were more creative in using Arabic language creatively than did male students. This
can be linked to the cultural aspect of language rather than the nature of the language. Language is

not a set of cognitive skills but of forms of behaviour.

Regarding the professional development, the major findings indicated that the attention to the
creative use of Arabic language is currently not enough and need more support and the training
courses and workshops. This aspect can be linked to first language acquisition and development
theories which are based on considering students as not just consumers of the language but producers
as well. So, there is a need for Arabic language teachers’ professional development which should be

based on the perspective of these theories towards students and their roles in the learning process.

Table 4.67 also illustrates that the Arabic language texts are still based on the ancient heritage and
history which can shift the curriculum away from students” interests and concerns. This finding can
be linked to the nature of Omani society which was built on a very rich national treasure under the
name of “intangible heritage”. So, students’ concerns should be included in the content of the
curriculum. Furthermore, there is a need to strike a balance between the proportion of heritage texts
and the contemporary texts. The expressions in heritage texts should be also re-written using a

language more meaningful and useful for students in today’s world

4.7 Summary
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This chapter has reported on the findings of this study according to the data obtained from the
research instruments. It has presented the interviews’ results which provided the extent of the match

between the education policy in Oman and its applications.

This chapter has also identified the performance of Arabic language teachers in encouraging the
creative use of Arabic language in students and the gender and regional differences between their
performances. In addition, this chapter illustrates the students’ results in the test which measure their
creative levels in using the Arabic language and the gender and regional differences in using it.
Furthermore, this chapter has presented the correlation between Arabic language teachers’
performance and student’s CUAL performance. The next chapter presents the justifications and

discussions of all of these findings relevant to the research questions.

Chapter 5 Discussion, Recommendations and Conclusion
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This chapter restates the research problem, summarizes and discusses the results in relation to the
research conceptual frameworks and examines the implications of the research for teaching the
creative use of the Arabic language in Oman. It also draws conclusions and makes recommendations
for policy, curriculum, pedagogy and assessment, as well as teacher professional development. As
explained in Chapter 2, this study investigated the extent to which Arabic language teachers’
pedagogy and assessment methods encouraged the creative use of the Arabic language in Year 11
post-basic students in the Sultanate of Oman. Data were collected through observation of Arabic
language classes, teacher questionnaire survey, interviews with Ministry of Education Arabic
language curriculum developers and the testing of post-basic students’ ability to use the Arabic
language creatively. The creative use of the Arabic language was categorised under the four major
areas of fluency, originality, flexibility and elaboration, and the four macro language skills: listening,
speaking, reading and writing. Figure 5.1 displays an overview of the scope of the research
outcomes. It illustrates that this chapter considers the research outcomes in terms of Arabic language
pedagogy, students’ CUAL performance, socio-cultural diversity, teachers’ professional development

and curriculum design.

Curriculumdesign

Teachers professional

Arabiclanguage
development

pedagogy

Research
outcomes

Students' CUAL Socio- cultural
performance

diversity
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Figure 5.1: Overview of the scope of the research outcomes

This chapter also includes illustrates similarities and differences between the current teaching
practices and the roles of teachers. These similarities and differences are graphically exemplified

through the development of mind maps based on the research findings.

5.1 Arabic language pedagogy

The research highlights the need for teachers to incorporate a more student-centred and project-based
approach to their teaching of Arabic, particularly with regards to developing students’ ability to use
the Arabic language creatively. While observations of lessons provided insights into both teachers’
approaches to teaching and learning in general (general skills), they also allowed a more in-depth
investigation of the way they approached developing students’ ability to use Arabic creatively. Based
on these classroom observations it was found that the teachers relied heavily on the Arabic set
textbook as their main resource. Its list of different topics provided a structure upon which the
teachers based their lessons. Each topic contains related linguistic knowledge and exercises that form
the basis of students’ learning. Based on the sequence of topics in the textbook, teachers implement
different activities which differ from the textbook activities according to the nature of each lesson to
motivate student participation. For example, according to the Arabic language teachers’ guide in
teaching Year 11 (The Ministry of Education, 2009) in the literacy lesson, Arabic language teachers
should require students to read the text and criticize it according to students' perspectives and
knowledge or ask students to manage some discussions about the text. They also have to discuss an
exemplar feature article on literary criticism. Then the students worked in pairs to identify the generic
structure of a sample and highlighted the figurative language involved. After that they reported back
to the whole group and the teacher recorded the generic structure and the types of figurative
language on the board. Finally, the students were given a research task for home work to find their

own example of a literary criticism”.
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5.1.1 Arabic language teachers’ current approach to teaching the CUAL

Arabic language teachers, according to the observations, used teaching skills which opened
opportunities for students to practise their Arabic skills inside the classroom. However, their
performances of teaching encouraged just some aspects of CUAL in students. The following section

emphasizes this finding.

5.1.1.1 General teaching skills

As mentioned before (in Chapter 4), general teaching skills were divided into two approaches;
teaching procedures approach and the interaction between teachers and students approach. Each
approach included some general teaching skills which were related to the creative aspect of student
learning. These skills can provide students with a supportive learning environment to encourage their
creative use of Arabic. They also open the way for students to improve their higher-order thinking

skills.

5.1.1.1.1 Teaching procedures approach

While the teachers’ pedagogical approach was constrained by the need to closely follow the set
textbook, observations showed both strengths and weaknesses in their practice. There was strong
evidence that the teachers recognised the importance of setting up a positive learning environment as
a factor in facilitating students’ learning. According to Zaitoon (2001), teachers need to prepare a
suitable learning environment to capture students’ attention and help motivate them to learn and
listen to the teacher’s explanations. In doing so, they demonstrated their understanding of the
psychological aspects of learning and the need to motivate students to interact with them and
understand the lesson. It was also evident that the teachers skilfully linked their pedagogy to
assessment and acknowledged the need for their students to be assessed in a range of ways and
receive feedback in class. For example, teachers encouraged their students to participate in
discussions and ask their questions. They also encouraged them to justify their responses, in order to

receive feedback about their responses from their peers.

On the other hand, this study showed that Arabic language teachers achieve some aims and need to
be trained and supported in other aims. For example, Arabic language teachers needed to be trained

in using both presentation skills and specific linguistic strategies. This was because the classroom
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observations showed that teachers did not use the effective presentation skills and select the suitable
linguistic activities, such as managing discussions and participating in reading which improved the
creative use of the Arabic language in students. Actually, this finding is inconsistent with the main
aims of teaching the Arabic language in post-basic schools in Oman. As mentioned before, according
to the Ministry of Education (2007), teaching the Arabic language in Oman aims to improve students’
capabilities and talents in the language activities to encourage creativity, such as using the Arabic
language fluently and originally. This requires Arabic language teachers to focus on providing
students with suitable activities to improve their knowledge and skills characterized by innovation
and challenge, with a focus on diversification of assessment methods between the oral and written
activities. So, this study showed that Arabic language teachers achieved some aims but needed to be
trained and supported in the other aims. The following section presents some examples of the
teaching skills which Arabic language teachers did well and other examples of teaching skills which

they needed to be trained and supported.

Regarding the supportive learning environment skills, the first example of this approach, as

mentioned before, was that teachers should ensure their students' readiness for the learning process
by providing them with supportive factors that prepare a suitable learning environment for them.

The results of this study showed that Arabic language teachers prepared a suitable physical

environment for the classroom (lighting, ventilation and arranging student seats). On the other hand,
Arabic language teachers were unable to diversify the sources for the teaching material. This means
that they relied on school books only during the teaching process.

Their attention to preparing a suitable physical environment is consistent with the behavioral theory,
one of the language development theories, which focus on the importance of providing students with
a stimulator to allow them to develop their language (Ammar, 2005). Thus, the learning environment

can be considered as a stimulator for students. This is linked to the psychological aspect, which

prepares the teacher and students to interact in class, so teachers focus on this skill to ensure a stable
learning environment within the classroom which can raise the teaching motivation, and encourage
students to interact with them. The weather also is very hot in the Sultanate, which can be considered
as a strong factor that should stimulate teachers to pay their attention to preparing a suitable, well-
ventilated physical environment for student learning. Additionally, the large number of students per

class should motivate teachers to take account of this aspect, in order to provide broad and
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appropriate space in the classroom, especially for students who participate in their presentation and

movement in the classroom to make explanations.

It can also be said that some students may suffer from health problems, such as poor eyesight or
hearing, which affects negatively their understanding of the lesson during class time, and makes their
interaction with the teacher very weak. This aspect has made teacher aware of the need to create
tranquillity in the shared, well-ventilated classroom with appropriate lighting to facilitate the process

of student understanding of the lesson (Mohammed, n.d).

The second example of teaching procedures approach is the skills for presenting the material. In
order to present any topic inside the classroom, it is necessary to use suitable skills which ensure
students' understanding. Regarding this aspect, observations showed that Arabic language teachers
provided suitable opportunities for students to express their views in a flexible manner, and attracting
their student’s attention by varying their voice and movement within the classroom during the
presentation of the material. Because of their attention to listening to students' views in a flexible
manner, they allowed themselves to activate their role and attention in participating in the

classroom. This is consistent with explicit learning, a basis of teaching the CUAL as it was mentioned

in the literature review in Chapter 2, which illustrates how the social dimension of classroom life
(through the context of classroom interactions) enters the pedagogy of literacy and constructs the
learning environment. It provides students with meaningful interactions that motivate learners to

engage with their learning (Edwards-Groves, 2001.).

Kabilan (2000) also claims that 'teachers could gain much by listening to the learner's opinions and
beliefs. This means that teachers need to consider learners as individuals who are equals in a situation
of genuine two-way communication'. So teachers should give their students opportunities to
stimulate their thoughts and accept challenges. Furthermore, this is consistent with one of the
language functions of Halliday’s model (as cited in Baker & Campbell, 1996); that is the “I’ve got
something to tell you” function, in which the language is used to communicate information and
express propositions. Moreover, according to Ammar (2005), one of the language acquisition bases is
the interaction with elders. In other words, the more students interact with their teachers, the faster
their words production becomes until they become able to understand the linguistic behaviour.

It can also be said that the nature of Arabic language lessons in the modern school curriculum,

requires a respect for the opinion of students, and to listen to their views in a flexible manner. The
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teacher in the Sultanate has become very much aware of the importance of upgrading the intellectual
capabilities of their students, especially the students in this age who have a lot of sources that allow
them to access and follow up information. For example, the Internet is an important means for

students to search for new information to prepare their lesson.

In addition, the philosophy of education in the Sultanate is based on respect for the opinions of the
students, and on provision of opportunities for students to express their opinions on various issues.
This can greatly help students develop their fluency skills, courage and respect for others.
Furthermore, listening to the opinions of students, teachers may also acquire new information which
is useful for teachers and other students. This new information may also help students'

understanding of the lesson.

On the other hand, teachers were unable to use problem-solving approaches in their teaching, and to

use diversifying teaching methods to explain the material (e.g., problem solving, and brainstorming).

This means that they preferred to use the traditional methods based on just using oral discussions
without supporting them with modern methods. This result is inconsistent with one aim of teaching
Arabic language policy in Oman which focuses on improving all kinds of thinking: the ability to
solve problems and effective use of the self-learning skills (The Ministry of Education, 2008). The
researcher argues that some teachers have wrong perspectives towards using modern teaching
approaches in thinking that they may be wasting the lesson time when they use these approaches.
Furthermore, the large amount of the academic content in the school textbook, which is supposed to
be taught by teachers in a specific period of time, can force teachers not to use these modern teaching

approaches on the pretext that they may be wasting the lesson time.

The implementation of students' activities is the third example of this approach. This aspect means
that Arabic language teachers should implement suitable activities for students inside the classroom

to ensure that they can practise their Arabic language skills. The results of class observations showed

that Arabic language teachers applied and organized activities which fit in with the aims of teaching
the Arabic language. This means that teachers did not apply linguistic activities randomly but they
applied them to achieve the aims of each lesson. They also motivated their students by supporting

and encouraging their participation in classroom learning. For example, teachers asked students

unfamiliar questions dealing with their higher-order thinking skills and let students think about the

answers from their imagination. Teachers also provided students with opportunities to participate in
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different discussions. This is consistent with the policy of teaching the Arabic language in Oman
which focuses on developing the ability of students to participate in the various activities in the

language classroom, so they are able to improve their communication skills (Al-Harrasi, 2002).

On the other hand, providing opportunities for students to select their preferred activities and answer
them was lacking. In the main the approach was teacher-centred such that the students' concerns or
interests were not considered in teachers’ selection of student learning experiences. This is
inconsistent with the promotion of the education policy in the Sultanate which aims to develop
students’ Arabic language skills through their participation in a range of learning experiences geared
to their interests and needs. The Ministry of Education (2007) advises that students should participate
in innovative and challenging activities that improve both their knowledge of the language and skills,

thus in keeping with Al-Harrasi’s (2002) ideas. Teachers’ performance is also inconsistent with one of
the language functions of Halliday’s model (as cited in Baker & Campbell, 1996)—the “I want”

function in which the language is used to learn things, and to satisfy personal needs. So, Arabic
language teachers ignore using the Arabic language to provide this function for their students. This
means that students do not get the opportunity to choose their preferred activities by themselves.

Teachers forced them to do the activities that teachers want.

The researcher argues that for teaching skills (e.g., providing students with opportunities to select
their preferred activities), teachers need to be trained for implementing them. Teachers used the
traditional methods in teaching which relies on giving students specific activities without thinking
about students’ concerns and preferences. Furthermore, some teachers might not realise that using

these skills can allow their students to think more freely, and thus improve their creative thinking.

Furthermore, it can be said that some teachers have a negative attitude towards the activities which
are based on students' concerns and preferences. They think that these kinds of activities waste the
lesson time which should be spent in explaining the texts (Al-Zuhayyan, 2004). Furthermore, the
researcher argues that by linking this teacher’s negative attitude to the lack of lesson time and the
much academic content to be explained by teachers, it is clear to understand why teachers do not
want to use this teaching approach. In addition, the large number of students in each classroom can
also make it difficult for teachers to use these activities. It is surprising that the result of the interviews

conducted by the researcher showed that the Arabic language curriculum at the stage of post-basic
education in the Sultanate focused on practice skills—in the sense that there was interest in

developing the students’ skills of the Arabic language through the content of the curriculum. But the
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researcher argues that the interviews also indicated that the attention to these kinds of activities still

needed to be supported.

The assessment skills are the last example of teaching procedures approach. According to the class
observations, Arabic language teachers assessed their students during the lesson to ascertain their
responses and understandings. The results indicated that Arabic language teachers assessed their

students by allowing them to use their language skills, especially speaking. The results also showed

that teachers encouraged students to take risk when they responded in class. Teachers also provided
students with opportunities to participate in discussions or ask questions. This is consistent with the
“I've got something to tell you” function of Halliday’s model (as cited in Baker & Campbell, 1996)

model which allows teachers to encourage students to express their views towards specific issues.

Furthermore, the nature of the Arabic language subjects in the textbook encourages the use of
discussions in the lesson, especially as it focuses on presenting many of the open language and
scientific issues. However, in spite of the philosophy of teaching the Arabic language in Oman which

focuses on improving students’ communication skills, the results of this study showed that Arabic

language teachers were still using traditional assessment methods which ignored the need to present
open issues which encourage brainstorming in discussions with students, and providing
opportunities for students to use peer assessment techniques. This is inconsistent with the UNECCO
(1996) report which identifies four basic goals for the education in the information age—learning to

know, learning to work, learning to be, and learning to share with others (Ali, 2007).

5.1.1.1.2 Interaction between teachers and students approach

Regarding the interaction between teachers and students approach, the results, in general, showed
that Arabic language teachers provided suitable opportunities to improve their verbal interactions
with their students (e.g., listening to students’ views in a flexible manner, varying their voices and
movements within the classroom during the presentation of the material). Teachers also were able to
motivate students’ learning by preparing a suitable physical environment for the classroom, and using an

exciting introduction before presenting the material). In contrast, teachers showed a need to be trained in
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resourcing students’ learning (e.g., encouraging students to read from different resources, in order to support
the material, and supporting the material with audios and visual aids) and providing opportunities for
students to learn for real life (e.g., linking the material presented with everyday life, and requiring students
to justify their responses). This is consistent with some aims of teaching the Arabic language in post-
basic education in Oman but inconsistent with some other aims. Arabic language teachers, according
to this observation, showed a need to be trained and supported in the aspects of resourcing students'
learning and providing opportunities for them to learn in real life. This can be linked to the
preparation and training programs of Arabic language teachers, which may focus on only some
aspects of teaching. Most educators agree on the need to link teachers’ preparation with what should
be done after their graduation, and the requirements of their profession according to the development
of this era. This means that their preparation must be linked to their roles for the future. This attitude
or perception returns us to the great development witnessed by teaching and learning language in the
past. In other words, language was once seen as a set of facts that should be memorized but now it is
viewed as a set of skills and that knowledge which on its own does not lead to acquisition of these
skills. So, it is necessary to practise the language based on the understanding and awareness of
relationships (Afenshy, 2008). According to Kabilan (2000), teachers should give their students
opportunities to develop their thoughts and accept challenges, in order to produce creative and

critical language learners.

5.1.1.2 Arabic language teaching skills

There are specific teaching skills which are linked to improving the linguistic skills in particular. The
general results of this study illustrated that Arabic language teachers encouraged elaboration and
fluency skills in students compared with the other Arabic language teaching skills: originality and
flexibility. This fit in with the nature of the Arabic language, which is based on discussions. In
contrast, teachers were unable to encourage the imagination and the use of mental capacity. These
results are consistent with the philosophy of teaching the Arabic language in just some aspects but

inconsistent with other aspects. This means that Arabic language teachers achieved the aims of
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improving students’ fluency and elaboration skills but they needed to be supported and trained in

improving students’ originality and flexibility skills.

The following section provides some examples of the Arabic language teaching skills, which were

used well by teachers and the other teaching skills which needed to be supported.

Fluency skills are the first example of Arabic language teaching skills. The results pointed that Arabic
language teachers improved using the Arabic language fluently in students by encouraging them to
participate in discussions and express their views. This allows students to improve their speaking and
listening skills creatively. This is consistent with the famous report of UNESCO ' (1996) education is
the hidden treasure' which identified four basic goals for the education of the information era. These
are; learning to know, learning to work, learning to be and learning to share others (Ali, 2007). Arabic
language teachers in this study here implemented two of the language functions of Halliday’s model
(as cited in Baker & Campbell, 1996). The first one is the “Me and you” function, in which the
language is used to begin or maintain interactions. The second one is the “I’ve got something to tell

you” function, in which the language is used to communicate information and express propositions.

On the other hand, this study showed that teachers were unable to encourage their students become
more fluent in generating vocabulary, synonyms and expressions. Actually, the nature of these skills
requires effort and very high capability of teachers and students, and may surpass the capability of
both of them, which can cause difficulty in their application of these skills. This has been emphasized
by Assayed and Rahmu (n.d) who claim that the Arabic language is flexible. It can express the
requirements of the new era by generating new terminologies and vocabulary required in all fields of
knowledge. So, this feature of the Arabic language helps its speakers to deal with the challenges of
this era. This result means that Arabic language teachers ignored using one of the most important
teaching skills, which reflects the nature of the Arabic language. Moreover, it can be said that the lack

of lesson time may not provide teachers open and broad opportunities to think about these skills.

The second example of Arabic language teaching skills is the originality skills. The results showed
that Arabic language teachers encouraged their students to improve their originality skills, which
focused on choosing keywords in different language texts, asking unfamiliar questions and describing new

meanings. This fits in with explicit learning which is based on encouraging students to choose the
keywords from specific texts (Edwards-Groves, 2001). Mahmud (2003) also points out that Arabic

language teachers should train students to ask questions, to make suggestions or to add new opinions
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to any discussions that occur within the classroom. In addition, this has been emphasized by Davies
(2006, p. 42) who believes that "teachers need to be able to recognize and support creative acts that
can involve learners by using imagination, often to make unusual connections or see unusual
relationship between objects, ideas or situations”. These skills also encourage the creative side of
students, as it opens a wide opportunity for them to develop their higher-order skills, which is the
focus of the philosophy of education in the Sultanate, as previously reported.
According to Fayyad (2005), Chomsky emphasizes this point by saying that when we acquire a
language, we become able to understand sentences that we had never heard before, that is,
unfamiliar sentences. A speaker of any language has the ability to produce, interpret and judge such
new sentences in his language. This indicates that acquiring a language is not just imitation.
Education should not include a list of sentences made by others for students to memorize and recall

like parrots.

While this study also showed that Arabic language teachers were unable to improve using Arabic

fluently—by asking students to use vocabulary and sentences in forming the largest number of stories, and

drawing some innovative graphical images to express the viewpoints of others—this result is inconsistent

with the view of Kabilan (2000) who claims that students besides using the language and knowing the

meaning, could display creative and critical thinking through the language. For instance, students

should be able to generate ideas and support them with logical explanation, details and examples. In
addition, they should be able to combine responses or ideas in new ways (Smith, Ward, & Finke,
1995, as cited in Kabilan, 2000). They also should be able to use elaborate, intricate, and complex

stimuli and thinking skills (Feldman, 1997, as cited in Kabilan, 2000). The researcher argues that those

skills require a long time, as they depend on the talents of the student, which may not be owned, or

over-stretched, or may exceed the capacities of the teacher herself/ himself.

Flexibility skills are another example of Arabic language teaching skills. The results of the class

observation showed that Arabic language teachers encouraged students to use Arabic in a flexible
way by asking them to generate the largest number of synonyms for vocabulary. Mahmud (2003) believes

that this allows people who know their own language to express an unlimited number of new
appropriate synonyms or meanings, so that people are capable of producing many of the sentences
through a limited number of vocabulary and linguistic rules that constitute the verbal performance of

individuals. These skills also are included within the final exam for students in Oman, and their
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application in the classroom helps teachers to train the student in order to develop these skills. Arabic
language teachers in this study implemented one of the education policy aspects in Oman which

focuses on improving the students’ ability to solve problems (The Ministry of Education, 2008).

On the other hand, there was a lack in the teachers in providing opportunities for students to
distinguish between thoughts and ideas, and express them in variety forms of language. This result is
inconsistent with the relationship between language and thought. In other words, as Brown (2007, p.
43) emphasizes, "cognitive and linguistic developments are inextricably intertwined with
dependencies in both directions"”. Brown also points out that language interacts simultaneously with
feelings and thoughts. Al-Hallak (2007) also claims that modern theories suggest that thinking is the
basis of language. For example, a person's language use can be expected to reflect his/ her attitudes to
life and be influenced by his/ her culture, learning experience and motivation. The researcher argues
that some teachers in this study thought that this kind of skills is not important compared with other

language skills because it does not improve any aspect of students’ language use.

The last example of Arabic language teaching skills is the elaboration skills. The results showed that
Arabic language teachers were able to diversify activities, which improved the elaboration skills in
students. They encouraged students to use their own language to explain some parts of the material, classify
phrases, words and ideas. Carter (2007) emphasized this point by considering that the creative use of
language emerges from interactional language encounters. This is also consistent with the view of
Chomsky who claims that the speaker of any language has the ability to produce, interpret, and judge

such new sentences in his language. This indicates that acquiring a language is not just imitation

(Fayyad, 2005). It can be also explained by the positive perspective of teachers—who respect the

students’ mental and intellectual abilities in particular, as mentioned earlier—that the means of access

to information is available to students now because of the technological developments, and the best
example of this is the Internet. In addition to the policy of the Ministry of Education in the teaching
process which encourages teachers to consider their student as the centre of the educational process,
and changes to the old view that students are as just listeners within the lesson (The Ministry of
Education, 2007). The nature of the Arabic language lessons in the school curriculum also forces
teachers to encourage their students to use their capabilities to participate and explain some of the

points during the lessons.
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On the other side, teachers were unable to encourage students to use verbal and non-verbal expressions.
Teachers also did not care to show students some ambiguous language forms to interpret them in various

ways. This is inconsistent with the views of Mahmud (2003) and Hidayat (2005) who emphasize that

these skills are very important in encouraging the creative use of Arabic language in students. These
results can be linked to some teachers who, themselves, may lack these skills and cannot train their
students (Bader, 2007). In addition, the researcher argues that the large number of students per
classroom can obstruct the follow-up of the learning of students in this type of skills. Moreover,
teaching these skills requires a high-order level of students’ ability, thus making its implementation

difficult, as this also consumes much time lesson.

5.1.2 Arabic language teachers’ current approach to assessment for encouraging students’ CUAL

The philosophy of Arabic language pedagogy in Oman focuses on diversification of assessment
methods among the oral methods and written methods. Arabic language teachers should get away
from traditional assessment methods, which rely on applying written exams only. Based on the
results of the questionnaire responses in this study, the assessment methods of students in Oman
have been changed in some aspects. The assessment methods were no longer relying on using exams
only, but using a variety of other methods. This emphasizes that Arabic language teachers in this
study were able to use the assessment methods, which encourage some aspects of the CUAL in

students. The examples in following section confirm this finding.

5.1.2.1 General assessment methods
5.1.2.1.1 Test methods

The results showed that Arabic language teachers took account of assessing their students by using
short continuing tests, encouraging them to use their talents in answering test questions, and avoiding
focusing on the questions that encourage conservation and memorization. This is consistent with the policy
of Arabic language pedagogy which focuses on the application of formative assessment methods that
are based on the continuous follow-up work of the level of students through the application of short
periodic exams (The Ministry of Education, 2007). The lessons of the Arabic language also inherently
encourage higher-order thinking skills among students. This can force teachers to follow up their

students' performance.
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On the other hand, teachers were unable to apply the new styles of exams such as the open-book exams.

They are still using the usual closed-book exams. This can be linked to the lack of the basics for

preparing such type of exams in some teachers, especially for those—as it is, according to the

researcher's own experience—that were not trained in the courses of teacher preparation in the

university. Furthermore, some teachers, as already mentioned, considered this method as a kind of
technique which may waste their lesson time that is supposed to be used for explaining the content of
the curriculum (Alali, 2009). It may also be linked to the nature of the Arabic language lessons which

do not permit the application of open book tests.

5.1.2.1.2 Other general assessment methods

The results indicated that besides using the tests, Arabic language teachers also used other methods;
they assessed their students not just by considering their test grades but also by considering their activities as
a major standard of assessment. The Ministry of Education encourages Arabic language teachers to
diversify methods for assessing students by avoiding considering the test scores as the main standard
of their performance (The Ministry of Education, 2007). This can force teachers to give their attention

to other aspect of the achievement of their students.

Furthermore, the objectives of teaching Arabic focus on higher-order thinking skills in students, not
only by memorisation and indoctrination (The Ministry of Education, 2007). Moreover, the nature of
the Arabic language lessons encourages teachers to open the way for the application of a variety of
assessment methods which do not just focus on the methods that encourage the memorising skills in
students. As a result, teachers also try to diversify methods of evaluation during the semester and

avoid relying on tests only.

But the results in this study also indicated that Arabic language teachers showed a need to be
supported in encouraging the research skills as an assessment method of students. They were unable to
ask their students to conduct field studies, reports, and other field investigations. This result is inconsistent
with one of the aims of teaching Arabic language policy in Oman which focuses on improving the
ability to search for knowledge (The Ministry of Education, 2008). The researcher argues that some
teachers in this study might not have the important writing skills which made the issue of training
students very difficult. In addition teachers might lack the time for completing the teaching of the

school curriculum given its huge amount of content. Furthermore, there are also the large numbers of
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non-teaching tasks that are supposed to be done by teachers during each semester. These all can

impede teachers’ application of research skills as a method for assessing students.

5.1.2.2 The Arabic language assessment methods

5.1.2.2.1 Arabic language test methods

Arabic language test methods are the methods which are related to linguistic tests. In this aspect, the
results in this study showed that Arabic language teachers were able to ask students to describe new
meanings or re-interpret words within the tests and criticize some texts or complete stories within the
tests. This method can assess students' higher-order thinking skills accurately. This result is consistent
with the nature of Arabic language which focuses too much on this aspect during the lessons. It was
also confirmed by the result of interviews conducted by the researcher. The interview results showed
that the objectives of teaching Arabic in Oman focuses on the knowledge of laws and regulations
through which runs the case of language, and that the student is not just a consumer of the language,
but a producer. This could force teachers to attempt to assess the level of the student in this aspect

during the exams with questions set by teachers.

But teachers in this study avoided including questions, pictures and maps to allow students to analyse them
using their own language. This is inconsistent with the basis of teaching the CUAL that focuses on
encouraging students to use their language in a novel way (Smith, Ward and Finke, 1995, as cited in
Kabilan, 2000). The researcher argues that some teachers lacked skills for the preparation of these

types of questions that require the designed to put in much effort, and be highly skilled.

5.1.2.2.2 Other Arabic language assessment methods

The policy of Arabic language pedagogy in Oman focuses on diversifying assessment methods by
avoiding relying on tests only. However, the questionnaire survey of this study showed that Arabic
language teachers encouraged students to improve their oral skills by using oral assessment methods
and managing discussions, but they were unable to encourage students to improve their reading and
creative writing or generating the largest number of synonyms for vocabulary. The interviews in this study
emphasized that Arabic language teachers still needed more support to focus more attention on the
creative use of the Arabic language (CUAL), for example, Omani students’ interest in reading is still

very low and it is lower than the required international level.
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This is also can be linked to the oral nature of the discussions that takes place in the Arabic language
lessons that allows teachers to assess students orally. The objectives of teaching Arabic also focus on
the speaking skill which can encourage teachers to apply this method frequently (The Ministry of
Education, 2007).

Furthermore, with regard to the Arabic language acquisition and development, Al-Dannan (2000)
claims that Arabic language teachers and students have shown negative attitudes in their minds
towards reading in general, and reading in Arabic in particular,. They also have wrong ideas towards
the Arabic language, as they think that it is very difficult to learn. This is because of the worst

situation of teaching the Arabic language in the Arab world.

Generally, the results showed that Arabic language assessment methods have been changed from

those previous methods which were relying on using tests only. However, Arabic language teachers
showed a need to be supported and trained in some assessment aspects.

To sum up, Arabic language teachers' pedagogy for encouraging CUAL in students is still in need of
support in some aspects in order to achieve the aim of producing creative learners in using the Arabic
language. According to Kabilan (2000), in addition to providing suitable preparation and training
programs, teachers should change their roles because they are responsible for deciding strategies to
be implemented in the classroom. In other words, if teachers decide to produce learners who would
obtain good results in their exams, then their contents, activities and teaching strategies would differ
from those of the teachers who decide to produce creative and critical language learners. In other
words, teachers should change their attitudes towards students and pedagogy. This means that some
teachers ignore the individuality of students. They fail to understand the student's own experiences,
views and conceptions. As a result, this leads to a boring and unimaginative language classroom
because of the minimal participation and involvement of learners. Teachers could gain much by
listening to the learner's opinions and beliefs. This means that learners need to be considered as

individuals who are equals in a situation of genuine two-way communication (Kabilan, 2000).

In summary, this study showed that Arabic language teachers in Oman paid their attention to using

pedagogy which encourages just some aspects of the CUAL in students and showed a need to be
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trained in other aspects. So, it is necessary to recommend the Ministry of Education in Oman to
improve the selection process of Arabic language teachers by introducing logical standards such as
their personalities and their knowledge in Arabic language teaching, and by testing them in CUAL

aspect.

In addition, there is a need to consider the language functions of Halliday's model (as cited in Baker &
Campbell, 1996) as standards of designing any training program for Arabic language teachers. These
functions are: the “Me and you” function demands from teachers to focus on the interaction between
them and their students inside the classroom. The “Here I come” function, which uses language to
express awareness of self and personal feelings, demands from teachers to provide students with
activities of expressing their feelings towards specific events or texts using their own language.
Another example, the “Tell me why” function provides opportunities for students to seek knowledge
about any event and express it using specific language formations. Regarding the “let’s pretend”
function; teachers can use it to encourage students to create new expressions about any event or
analyse stories. While the “I've got something to tell you” function allows teachers to encourage
students to express their views towards specific issues, the “I want” function allows teachers to use
language to satisfy students’ needs, like catering for a diversity of needs and interests in assessment
presentations. But the “Do as I tell you” function requires from teachers to encourage students to

manage discussions in order to train them how to control the behaviour of others (See Figure 5.2).
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An Arabic language training program

"Do as | tell
you" function

"Me and you"
function

"Here i come"
function

IIIIVe gOtll
function

"Tell me why"
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"Let's pretend”
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Figure 5.2: An Arabic language teachers' training program based on Hallidays' model

This study also recommends the need to follow up Arabic language teachers during the teaching

process, and application of different assessment methods, to ascertain the extent of their

implementation of educational policy developed by the Ministry of Education in order to encourage

the creative use of the Arabic language, by developing appropriate procedures to observe teachers

and evaluate their performance continuously, and to address their weaknesses directly.

This study further recommends the development of training programs for teachers in the educational

field, which aims at training teachers to remedy deficits in the use of teaching methods and to use

appropriate evaluation to encourage the creative use of the Arabic language, particularly in aspects of

the use of open-booked exams, how to evaluate the students’ answer, and how to employ the art

skills of students in the development of their creative skills in the use of the Arabic language.
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Furthermore, this study recommends the Ministry of Education in Oman to reduce the burden of
non-teaching tasks for the teachers in order to allow them to devote more time to follow up the
learning of their students, and improve the level of their teaching performance. This is because the
findings of this study showed that teachers suffered from this problem which can prevent teachers
from achieving the official objectives of teaching the Arabic language in Oman. The non-teaching

tasks waste their time which can be used for improving their teaching skills.

5.2 Students” CUAL performance

In Oman, students are tested in the Arabic language by applying mid-term tests and final tests which
focus on the topics of their Arabic language textbook. These tests measure students” understanding of
the linguistic issues of the topics according to the explanations of their teachers. However, tests can
include questions which deal with students’ general linguistic skills, including grammar and rhetoric.
Arabic language teachers should also apply some short quizzes for students, which focus on assessing
them on some specific linguistic skills. Tests questions can measure some CUAL skills in students
such as fluency (when they are asked to generate some synonyms for specific vocabulary) and

originality (when they are asked to write an article about some topics).

In this study, the test for Year 11 post-basic students focused on the CUAL aspects, which measured
students' performance in fluency, originality, flexibility and elaboration skills. The test also measured
students’ the four Arabic language macro skills: listening, speaking, reading, and writing by asking
them some questions, which deal with the four CUAL skills. Students' CUAL performance was then
analysed. The results of the CUAL test indicated their performance in the CUAL skills are reported in

the following sections.

5.2.1 Students’ performance in CUAL skills

The CUAL test results indicated that the students’ performance in the CUAL skills was very low.
This finding was confirmed by the interview results. Arabic language curriculum developer claimed

that there was an interest in developing students’ skills in using the Arabic language through the
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content of the curriculum. However, the attention was still needed to support a better focus about

this, for example, the interest in reading skills was still very low, and lower than the required

international level. According to Mohammed (n.d), weaknesses of Arab students in Arabic are a very
big and chronic problem. It is aggravated day after day. Many graduates are not able to complete one
line or two lines using the classical Arabic correctly. The main causes of this problem are the overlap

between the vernacular and classical Arabic and between Arabic and foreign languages.

Some other studies on learning Arabic also emphasized this point. It has been found that the reality
of applying vocabularies that are learned by students indicates that their learning was simply to
memorize these vocabularies for examination without gaining a full understanding of their
meanings, and without caring about their applications in speaking and writing or in other skills. For
instance, they almost write about any topic at the end of the year by using the same ways, ideas and
vocabularies, which they used to write a previous topic at the beginning of the same year. This
means that students have low verbal production and they ignore language vocabulary sources and

methods of using these sources (Zahra, 2007). This issue was illustrated by Arabic language teachers

who participated in this study when they answered an open-ended question included in their
questionnaire. The question asked them about the main factors which can affect negatively their
students’ CUAL performance. Teachers mentioned that this could be related to the low attention of
schools given to providing real opportunities for students to train the CUAL skills outside the
classroom. Teachers also said that the textbook of the Arabic language included a lot of topics which

were not consistent with the available time for teaching all of them.

The researcher argues that with regard to the situation of Arabic language acquisition in Oman and
other Arab countries, students acquire a different Arabic language (colloquial language) other than

the language of learning (classical language). The theory of acquiring the Arabic language emphasizes

that the first language interferes negatively in the process of learning the second language. The theory
also points out that the student cannot learn more than one language at the same time (Al-Dannan,
2000). So, the language of knowledge is not the language that has been acquired, and the verbal

communication in the classroom is usually conducted in the local vernacular (Al Khalil & Palfreyman,
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2003). In addition, teachers are not in a better position at all, because they explain the scientific
material using the vernacular, because of the lack of proficiency in using the classical language in
explanation, on the one hand, and to ensure that students understand this explanation on the other.
The students also are asked to go back to the book written by the classical language and should use
the classical language to answer questions in the exams. As a result, the teacher continue to complain
about students’ lack of understanding of the lesson and the weaknesses of their linguistic knowledge;
and the students also complain of the difficulty of learning the Arabic language and the

understanding of other materials written in this language (Al-Dannan, 2000).

Furthermore, the Arabic language has multiple linguistic areas (e.g., grammar, rhetoric, literacy) and
a variety of skills, and knowledge of these skills of each linguistic area of the Arabic language is
essential for Arabic language teachers to be successful in their teaching performance (Afenshy, 2008).
These results are related to the language variations in the Arab world. Urbanization of the Gulf states
(Oman belongs to the Gulf region) has reinforced the contact with non- Arabic languages including
Hindi/Urdu and English. This urbanization has also created the formation of the variety of Arabic
dialects, which are spoken by the native population. As a result, various degrees of levelling between

the local dialects have been formed (Miller, Al-Wer, Caubet & Watson, 2007).

In addition, Al-Saidi (2006) claims that there are currently more than three languages other than
Arabic in Oman, and each linguistic minority is trying to be a society of its own. Because of the fact
that Arabic is the official language in the country, everyone is obliged to know the Arabic language in
order to live and participate in social life. According to Al-Esawi (2005), the findings of several Arabic
surveys confirmed that Arab countries face many problems in relation to their students' language
skills acquisition. They show that after many years of learning Arab students are unable to express
their ideas, generate them and write a topic without making simple language mistakes. For example,

a study carried out by government JWG (2002) in the Sultanate of Oman—to determine the level of
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comprehension skills in students during the first stage of basic education—point out that students’

ability to link ideas within any text or gain a basic understanding is very low.

This issue is confirmed by Campbell and Green (2006) who claim that language learning is “cultural”
rather than ‘natural’. This shifts language away from the realm of personal development. Instead,
language learning becomes ‘cultural capital’, which particularly, and culturally determined ways of
doing things. Not the only ways, but the ways that happened to be valued by dominant groups in
society. So, language is not as a set of cognitive skills that we either have or do not have, but as forms

of behaviour that always take place in a social and cultural context or “discourses”.

5.2.2 Correlation between students’ performances in the Arabic language skills

The results in this study showed that there were different positive correlations between students’
listening performance and their performances in speaking, reading and writing skills (see Section
4.5.4 in Chapter 4). This means that when students did well in listening they also did well in the other
three skills. The results also indicated that there was positive correlation between students’ reading
performance and their fluency performance. This means that when students did well in reading they
also did well in fluency.

The development of the student’s ability of listening is followed by that of the ability of speaking,
then followed by that of the ability to read and write. This is because listening is a basic skill before
anyone can speak properly as it is difficult for him/her to pronounce a vocabulary unless he/she can
listen to the vocabulary properly. Through listening, students can master the spoken language and
become fluent in speaking. This is because listening provides students with meanings and sentences
which can be used in speaking and writing (Hani, 2009). Furthermore, the ability to read properly
leads to the ability to write correctly. This means that a good reader, in most cases, is also a good

writer. Reading also leads to speaking a language fluently. So, fluency is a feature of a reader who

reads properly (Mohammed, n.d).
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5.2.3 Correlation between teachers’ performance and students’ CUAL performance

While other studies have found a positive correlation between teachers’ classroom teaching strategies
and students’ achievement it is surprising to find that there was no correlation in the case of this
research (See Section 4.5.5 in Chapter 4). Interestingly, Amasha (2007) found a correlation between the
Arabic language in students’ low general performance in Arabic and their Arabic language teachers'
performance. He argues that teachers do not choose their teaching methods to suit the intellectual
levels of students. However, in this present research, observations of teachers showed to some extent

some evidence of teachers adjusting their teaching strategies to cater for individual intellectual levels.

Furthermore, According to Zahra (2007), the basic teaching method of rote learning abounds in the
Arab world. This approach results in students having very low critical thinking skills and a lack of
creative use of their first language of Arabic. Bader (2007) claims that some studies showed that
teachers’ current approaches are contributing to the problems of their students in trying to improve
their Arabic language skills. The researcher argues that according to her review of these studies, such
claims about the corrections between teachers’ and students’ performance were just based on those
researchers' opinions but not well supported by statistical evidence to confirm such correlation as this
present study has provided. Of interest is that according to observations in this present research, the
Arabic language teachers’ teaching performance varied in their use of methods. They performed well
in the areas of encouraging verbal interaction with their students, and motivating students to practise
their CUAL skills but they paid less attention to using higher-order thinking activities, or diversifying

teaching methods.

Furthermore, Omani students were affected negatively by some other factors which can reduce the
impact of their teachers” use of Arabic language pedagogy on their CUAL performance. These factors,
as they have been mentioned above, were related to the attention of schools in providing real

opportunities for students to train their language skills creatively, the differences between their
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acquired language (colloquial language) and the language of knowledge (classical language),

language variations in Oman, and variations of Arabic linguistic areas in the curriculum.

In addition, this finding is consistent with a Vygotskian approach, which means that teachers cannot
have a predetermined program into which each child must fit. We must have a program that begins
where each child is and goes from there. Predetermined programs lead inevitably to “deficit theories”
where the child’s failure to learn is seen as the fault of the child, or the child’s family. Such theories
prevent us from looking at the curriculum or the classroom Discourse is a source of the problem
(Campbell & Green, 2006). Moreover, the new learning approach (a learner—centred approach)
focuses on students' role in the learning process much more than on teachers' role. It is based on dual-
tasking of both teaching and learning on both students and teachers. This explores the minds of
students to encourage their language learning in another way. So, students themselves bear some of

responsibilities of their performance whether it is low or high.

Another aspect, which is related to Oman in particular, is teaching English language alongside the

Arabic language from the primary stage of students (See Table 5.1).

Table 5.1 Number of the Arabic language and English language lessons for first grade students (1-
4)

Subject Class 1 Class 2 Class 3 Class 4 Total
Arabic 12 12 10 7 41
English 5 5 5 5 20

Table 5.1 shows that students in first grade (primary) have 20 lessons of English language alongside
41 lessons of the Arabic language (The Ministry of Education, 2007). This can be considered as a
heavy burden for young students who have to learn two languages at the same time. This can affect

negatively their Arab language usage. According to Al-Mutawaa (n.d), learning another language is a

269



very complex process involving all the mental, muscular, and emotional forces of individual, which is
a cumbersome process for students especially for Arab students actually learning a second language.
This language is the classical Arabic language, which differs in one form or another from the first
language of the child. Furthermore, in psychology the preschool and kindergarten (3-6 years)
represent the early childhood stage, where children need to learn Arabic, their first language. In
addition, they need to be able to speak Arabic and use it to express their views and feelings. The
foreign language also does not use the same language units and elements of the Arabic language in
terms of voice and grammatical and semantic structures. This discrepancy has a negative impact on
students’ learning of their mother tongue. Study results also showed that students who did not study
English alongside the Arabic excelled in their achievement in the Arabic language and there were
significant differences between the achievements of the two groups (the first group studied English

alongside the Arabic, but the second group studied only the Arabic language) (Al-Dhufairy, 2007).

To sum up, the results showed that students' CUAL performance was very low in all the CUAL skills.

Based on this finding, this study recommends the Ministry of Education to give more attention to the

aspect of the creative use of the Arabic language in students from their initial stages in school by: (1)
providing an appropriate learning environment (e.g., the reduction in the number of students per
classroom) (2) providing advanced educational technologies or aids (e.g., Internet service, computers,
and visual sources) that help the teacher to innovate ways of teaching; and (3) reducing number of
lessons planned for student learning from the textbook commensurated with the time allotted to

finish teaching the curriculum.

This study also recommends the Ministry of Education to open up wide opportunities for students to
practise their creative use of Arabic skills through the organisation of different activities and
competitions which can enhance the process of achieving this aim. Furthermore, the Arabic language
teachers are suggested to use classical Arabic inside the classroom and ignore using colloquial Arabic.
This is very necessary because it provides students with a good opportunity in practising the
language of knowledge or the language of the textbook and allows them to understand the Arabic

material much easier.
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To achieve these aims, this study recommends to the Ministry of Education in Oman to construct a
specific plan which should include all the students' language improvement requirements from the
primary stage to the post-basic education stage. There is also a need to build a language centre which
can provide teachers and their students with suitable opportunities to practise the classical Arabic
and the creative use of Arabic in these activities. This centre can be called “The CUAL Centre”. It can
enhance achieving the aims of teaching Arabic language policy outside the classroom by providing
different activities which improve the usage of classical Arabic and their creative skills in Arabic

language teachers and their students.

This study recommends also the Ministry of Education in Oman to assess the linguistic performance
of students continuously by applying some special tests for achieving this aim such as the test of this
study. This will be useful in providing the Ministry of Education with a complete report about
students' performance in the Arabic language to allow it the Ministry to design successful plans to

improve students’ performance and solve their problems.

5.3 Socio-cultural diversity

Arab societies in general, and Omani society in particular, are characterized by the different social
functions between males and females. These functions are based on Arabic customs and traditions
which impact on people’s functions and responsibilities. In additiion, the Arabic language in Oman in
particular, has variations in rich Arabic accents which differ from one region to other. Furthermore,
there are some other languages besides Arabic which are used by some Omani people. The
implications of this research highlight the need to take into account the socio-cultural and linguistic
backgrounds of students not only in post-basic Year 11 but in keeping with socio-cultural theory for
education from the early years and beginning of schooling. These findings at the Year 11 stage of
students’ schooling demonstrate that intervention should begin early so that the teaching of Arabic
can be improved in the early years to ensure that when students arrive at post-basic schools they have

a sound base upon which to develop the more sophisticated skills and the creative use of the
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language. The present research, therefore, investigated the impact of all these factors on teachers'

pedagogical performance and students' CUAL performance.

5.3.1 Comparison between teachers’ performances

Importantly, through comparison of the teachers’ pedagogical performances in terms of regional and
gender differences and also in terms of the results of students’ test on the creative use of the Arabic
language (CUAL), this research showed how socio-cultural issues and gender differences impacted
upon teachers’ pedagogical performances and thus what needs to be taken into account in the

teaching of Arabic language and in designing the curriculum in Oman.

With regard to gender differences, the results indicated that male teachers' performance in using the
teaching skills which encourage the CUAL in students was better than that of female teachers. In
contrast, female teachers were better in using the assessment methods which encourage the CUAL in
students than male teachers. This is linked to the fact that males normally tend to use their higher-
order thinking skills more in their lives compared with females who tend to use the conservative
skills, so that their teaching methods reflect the nature in their lives. This fact has been confirmed by
several studies which concluded that there is a significant number of females who lack independence
and originality of thought. For example, boys are trained to be independent when they are very
young by encouragement from parents. As a result, males perform without fear in areas that require
greater independence and excel in them. On the other hand, females who are trained in the early age
to the need for affiliation rather than the need for independence on the basis that the independent
behaviour for girls is incompatible with their social roles as females. This in turn is reflected on
females’ mental abilities and perhaps become a deterrent to the development of their creative skills
(Al-Hugailan, 2008). Furthermore, most academic successes in the literary sections obtained by
females are only a result of the capacity to absorb information and not production. Females are also
more influenced by the views of others and a tendency to be changed by their leader. Females tend to
avoid hard work that does not guarantee success, whereas males consider that hard work serves as a

challenge to their abilities (Al-Essa, 2005).
In addition, females can also be affected by their family functions, which reduce the time allotted to
prepare for lessons well. This can affect negatively their teaching performances. Males normally are

also more able to prepare the required teaching material because of the nature of society in Arab
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countries which imposes on females customs and traditions that prevent them from leaving their

homes, except during specific times and for special places (Al-Qalgeely, 2005).

With regard to the assessment methods and gender differences, the priority of female teachers in this
aspect can be linked to a psychological area in which females are often described as emotional (Al-
Essa, 2005). This means that they are worrying about students and want to follow up the level of their
performance as well as the extent of their understanding of the teaching material, so that female
teachers give more attention to methods that can assess the creativity of students in their own

language.

Regarding regional differences, the results showed some differences between regions in teachers'
pedagogical performance in encouraging the creative use of the Arabic language in students. For
example, female teachers were better in using the general assessment methods that encourage the
CUAL in students than male teachers. Furthermore, female teachers in Al-Dhahirah were the best,
and that male teachers in Muscat were the lowest. This means that female teachers of Al-Dhahirah
region used the general assessment methods which encourage the creative use of the Arabic language
in students better than male teachers in Muscat region. On the other hand, female teachers in Muscat
used the Arabic language assessment methods which encourage the creative use of the Arabic
language in students much better than male teachers in Muscat.

These differences can be linked to the Arabic language variations in those regions which can affect
negatively the use of the classical Arabic language of teachers in the classroom. As mentioned in the
literature review of Chapter 2, Arabic vernaculars display a very wide geographic distribution.
According to Campbell and Green (2006, p. 2), “all language—written, spoken and visual—arises
from cultural and social contexts, and is understood by people in terms of their own social and
cultural backgrounds”. In all societies, people learn to communicate because language functions for
personal and social reasons. The interactions with adults reinforce the development of language
(Campbell & Green, 2006). In Oman, in particular, there is a rich of accent forms in different regions of
the Sultanate, which differ in sounds, meanings and social contexts. Furthermore, more than three

languages other than Arabic can be found in Oman. For example, Baluchi language can be found in

Muscat and North of Al-Batinah, and Swahili language can be found in Muscat region. All these
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factors can affect the performance of Arabic language teachers in their teaching, especially if we know
that verbal communication in the classroom is usually conducted in the local vernacular (Al Khalil &

Palfreyman, 2003).

5.3.2 Comparison between students’ performances

With regard to the gender differences, the results showed that female students were more creative in
using all the Arabic language macro skills (listening, speaking, reading, and writing) and the CUAL
skills (fluency, originality, flexibility, and elaboration) than male students. This is emphasized by
Arabic language teachers, who participated in this study when they answered an open-ended
question included in their questionnaire. Most teachers (77.8%) claimed that female students were
more creative in using the Arabic language than male students compared with just 18.2% of teachers
who believed that male students were more creative than female students. These results are also
consistent with the fact that men normally do not care about the subject of tests and their answers are
unrealistic, whereas females are better in their desire for excellence and achievement compared with
males (Al-Amshani, 2005). Moreover, the data of the Arab world in the report issued by UNICEF in
recent times under the title "Progress for Children" revealed that females outdid the males during the

past decade in almost all academic fields (UNICEF, 2005, as cited in Karesm, 2005).

In addition, the questionnaire results confirmed the superiority of the female over male teachers in
assessment methods that encourage the creative use of the Arabic language, thereby opening the way
for females to be more familiar with this type of test questions, which impact positively on their
performance. The truth is that the creative process cannot be separated from mental and
psychological characteristics (such as motivation, mood, preparedness, intelligence and flexibility of
thinking), and creative people are not different from others qualitatively, but they are different from
the others in their regularity of mental and emotional functions which allow them to be able to create

new things and develop them (Al-Hugailan, 2008).

This result is also contradictory to what some other studies have confirmed. Those studies that
focused on the search for differences between males and females in the creative process emphasized
that creativity is linked to males more than to females. This is because females lack the independence

of thought and originality, and males are trained in the early age to be independent because parents
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are encouraging them to conduct independent (Al-Essa, 2005). It has also appeared in previous
studies (Hoffman & Hoffman, 1973) that creativity requires certain features that can be found in men
and women. However, according to the nature of creativity, it can appear in males more often than in
females. This means that creativity can be found in women when they have these features (Al-Essa,
2005).

Moreover, regarding the creative use of language, it is interesting that females have the ability and
flexibility in the use of language and speech to express thoughts and feelings. This is also due to
biological reasons. In the depth of the brains of men and women, a part known as Amygdala is
responsible for the growth and swing feelings. However, the different brain structure between the
genders allows women to surpass men in the use of language and speech to express thoughts and
feelings. This is because women have a stronger link between Amygdala and the part responsible for
linguistic expressions, which gives the distinctive characteristics of women in this area (Gharees,
2005). The results of Al-Suleiman’s (n.d) study also showed that there are statistically significant
differences between male and female responses to tests of creative verbal abilities (fluency and
flexibility) in favour of females. The results of the current study are also consistent with Mulac,
Seibold, and Farris' study (2000), which found that men used more words overall, but women used
longer sentences. Additionally, according to Pennebaker (et al., 2008), some studies' findings (e.g.,
Brownlow, Rosamon, & Parker, 2003; Colley et al., 2004; Herring, 1993) showed that men tended to
use language more for the instrumental purpose of conveying information compared with women
who were more likely to use verbal interaction for social purposes with verbal communication

serving as an end itself.

Regarding regional differences, the results showed some differences between regions in students’
performances. For example, North of Al-Batinah students were more creative in using listening skills
than Muscat students. In addition, North of Al-Batinah students were more creative in using reading

skills than Muscat students. Moreover, North of Al-Dhahirah students were more creative in using
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writing skills than Muscat students. In addition, North of Al-Dhahirah students were more creative in

using speaking skills than Muscat students, and North of Al-Batinah students were more creative in

using speaking skills than Muscat students.

As already discussed above, these regional differences can be linked to Arabic language variations in

Arab countries in general, and in Oman in particular where there are rich forms of different Arabic

accents with different sounds, meanings and social contexts. Also more than three languages other

than Arabic are being spoken in different region of Oman (See Sections 5.2.1 and 5.31).

Al-Dannan (2000) claims that because of the Arabic language variations, the Arab student enters to
school after he/she has mastered the vernacular at the age of enormous language ability of the brain
for acquiring languages. However, because the language of knowledge (classical Arabic) is not the
language (colloquial Arabic) that he/she has acquired, he/she must learn and master another language

(classical Arabic) in order to acquire knowledge in school.

Arab children live in a multiple Arabic dialects environment far away from the classical Arabic
language. When they enrolled in primary school they cannot find enough attention to learn the
classical Arabic language. In addition, the vernacular which the children have acquired as their
mother tongue has a negative impact on their learning of classical Arabic because it has gained
control the language centre in the brain making it difficult for them to learn the classical language. So,
family and social attention must focus on learning classical Arabic in the early stages of the children
in order for them to acquire it naturally and away from the impact of the multiplicity of dialects (Al-

shaddy, n.d)

With regard to the interaction between regional and gender differences, the results showed that

female students in Al-Dhahirah were the best, and male students of Al-Dhahirah region were the
lowest in using listening skill creatively. Additionally, the results showed that females in Al-Dhahirah
were the best, and males in Muscat were the lowest in using reading skill creatively. This is consistent

with the differences between male and female students in using the micro Arabic language creatively.

276



As mentioned before, female students were more creative than male students in using all the micro

Arabic language skills.

The results showed that students of Al-Dhahirah region were more creative in fluency skills than
students of the Muscat region. In addition, students in North of Al-Batinah region were more creative
in originality than students of Al-Dhahirah region, and students of North of Al-Batinah were more
creative in using the Arabic language originally than students of Muscat. Furthermore, students of
North of Al-Batinah were more creative in using the Arabic language in elaboration way than students

of Muscat.

The above results showed that Muscat region was the region with the lowest in students’
performance. As has been discussed in students’ performance in the macro Arabic language skills,
such regional difference was linked to the variety of languages used in Muscat region, which interfere
with students’ creative use of Arabic. Such negative effects on the creative use of Arabic decreased in
North of Al-Batinah and Al-Dhahirah with less linguistic diversity compared with Muscat.

Regarding the interaction between regional and gender differences, the results also showed that there
was only one significant difference in the fluency skill. Female students of Al-Dhahirah region were
the best in using the Arabic language fluently and male students of Al-Dhahirah region were the
lowest group in this aspect. This can be linked to the priority of female students in using the CUAL

compared with male students. So, it is logical to find that female students are more creative than male

students.

From the previous results of socio-cultural diversity, this study recommends the Ministry of

Education to provide same training opportunities for male and female teachers in all the aspects of
CUAL pedagogy. Additionally, there is a need to provide students, males in particular, with wide
opportunities to train their CUAL skills inside and outside the school. It is also necessary to consider
the society role in encouraging the creative use of the Arabic language in students. The Arabic

language variations affect negatively students' CUAL performance. The contribution of society in
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improving the CUAL skills in students requires cooperation from people in society to support
students in learning Arabic language and improving their communication skills. The Ministry of
Education can construct an effective plan, which considers society as an important motivator or

supporter for students learning the CUAL.

5.4 Teachers’ professional development

As mentioned before, this study investigated the extent of Arabic language pedagogy encouraged the
CUAL in students. The results on this aspect showed that there were weaknesses in Arabic language
teachers' performance in some pedagogical skills, which should be considered as requirements in

professional development for Arabic language teachers.

Additionally, the results of the interviews in this study conducted with Omani curriculum

development officers showed that the attention given to the creative use of the Arabic language is

currently not enough to meet the need. Although there is a training centre in each region, which
organises all the training courses and workshops for teachers, the skills for which teachers should be
trained do not receive sufficient attention. This finding is inconsistent with the main aim of post-basic
education in Oman which focuses on preparing students to be active members in society by
improving their thinking and linguistic skills (The Ministry of Education, 2008). This is because
achieving this aim involves training Arabic language teachers how to improve these kinds of skills

especially when the attention is to encourage students' creative use of Arabic.

It is necessary to consider Arabic language teachers as stimulators for students' language learning.
According to Ammar (2005), Behavioural Theory focuses on the perceptive aspects of the behavioural
language, and the external responses and its relations to the incidents around us. The behavioural
scholar views the effective linguistic behaviour as a correct response to a stimulator. When a certain
response is supported, it becomes conditional or recurring. Based on this children develop their

linguistic habits that are supported. In other words, when a child is subjected to a stimulator, and
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responds to it linguistically, his/her response is supported. Then his/her response becomes possible to
occur again because it becomes a habit. So, Arabic language teachers should be trained according to

this theory in order to achieve the aim of improving the CUAL skills in students.

Additionally, creativity in language use cannot occur in a vacuum. It requires several factors to
encourage it, for example, technologies, teaching and learning strategies (Girl, 2004). Teachers, for
example, should acquire creative skills and sufficient knowledge. Furthermore, they should improve
their teaching skills (e.g., planning lessons, choosing suitable teaching models and managing
behaviours). In addition, they should gain support from their superiors to develop their
professionalism (Girl, 2004). During the teaching process the role of teachers should not be a
dispenser of knowledge, but they also should give students information and teach them how to think.
A teacher teaches students as a facilitator of learning and helps them to accept challenges. For
example, ideas should be borne in the students’ minds and teachers must act only as a supportive

(Nickerson, Perkins & Smith, 1985).

According to its findings, this study recommends that there is a need for Arabic language teachers to
have professional development to ensure their universal understanding and implementation of the
CUAL in students. There also needs to provide additional enriching resources to support teaching

and learning in today's multimediated, networked world.

This study recommends the cooperation between the Ministry of Education and higher education
institutions in the Sultanate, which prepare Arabic teachers, to participate in designing a plan of
teachers’ preparation in accordance with the policy of education in the Sultanate, especially with
regard to the use of appropriate strategies to encourage the creative use of the Arabic language in
students.

This study also recommends the institutions of higher education to implement training workshops for

teachers in their preparation stage, which aim to train them on how to use the skills of teaching and
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evaluation methods to encourage the creative use of the Arabic language in students. It also aims to
train them on how to support the creative student in the use of Arabic language and skill
development, how to address the weaknesses experienced by other students in the this aspect, how to
prepare examinations that measure the creative use of the Arabic language in students, and how to
design appropriate educational means that promote this aspect, and the most important teaching

methods appropriate to this aspect.

5.5 Curriculum design

Arabic language curriculum design is an important issue in the aspect of encouraging the CUAL in
students especially if we know that the Arabic language textbook is the main source of linguistic
topics, which are taught for students. Because of this some questions of the interviews in this study

focused on curriculum design.

According to the interviews, the texts to be selected in the Arabic language textbooks were still based
on the ancient heritage and history. This is related to the nature of Omani society. As it is mentioned
before, in Oman, there is a very rich national treasure under the name of “intangible heritage”. It does
not include customs, traditions and values only, but also a linguistic heritage of the rich of accents’
forms in different regions of the Sultanate, which differ in sounds, meanings and social contexts (Al-

Darmaky, 2010).

Moussa (2010) claims that Arabic language curricula and objectives are based on the combination of
the Arabic language and heritage. So, the methodologies of teaching the Arabic language are drawn
up according to the firm association between the Arabic language and the Holy Qur'an; as it is the
way to understand the divine revelation and taste its inimitability, and as a way to understand the
Hadith and taste its rhetoric. Arabic language curricula also include the Arab proverbs and the

wisdom and poetry of different eras.
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In the Sultanate of Oman, in particular, "the curricula of the Arabic language issued is stipulated to be
rich in highlighting the bright aspects in the Arab and Islamic heritage and took into account to
choose the texts in literature, reading, and language texts and the applications from the eternal and
firm of our nations' pedigreed heritage" (Moussa, 2010). So, there is a need to strike a balance between

the proportion of heritage texts and the contemporary texts.

Suggest place a subheading for Recommendations so that it appears in the table of contents

Based on the findings, this study recommends the Ministry of Education to give its attention to and
focus on the nature of curriculum content. The content should be based on the practical application of
Arabic language skills. It should also include texts and activities, which are related to the real-life

issues and encourage the creative use of the Arabic language by students.

This study also recommends the Ministry of Education to construct a balance between the proportion
of heritage texts and the contemporary texts. The heritage texts' expressions should be also formed to

be relevant to the concerns of students.

In addition, this study recommends the Ministry of Education to consider the following five levels as

bases when designing Arabic language curriculum (Moussa, 2010):

1. A sheer objective language level to build a student's solid knowledge of Arabic with regard to
its phonetic, morphological, lexical, syntactic, rhetorical and written rules, which is a linguistic,
descriptive and structural perspective.

2. A functional level to develop in students the skills of listening, reading, conversation and
written expression at a gradual growing integrated pace. This level uses, beside the four skills,
the skill of watching that has become a phenomenon permeated daily in the world of learners.

3. A cultural level that exploits examples and linguistic texts reflecting Arab and Islamic values
with humanitarian dimensions for linguistic system education and skills-building.

4. A creative level that deals with the eternal aesthetic aspect of heritage poetry.
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5.A cognitive level that opens horizons of the learner to get acquainted with the cosmic
scene, with regard to sciences, arts, inventions and industries, whose news spread through

satellite channels, the Internet, daily newspapers and CDs.

In addition to the previous recommendations, this study suggests constructing the following further

research studies:

1. Testing the impact of some modern teaching and assessment methods in the development of the
creative use of Arabic language skills by students. This study will help teachers of the Arabic

language in the selection of appropriate methods to encourage this aspect in students.

2. Designing a training program and testing its impact on developing the skills of Arabic language
teachers in promoting the creative use of the Arabic language. This will benefit the Ministry of
Education in the Sultanate in training and developing teachers' skills that would affect positively the

development of the creative skills of students in the use of the Arabic language.

3. Evaluation of programs of Arabic language teachers' preparation in higher education institutions,
and developed them in accordance with the policy of education which encourages the creative use of
the Arabic language. Such a study will address many aspects of the vulnerability of teachers before
heading to the fieldwork, and this will greatly facilitate the task of the Ministry of Education in

achieving the objectives of teaching the Arabic language.

4. Analysis of the Arabic language curricula in various educational stages, in order to verify their
effectiveness in promoting the creative use of the Arabic language in students. This study will benefit
the Ministry of Education in evaluating their curricula to change and develop them continuously, in

accordance with achieving the objectives of teaching the Arabic language.

5. Conducting and attitudinal study of teachers and students to a CUAL approach to teaching and

learning.

5.6 Conclusion

This study focused on revealing the extent of encouraging the creative use of the Arabic language in
students of post-basic education in Oman with Arabic language pedagogy used by Arabic language

teachers. To achieve this aim, four data collection instruments were used: the observational schedule
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for Arabic language teachers, the questionnaire for teachers, the interviews with officials of the Arabic
language curricula in the Ministry of Education, and the test on the creative use of the Arabic
language for students. This study investigated students’ skills in the creative use of the Arabic

language in the four macro language skills: listening, speaking, reading and writing.

This study showed that the general policy of education in the Sultanate aims to encourage the creative
use of the Arabic language. This was evident through the analysis of the official policy and
curriculum related documents for teaching the Arabic language. They included many of the
principles of teaching and assessment, which directs teachers to teach and encourage the students to
use Arabic creatively. Additionally, although, as would be expected, officials of the Arabic language
Curriculum Department in the Ministry of Education confirmed the intention of the syllabus
materials in expecting teachers to include a focus on the creative use of Arabic. This study also found
that there is a satisfactory interest for the application of the Arabic language edu cation policy which is
linked to this aspect in the Sultanate. This means that Arabic language teachers paid their attention to
apply just some pedagogical aspects which encourage the CUAL in students but they showed a need
to pay more attention to other aspects. This may be due to reasons that hindered the application of
most skills, including overcrowded classrooms with large numbers of students, the large number of
lessons in the Arabic language school textbook, compared with the time allocated for teaching, as well
as many non-teaching burdens carried out by the teacher, which can affect negatively their
performance in teaching. This study also showed that the follow-up work of teachers in the field in
this aspect still needs greater attention, and more actions to enable teachers to improve their

performance to help the students to become more creative in the use of the Arabic language.

Regarding the results of students in the researcher-prepared test, they showed that the overall level of
students is very low and Omani students need to be taught in the CUAL aspect. In addition, this
study indicated that female students are more creative in using the Arabic language than male
students. However, the problem, as the results showed, was that there is a clear weakness in the skill
of writing and reading skills in particular, in which students are on low levels, and this aspect is still

in need of a major effort by educators in the Sultanate to improve it.

5.6.1 Mind map of the current pedagogy for CUAL in Oman
The current pedagogy for CUAL in Oman is illustrated in Figure 5.3 according to the results of this

study. It was designed to provide a whole picture about the current pedagogy for CUAL in Oman
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according to the results of this study. This mind map represents the aspects of teaching CUAL that

Arabic language teachers took account of using and the aspects of teaching and assessing CUAL in
which the Arabic language teachers showed a need to be trained. Additionally, the mind map
illustrates that the main sources of Arabic language knowledge in teaching and assessment were the
Arabic language textbook and the different linguistic activities selected by teachers to support
students' learning. Different colours are used to represent the two main aspects of CUAL pedagogy:
teaching, assessment, and the main sources of Arabic language sources. The thick blue line represents
the strength aspects of teaching performance but the thin blue line represents the weak aspects of
teaching performance. The thick green line represents the strength aspects of assessment performance
but the thin green line represents the weak aspect of assessment performance. Regarding the yellow
line, it illustrates the teachers' needs for professional development according to their performance.

The red line represents the main sources of Arabic language knowledge in teaching and assessment.
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Figure 5.3: Mind map of current pedagogy for the CUAL in Oman
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The mind map in Figure 5.3 shows that the current pedagogy improves just some aspects of CUAL
(either for teaching or assessment). Even though the philosophy of teaching the Arabic language in
Oman focuses on improving students” Arabic language skills and their higher thinking skills, Arabic
language teachers achieve just some aims of this philosophy. They showed a need to be trained in
some teaching and assessment areas which encourage the CUAL in students. For example, they need
to be trained on how to diversify teaching strategies, how to use supportive technological aids in their

teaching, and how to diversify students’ assessment methods.

Figure 5.3 also illustrates the current pedagogy for CUAL based on teaching the topics included in the
Arabic language textbook and applying some linguistic activities which enhance practising language
skills. However, the textbook is still based on the ancient heritage and history and involves a small
proportion of contemporary texts. So, the current pedagogy is effective on teaching some aspects but
need to be developed on teaching other aspects. Based on all of these findings, Arabic language
teachers need to be trained in some pedagogical aspects to improve their performance. For example, it
is necessary to organise training workshops on contemporary teaching strategies, how to support
teaching with technological aids, and how to use contemporary teaching approaches, particularly a
student-centred teaching approach. Furthermore, Arabic language teachers need to be trained in
using contemporary test styles (e.g., open-book tests), how to assess students based on their research

skills, and how to diversify student assessment methods.

5.6.2 Mind map of how the pedagogy for CUAL should be
Reflected on what the implications are for improving the pedagogy for CUAL, the researcher

developed a general picture about how the pedagogy for CUAL should be (See Figure 5.4).
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Figure 5.4: Mind map of the pedagogy for the CUAL in Oman
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Figure 5.4 considers the pedagogy for CUAL as a process, which includes three main elements:

inputs, processes and outputs. Different colours are used to represent these elements. According to

the figure 5.3 (A mind map of the current pedagogy for CUAL), the current approach of CUAL
pedagogy just focused on the school environment, which included teachers, students, and the
textbook. This mind map (5.4), which provides a new plan of CUAL pedagogy, considers the effective
role of the outside environment (society). This is because the nature of Oman society affects the CUAL
aspect of students. As mentioned before, Arabic in Oman has rich variations in Arabic accents, which

differ from the classical Arabic that is used in the learning process.

Regarding the inputs of the CUAL pedagogy, they represent the main components of the process,
which enhance the success of the CUAL pedagogy. These inputs are: the philosophy of teaching the
Arabic language; the Arabic language curriculum; and Arabic language teachers, students, and the
society. In order to obtain the expected outputs it is necessary to administer some processes on the
inputs. For example, the philosophy of teaching the Arabic language should consider students as
language producers. To implement this philosophy, some processes should be administered on the
other inputs, such as designing the curriculum based on students' interests and avoiding focusing on
just heritage and ancient history, addressing Arabic language teachers' needs (e.g., how to use
modern teaching approaches, how to support their teaching using technological aids), and

encouraging students to practise their language skills in general, and CUAL skills in particular.

Regarding these processes, one of the important issues is how to allow society to participate in
achieving the aims of the CUAL pedagogy. The cooperation of society with other inputs can support
the achieving of the aims. This is because language is more than just an important feature of living.
Language use defines persons as members of different social groups. In addition, people spend great
amounts of time in communication with each other, continuously upgrading their skills and
knowledge of language purposes and uses for the reminder of their lives (Campbell & Green, 2006).
Omani society can contribute in this aspect by paying more attention to improving students' CUAL

skills inside the home and how to practise their classical Arabic language. Campbell and Green
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(2006) claim that the interaction between children and adults will always be important, and the major
and most obvious form of that interaction for the benefit of the child concerns the quality and style of
the language used by families and schools. They (2006, p.27) argued that “the effective use of
language in interactions depends upon the development of more than the obvious expression of
social and personal needs and wants in language”. According to Campbell and Green (2006), Heath
(USA) and Wells (UK) found significant differences between the ways language was used in various
homes and the way it was used in schools. For example, Heath (1983, as cited in Campbell & Green,
2006) found differences between three different communities in the way they oriented their children
towards written language and how to use it. Only one of these communities used written texts in
ways that were similar to the ways that schools use texts. The children from this community were
subsequently found to be more successful at school than children from the other communities. Wells
(1985, as cited in Campbell & Green, 2006) also found that some families used oral language in a way
that was compatible with classroom talk. The children from these homes handled the transition to

school more easily than children from other homes.

Furthermore, modern communication systems like television and radio are essentially one way of
learning language, so children will interact with language displayed by these forms of
communication in ways that are qualitatively different from the ways they will interact with adults
(Campbell & Green, 2006). Therefore, it is necessary to provide specific media programs, which can
improve students' language skills and teachers' teaching skills. This is because of the significant

impact of the media on people’s skills and attitudes.

As a result, all the processes will provide effective curriculum, which improve students' CUAL skills,
efficient Arabic language teachers who are able to encourage their students’' CUAL, creative students
who will be able to use the Arabic language creatively, and a cooperative society which can contribute

in achieving all the aims of the CUAL pedagogy. So, this mind map shows the importance of the
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cooperation between all the main factors, which can affect the creative use of the Arabic language:
the philosophy of teaching, Arabic language curriculum, Arabic language teachers, students, and
society. If any of these elements lose its function, it will be difficult for teachers to achieve the aims of

teaching the Arabic language creatively.

5.7 Emerging issues

The two major analytical frameworks underpinning this study were the first language acquisition and
language development theories, and the pedagogy of teaching the creative use of language.
According to these frameworks, the findings of this study portrayed the current situation of how
teachers encouraged students’” CUAL and identified some problems for the education authority in
Oman. The following part of this chapter illustrates these frameworks based on the current study

findings (See Table 5.2) and the four emerging issues raised by the researcher in this study.
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Table 5.2 Correlation between research findings and analytical frameworks applied in this study

The main findings

The research frameworks

Arabic language pedagogy

Students' CUAL
performance

Socio-cultural diversity

Teachers' professional
development

Curriculum design

First language acquisition
and development

Arabic language teachers
paid their attention to
improving students' Arabic
skills through practising
them inside the classroom.
However, the classical
Arabic of the textbook
which is used in the
teaching process differs
from students' acquired
language.

-Omani students acquired
the colloquial Arabic but
they learn by the classical
Arabic.

-Omani students need to be
supported in practising
Arabic language skills for
the real life.

-Oman has rich accent forms in
different regions which differ
in sounds, meanings, and
social contexts.

-There are more than three
languages besides Arabic in
Oman.

The training programs
for Arabic language
teachers base on
considering students as
not just consumer of the
language but as
producers. However,
the attention to this
aspect is not enough.

Arabic language
curriculum is written by
classical Arabic
language which differs
from the acquired
language in Oman.

Pedagogy of CUAL

Arabic language teachers
did well in just some
aspects of CUAL pedagogy
but showed a need to be
trained in other aspects.

-Students' CUAL
performance was very low
in all Arabic language
skills.

-There was no correlation
between Arabic language
teachers' performance and
students' CUAL
performance.

-Male teachers used teaching
skills which encourage the
CUAL more frequently than
female teachers who used
assessment methods for CUAL
more frequently than males.

-Female students were more
creative in using the Arabic
language than female students.
There are some differences
between regions in teachers'
pedagogy performance and
students' CUAL performance.

The training programs
for Arabic language
teachers need to be
based on teachers'
training requirements.

The content of the
textbook is still based on
the ancient heritage and
history. However, there
is less attention to
including some
contemporary issues
that reflect the reality of
student problems.
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5.7.1 Issues related to the first language acquisition and development theories

The first issue raised by the researcher in this research is related to the theories of the first language
acquisition. This issue focuses on improving the linguistic skills, not through rhetorical poems and
speeches, but through the practical application of its skills, encouraging its speakers, developing their
linguistic skills, and teaching them systematic thinking in their mother tongue. These theories also
focus on supporting students by providing them with stimulators to develop their language. So,
Arabic students need to be provided with some supported factors in order to improve their first
language skills. This study results indicated that Arabic language teachers paid their attention to
improving students' Arabic skills through practising them inside the classroom. However, the
classical Arabic of the textbook, which is used in the teaching process differs from students' acquired
language. So, Omani students acquire the colloquial Arabic but they learn by the classical Arabic.
According to Al-Dannan (2000), Arab students have to learn the knowledge and language of
knowledge at the same time. Furthermore, things are worse because the language of communication

and the language of explanation are in the vernacular.

The second issue raised by the researcher with regard to first language acquisition and development
is related to teachers' professional development. First language acquisition and development theories
based on practising language skills for real life and considering native speakers not just as consumers
but also as producers. These aspects should be considered as bases of the training programs for
Arabic language teachers. The results of this study showed that there is a need for the training
programs for Arabic language teachers to be based on these aspects. However, the attention to these
aspects is not enough. This study provided strong evidence for this point. It showed that Arabic
language teachers did well in encouraging just some aspects of CUAL in students but they showed a

need for teachers to be trained in other aspects.
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5.7.2 Issues related to the pedagogy of teaching the creative use of language

The third issue raised in this research—which is related to the pedagogy of teaching the creative use
of the Arabic language (CUAL)—focuses on improving the CUAL skills by students. It also focuses
on giving students opportunities to stimulate their thoughts and accept challenges. The results
showed that Arabic language teachers did well in just some aspects of CUAL pedagogy but showed a
need for teachers to be trained in other aspects. Furthermore, students' CUAL performance was very
low in all Arabic language skills. The results of this study showed a lack in the creative use of all
language skills: fluency, originality, flexibility and elaboration. Additionally, there was no correlation
between Arabic language teachers' performance and students' CUAL performance, which means that

students' performance was affected by other factors.

The fourth and last issue is related to the relationship between gender differences and the creative use
of the Arabic language. There is no agreement between researchers on this aspect about the
differences between males and females in creativity in general, and in the creative use of language in
particular. The truth is that the creative process cannot be separated from mental and psychological
characteristics (such as motivation, mood, preparedness, intelligence and flexibility of thinking), and
creative people were not different from others qualitatively, but they are different from others in their
regularity of mental and emotional functions, which enable them to create new things and develop
them. The findings of this research showed differences between males and females in two aspects.
First, male teachers used teaching skills, which encourage the CUAL more frequently than female
teachers, who used assessment methods for CUAL more frequently than their male counterparts.
Second, female Omani Year 11 students were more creative than the male students in using all the

Arabic language skills.

The results showed that there is a need to design training programs for Arabic language teachers

based on teachers' training needs. Furthermore, to achieve the aims of teaching CUAL it is necessary
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to design the curriculum based on the application of language skills in real life and students'
concerns. The results of this study showed that the content of the textbook is still based on the ancient
heritage and history. However, there is less attention to including some contemporary issues that

reflect the reality of student problems.

5.8 Summary

This chapter presented the findings of this study. It has discussed the correlation between the
research findings and the research analytical framework that underpinned the research and has
interpreted the contrast between current practice and the ideal through the use of mind maps. In
addition, this chapter has made important recommendations for policy and practice as well as

recommendations for further research.
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Appendices

Appendix A: Levels of creative use of language

Data source

Not Yet Evident

Emerging

Expressing

Excelling

A test

directly
measures
student’s
ability to
produce many
varied,
original, or
elaborated
responses

The student’s
scores on measures
of creative thinking
( verbal or figural )
do not indicate
proficiency in
generating ideas
with fluency,
flexibility,
originality, or
elaboration at the
present time ( and
in relation to the
tasks and
assessments
context)

The student’s scores
on measures of
creative thinking
(verbal or figural)
indicate average
skills or proficiency
in generating ideas
with fluency,
flexibility,
originality, or
elaboration, in
relation to
appropriate
comparison groups.

The student’s scores
on measures of
creative thinking
(verbal or figural
indicate above
average skills or
proficiency in
fluency, flexibility,
originality, or
elaboration, in
relation to
appropriate
comparison groups.

The student’s scores
on measures of
creative thinking
(verbal or figural)
indicate strongly
above average skills
or proficiency in
fluency, flexibility,
originality, or
elaboration, in
relation to
appropriate
comparison groups.

305




Appendix B: Observational schedule of Arabic language teaching
pedagogy to encourage the creative use of Arabic in students

(A) The English copy
(A) Instructions for using the observational schedule:
1 — The schedule aims to evaluate the level of Arabic teachers in encouraging creativity in students’
use of the Arabic language.
2- The skills emerged from the literature and previous studies which are mentioned in the theoretical
framework.
3 — It includes 2 categories; each category is divided into several different skills.
4- Skills are measured according to a scale assessing the level of teacher performance during the
teaching of Arabic language (always, often, sometimes, rarely, none) and give them these degrees: (4,
3,2, 1 and 0), respectively, as stated in earlier.

5 —Itis applied from the beginning of each lesson.
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(B) General details:

Date/

Name of the teacher / The school/

Class/

Title of the lesson /

The skills

The levels

3

2

1

(A) | General skills:

1 Preparing a suitable physical environment for the classroom (lighting, ventilation, arranging
student seats)

2 Using an exciting introduction before presenting the material.

3 Presenting organizing activities.

4 Supporting the material with audio and visual aids like, maps, video and

5 E/g::;irrss.voice and movement within the classroom during the presentation of the material.

6 Using cooperative learning group work

7 Using a range of teaching aids to present the material.

8 Activating the role of each student, and their attention and participation in the classroom.

9 Encouraging students to participate in discussions or ask questions.

10 Listening to students’ views in a flexible manner

11 Diversifying teaching methods used to explain the material (e.g., problem solving and
brainstorming)

12 Presenting open issues for discussion with students.

13 Avoiding criticising students' answers.

14 Asking questions dealing with higher thinking skills.

15 Encouraging students to link their views with their attitudes

16 Providing a range of activities that support students’ application and reflection on input.

17 Using problem solving approach.

18 Requiring students to justify their responses

19 Using a variety of sources for the material instead of relying on school books only.

20 Linking the material presented with everyday life.

21 Supporting and encouraging students to select the preferred activities and answer them.

22 Encouraging students to prepare a particular activity which is linked to the material and
respond accordingly.

23 Providing opportunities for students to use peer assessment techniques.
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24 Catering for a diversity of needs and interests in assessment strategies.

25 Encouraging students to read from different resources, in order to support the material.

26 Encouraging and supporting students — generally — to participate in different lesson
activities.

27 Encouraging and supporting students to risk take when they respond in class.

28 Providing practical hands-on and exploratory activities rather than relying solely on paper,
pencil tasks and worksheets.

29 Encouraging and supporting students to identify and resolve problems related to
the knowledge and skills being sought.

30 Using higher-order thinking activities.

(B) Teaching language skills:

31 Leaving an opportunity for students to explain some parts of the material in their own
language.

32 Encouraging students to complete incomplete stories or poems by using their own language
and imagination.

33 Encouraging students to support their views from their own different readings

34 Asking students to analyse poems or stories, and express their views about them during the
lesson.

35 Allowing students to engage in discussions.

36 Allowing students to think and imagine at each response.

37 Stimulating students to produce new words and phrases during the expression of their
ideas.

38 Giving students opportunities to manage discussions.

39 Training students to express their views about any linguistic issues.

40 Asking students to choose keywords in different language texts.

41 Sharing with students in classifying phrases, words and ideas.

42 Asking students some questions which involve imagination and giving them opportunities
to answer the questions by using specific language forms. (e.g., metaphorical language).

43 Asking students to describe new meanings.

44 Asking students to re-interpret words and ask unfamiliar questions.

45 Encouraging students to use metaphorical in language.

46 Encouraging students to use verbal and non-verbal expression.

47 Asking students to generate the largest number of synonyms for vocabulary.

48 Asking students to develop vocabulary in the largest number of useful sentences and put
them in the largest number of new combinations of language.

49 Asking students to use vocabulary and sentences in forming the largest number of stories.

50 Presenting a variety of problems and train students to develop solutions to a variety of
linguistic expressions.

51 Asking students to ask questions or make suggestions in discussions by using their own

language.
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52 Asking students to generate synonyms and opposites, leaving some of them to students
without explanation, to allow them participating in clarifying their meanings

53 Encouraging students to use brainstorming to reach the largest possible number of senten ces
and expressions to describe anything

54 Demanding students generate the greatest possible number of new uses of certain words.

55 Demanding students distinguish between thoughts and ideas, and express them in a variety
of language forms.

56 Showing students some ambiguous language forms to interpret them in various ways

57 Asking students to express their views and attitudes towards some linguistic issues by using

their talents; like drawings.

Other comments:

(B)The Arabic copy
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Appendix C: Meanings of the observational schedule scale for each

1- General teaching skills

skill

(A) Supporting learning environment skills

The order of The skill 4 3 2 1 0
the skill in Always Often Sometimes Rarely Never
the schedule
sl Preparing a Focusing on Focusing on Focusing on Focusing on Never prepare

suitable physical
environment for
the classroom
(lighting,
ventilation,
arranging
student seats)

preparing all the
aspects of the
physical

environment

preparing most of
the aspects of the
physical
environment. (
e.g., ignoring one
of the
environment
aspects, like
switch on the

preparing some
of the aspects of
the physical
environment. (
e.g., ignoring
more than one
of the
environment
aspects, like

preparing few
aspects of the
physical
environment. (
e.g., ignoring
more than two
of the
environment
aspects, like

a physical
environment
in the
classroom. (
e.g., ignoring
all of the
environment
aspect, like
switch on the
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light, or open the
windows, or
organise the

switch on the
light, or open
the windows, or

switch on the
light, or open
the windows, or

light, or open
the windows,
or organise the

students' seats) organise the organise the students'
students' seats) students' seats) seats)
s2 Using an Using an Using an exciting | Using an Using non- Never use an
exciting exciting introduction exciting exciting introduction
introduction introduction which ensures introduction introduction before
before which ensures that most which ensures before presenting the
presenting the that all students | students interact | that some presenting the material
material. interact with the | with the teacher, students interact | material
teacher, and and supported by | with the teacher,
supported by visual or audio and supported
visual or audio | aids and linked to | by visual or
aids and linked | the real life audio aids and
to the real life linked to the
real life
s25 Encouraging Encouraging Encouraging Encouraging Encouraging Never
studentstoread | studentstoread | students to read students to read | studentstoread | gncourage
from different from different from different from different from different students to
resources, in resources, in resources, in resources, in resources, in read from
order to support | order to support | order to support order to support | order to support | gifferent
the material. the material for | the material for the material for | the material for | resources, in
each activity most activities some activities | few activities order to
. . . . . . . . support the
implemented in | implemented in implemented in | implemented in .
material. for
the classroom the classroom the classroom the classroom .
activities
implemented
in the
classroom
519 Using a variety | Using a variety | Using a variety of | Using a variety | Using a variety | Never usinga
of sources for of sources for sources for the of sources for of sources for variety of
the material the material material instead the material the material sources for the
instead of instead of of relying on instead of instead of material
relying on relying on school books only | relying on relying on instead of
school books school books for most activities | school books school books relying on

only.

only for each
activity
implemented in
the classroom

implemented in
the classroom.

only for some
activities
implemented in
the classroom

only for few
activities
implemented in
the classroom

school books
only.
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(B) The suitable presentation’s skills

The order of The skill 4 3 2 1 0
the skill in Always Often Sometimes Rarely Never
the schedule
s10 Listening to Listening to Listening to Listening to Listening to Never listen to
students views | students views | students views in students views | students views | students views
in a flexible in a flexible flexible manner in a flexible in a flexible in a flexible
manner manner in often in situations | manner in manner | in manner in
clearly and appropriate to the | some timesin | situations situations
frankly at every | nature of the situations appropriate to appropriate to
opportunity classroom lesson, appropriate to | the the
appropriate to so would miss the nature of nature of the nature of the
the nature of the | some the classroom classroom classroom
lesson opportunities. lesson, so lesson, so would | lesson.
would miss miss a lot of
quite anumber | opportunities.
of
opportunities
s5 Varying the Varying the Varying the Varying the Varying the Never vary the

teacher voice
and movement

teacher voice
and movement

teacher voice and
movement within

teacher voice
and movement

teacher voice
and movement

teacher voice
and movement

within the within the the classroom often | within the within the within the
classroom classroom in in situations classroom in classroom in classroom in
during the clearly and appropriate to the | some times in situations situations
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presentation of
the material.

frankly at every
opportunity
appropriate to
the nature of the
lesson

nature of the
classroom lesson,
so would miss
some
opportunities.

situations
appropriate to
the nature of
the classroom
lesson, so
would miss

appropriate to
the

nature of the
classroom
lesson, so would
miss a lot of

appropriate to
the

nature of the
classroom
lesson.

quite anumber | opportunities.
of
opportunities
s8 Activating the Activating the Activating the role | Activating the | Activating the Never activate
role of each role of each of each student, role of each role of each the role of
student, and student, and and their attention | student, and student, and each student,
their attention their attention and participation their attention | their attention and their
and and in the classroom and and attention and
participationin | participationin | often in situations participationin | participationin | participation
the classroom the classroom in | appropriate to the | the classroom the classroom in | in the
clearly and nature of the in some times | situations classroom in
frankly at every | classroom lesson, in situations appropriate to situations
opportunity so would miss appropriate to | the nature of the | appropriate to
appropriate to some the nature of classroom the
the nature of the | opportunities. the classroom lesson, so would | nature of the
lesson lesson, so miss a lot of classroom
would miss opportunities. lesson.
quite a number
of
opportunities
s20 Linking the Linking the Linking the Linking the Linking the Never link the
material material material presented | material material material
presented with | presented with | with everyday life | presented with | presented with | presented with
everyday life everyday life in | often in situations | everyday life in | everyday lifein | everyday life
clearly and appropriate to the | some timesin | situations in situations
frankly at every | nature of the situations appropriate to appropriate to
opportunity classroom lesson, appropriate to | the the
appropriate to so would miss the nature of nature of the nature of the
the nature of the | some the classroom classroom classroom
lesson opportunities. lesson, so lesson, so would | lesson.
would miss miss a lot of
quite anumber | opportunities.
of
opportunities
s11 Diversifying Diversifying Diversifying Diversifying Diversifying Never
teaching teaching teaching methods | teaching teaching diversify
methods used to | methods used to | used to explain the | methodsused | methods used to | teaching

explain the
material
(problem
solving, and
brainstorming)

explain the
material in
clearly and
frankly at every
opportunity
appropriate to
the nature of the

material often in
situations
appropriate to the
nature of the
classroom lesson,
so would miss
some

to explain the
material in
some times in
situations
appropriate to
the nature of
the classroom

explain the
material in
situations
appropriate to
the

nature of the
classroom

methods used
to explain the
material in
situations
appropriate to
the

nature of the
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lesson opportunities. lesson, so lesson, so would | classroom
would miss miss a lot of lesson.
quite anumber | opportunities.
of
opportunities.
s17 Using problem | Using problem | Using problem Using problem | Using problem | Never use
solving solving solving approach solving solving problem
approach. approach often in situations | approach approach solving
in clearly and appropriate to the | insome times | in situations approach
frankly at every | nature of the in situations appropriate to in situations
opportunity classroom lesson, appropriate to | the appropriate to
appropriate to so would miss the nature of nature of the the
the nature of the | some the classroom | classroom nature of the
lesson opportunities. lesson, so lesson, so would | classroom
would miss miss a lot of lesson.
quite anumber | opportunities.
of
opportunities.
s6 Using Using Using cooperative | Using Using Never use
cooperative cooperative learning group cooperative cooperative cooperative
learning group | learning group | work often in learning group | learning group learning group
work work in clearly | situations work work work
and frankly at appropriate to the in some times | in situations in situations
every nature of the in situations appropriate to appropriate to
opportunity classroom lesson, appropriate to | the the
appropriate to so would miss the nature of nature of the nature of the
the nature of the | some the classroom | classroom classroom
lesson opportunities. lesson, so lesson, so would | lesson.
would miss miss a lot of
quite anumber | opportunities.
of
opportunities.
s15 Encouraging Encouraging Encouraging Encouraging Encouraging Never
students to link | students to link | students to link students to link | students to link | encourage
their views with | their views with | their views with their views their views with | students to
their attitudes their attitudes in | their attitudes with their their attitudes in | link their

clearly and
frankly at every
opportunity
appropriate to
the nature of the
lesson

often in situations
appropriate to the
nature of the
classroom lesson,
so would miss
some
opportunities.

attitudes in
some times in
situations
appropriate to
the nature of
the classroom
lesson, so
would miss
quite a number
of
opportunities.

situations
appropriate to
the

nature of the
classroom
lesson, so would
miss a lot of
opportunities.

views with
their attitudes
lin situations
appropriate to
the

nature of the
classroom
lesson.
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s7 Using a range of | Using a range of | Using a range of Using arange | Using arange of | Never use a
teaching aids to | teaching aids to | teaching aids to of teaching teaching aids to | range of
present the present the present the aids to present | present the teaching aids
material material in material often in the material in | material in to present the

clearly and situations some timesin | situations material in
frankly at every | appropriate to the | situations appropriate to situations
opportunity nature of the appropriate to | the appropriate to
appropriate to classroom lesson, the nature of nature of the the
the nature of the | so would miss the classroom | classroom nature of the
lesson some lesson, so lesson, so would | classroom
opportunities. would miss miss a lot of lesson.

quite anumber | opportunities.

of

opportunities.

s4 Supporting the | Supporting the | Supporting the Supporting the | Supporting the | Never support
material with material with material with material with material with the material
audio and visual | audio and audio and visual audio and audio and visual | with audio
aids like, maps, | visual aids in aids often in visual aids in aids in and visual aids
video and clearly and situations some timesin | situations in situations
pictures. frankly at every | appropriate to the | situations appropriate to appropriate to

opportunity nature of the appropriate to | the the
appropriate to classroom lesson, the nature of nature of the nature of the
the nature of the | so would miss the classroom | classroom classroom
lesson some lesson, so lesson, so would | lesson.
opportunities. would miss miss a lot of

quite anumber | opportunities.

of

opportunities.

517 Using problem | Using problem | Using problem Using problem | Using problem | Never using
solving solving solving approach solving solving problem
approach approach in often in situations | approach in approach in solving

clearly and appropriate to the | some timesin | situations approach

frankly at every
opportunity
appropriate to
the nature of the
lesson

nature of the
classroom lesson,
so would miss
some
opportunities.

situations
appropriate to
the nature of
the classroom
lesson, so
would miss
quite a number
of
opportunities.

appropriate to
the

nature of the
classroom
lesson, so would
miss a lot of
opportunities
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(C) The material of lesson activities’ skills

The order of The skill 4 3 2 1 0
the skill in Always Often Sometimes Rarely Never
the schedule
26 Encouraging Encouraging Encouraging and | Encouraging and | Encouraging Never
and supporting | and supporting | supporting supporting and supporting encourage and
students — students — students — students — students — support
generally —to generally —to generally —to generally —to generally —to students —
participate in participate in participate in participate in participate in generally —to
different lesson | different lesson | different lesson different lesson differentlesson | participate in
activities. activities in activities often in | activities in some | activities in different
clearly and situations times in situations lesson
frankly at appropriate to the | situations appropriate to | activities in
every nature of the appropriate to the | the situations
opportunity classroom lesson, | nature of the nature of the appropriate to
appropriate to | so would miss classroom lesson, | classroom the
the nature of some so would miss lesson, so would | nature of the
the lesson opportunities. quite a number of | miss a lot of classroom
opportunities. opportunities. lesson.
s3 Presenting Presenting Presenting Presenting Presenting Never present
organizing organizing organizing organizing organizing organizing
activities activities in activities oftenin | activities in some | activities in activities in
clearly and situations times in situations situations
frankly at appropriate to the | situations appropriate to appropriate to
every nature of | appropriate to the | the the
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opportunity the classroom nature of the nature of the nature of the
appropriate to | lesson, so would | classroom lesson, | classroom classroom
the nature of miss some so would miss lesson, so would | lesson.
the lesson opportunities. quite a number of | miss a lot of
opportunities. opportunities.
s29 Encouraging Encouraging Encouraging and | Encouraging and | Encouraging Never
and supporting | and supporting | supporting supporting and supporting | encourage and
students to students to students to students to students to support
identify and identify and identify and identify and identify and students to
resolve resolve resolve problems | resolve problems | resolve identify and
problems problems related to the related to the problems resolve
related to the related to the knowledge and knowledge and related to the problems
knowledge and | knowledge and | skills being skills being knowledge and | related to the
skills being skills being sought sought skills being knowledge
sought. sought in often in situations | in some timesin | sought and skills
clearly and appropriate to the | situations in situations being sought
frankly at nature of | appropriate to the | appropriate to in situations
every the classroom nature of the the appropriate to
opportunity lesson, so would | classroom lesson, | nature of the the
appropriate to | miss some so would miss classroom nature of the
the nature of opportunities. quite a number of | lesson, so would | classroom
the lesson. opportunities. miss a lot of lesson.
opportunities.
s16 Providing a Providing a Providing a range | Providing a range | Providing a Never provide
range of range of of activities that of activities that range of a range of
activities that activities that support students’ | support students’ | activities that activities that
support support application and application and support support
students’ students’ reflection on reflection on students’ students’
application and | application and | input often in input. in some application and | application
reflection on reflection on situations times in reflection on and reflection
input. input. in appropriate to the | situations input. in on input. in
clearly and nature of | appropriate to the | situations situations
frankly at the classroom nature of the appropriate to appropriate to
every lesson, so would classroom lesson, | the the
opportunity miss some so would miss nature of the nature of the
appropriate to | opportunities. quite a number of | classroom classroom
the nature of opportunities. lesson, so would | lesson.
the lesson miss a lot of
opportunities.
s30 Using higher- Using higher- Using higher- Using higher- Using higher- Never use
order thinking order thinking | order thinking order thinking order thinking higher-order
activities activities in activities often in | activities in some | activities in thinking
clearly and situations times in situations activities in
frankly at appropriate to the | situations appropriate to situations
every nature of | appropriate to the | the appropriate to
opportunity the classroom nature of the nature of the the

appropriate to
the nature of

lesson, so would
miss some

classroom lesson,
so would miss

classroom
lesson, so would

nature of the
classroom
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the lesson opportunities. quite a number of | miss a lot of lesson.
opportunities. opportunities.
s21 Supporting and | Supporting Supporting and Supporting and Supporting and | Never support
encouraging and encouraging encouraging encouraging and encourage
students to encouraging students to select | students to select | students to students to
select the students to the preferred the preferred select the select the
preferred select the activities and activities and preferred preferred
activities and preferred answer them answer them in activities and activities and
answer them activities and often in situations | some times in answer them in | answer them
answer them in | appropriate to the | situations situations in situations
clearly and nature of | appropriate to the | appropriate to appropriate to
frankly at the classroom nature of the the the
every lesson, so would classroom lesson, | nature of the nature of the
opportunity miss some so would miss classroom classroom
appropriate to | opportunities. quite a number of | lesson, so would | lesson.
the nature of opportunities. miss a lot of
the lesson opportunities.
s22 Encouraging Encouraging Encouraging Encouraging Encouraging Never
students to students to students to students to students to encourage
prepare a prepare a prepare a prepare a prepare a students to
particular particular particular activity | particular activity | particular prepare a
activity which is | activity which | whichislinked to | which is linked to | activity whichis | particular
linked to the is linked to the | the material and | the material and | linked to the activity which
material and material and answer it oftenin | answer it in some | material and is linked to the
answer it. answer it in situations times in answer it in material and
clearly and appropriate to the | situations situations answer it in
frankly at nature of | appropriate to the | appropriate to situations
every the classroom nature of the the appropriate to
opportunity lesson, so would | classroom lesson, | nature of the the
appropriate to | miss some so would miss classroom nature of the
the nature of opportunities. quite a number of | lesson, so would | classroom
the lesson opportunities. miss a lot of lesson.
opportunities.
s24 Catering for a Catering fora | Catering for a Catering for a Catering for a Never cater for
diversity of diversity of diversity of needs | diversity of needs | diversity of a diversity of
needs and needs and and interests in and interests in needs and needs and
interests in interests in assessment assessment interests in interests in
assessment assessment strategies often in | strategies in some | assessment assessment
strategies. strategies in situations times in strategies in presentations
clearly and appropriate to the | situations situations in strategies
frankly at nature of appropriate appropriate to appropriate to
every the classroom to the nature of the the
opportunity lesson, so would | the classroom nature of the nature of the

appropriate to
the nature of
the lesson

miss some
opportunities.

lesson, so would
miss quite a
number of
opportunities.

classroom
lesson, so would
miss a lot of
opportunities.

classroom
lesson.
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s28 Providing Providing Providing Providing Providing Never provide
practical hands- | practical practical hands- practical hands- practical hands- | practical
on and hands-on and on and on and on and hands-on and
exploratory exploratory exploratory exploratory exploratory exploratory
activities rather | activities rather | activities rather activities rather activities rather | activities
than relying than relying than relying than relying than relying rather than
solely on paper, | solely on solely on paper, solely on paper, solely on paper, | relying solely
pencil tasks and | paper, pencil pencil tasks and pencil tasks and pencil tasks and | on paper,
worksheets. tasks and worksheets often | worksheets in worksheets in pencil tasks
worksheets in | in situations some times in situations and
clearly and appropriate to the | situations appropriate to worksheets in
frankly at nature of | appropriate to the | the situations
every the classroom nature of the nature of the appropriate to
opportunity lesson, so would | classroom lesson, | classroom the
appropriate to | miss some so would miss lesson, so would | nature of the
the nature of opportunities. quite a number of | miss a lot of classroom
the lesson opportunities. opportunities. lesson.
(D)The assessment skills
The order of The skill 4 3 2 1 0
the skill in Always Often Sometimes Rarely Never
the schedule
s9 Encouraging Encouraging Encouraging Encouraging Encouraging Never
students to students to students to students to students to encourage
participate in participate in participate in participate in participate in students to
discussions or discussions or | discussions or ask discussions or | discussions or participate in
ask questions ask questions | questions often in ask questions | ask questions in | discussions or
in clearly and | situations in some times | situations ask questions
frankly at appropriate to the in situations appropriate to in situations
every nature of the appropriate to | the appropriate to
opportunity classroom lesson, so | the nature of nature of the the
appropriate to | would miss some the classroom | classroom nature of the
the nature of opportunities. lesson, so lesson, so would | classroom
the lesson would miss miss a lot of lesson.
quite a opportunities.
number of
opportunities.
s27 Encouraging Encouraging Encouraging and Encouraging Encouraging Never
and supporting | and supporting students | and and supporting | encourage and
students to risk | supporting to risk take when supporting students to risk | support
take when they | students to they respond in class | students to take when they | students to
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respond in class

risk take when
they respond
in class in
clearly and
frankly at
every
opportunity

often in situations
appropriate to the
nature of the
classroom lesson, so
would miss some
opportunities.

risk take when
they respond
in class in
some times in
situations

appropriate to

respond in class
in situations
appropriate to
the

nature of the
classroom
lesson, so would

risk take when
they respond
in class in
situations
appropriate to
the

nature of the

appropriate to the nature of miss a lot of classroom
the nature of the classroom | opportunities. lesson.
the lesson lesson, so
would miss
quite a
number of
opportunities.
s18 Requiring Requiring Requiring students Requiring Requiring Never require
students to students to to justify their students to students to students to
justify their justify their responses often in justify their justify their justify their
responses responses in situations responses in responses in responses in
clearly and appropriate to the some times in | situations situations
frankly at nature of the situations appropriate to appropriate to
every classroom lesson, so | appropriate to | the the
opportunity would miss some the nature of nature of the nature of the
appropriate to | opportunities. the classroom | classroom classroom
the nature of lesson, so lesson, so would | lesson.
the lesson would miss miss a lot of
quite a opportunities.
number of
opportunities.
s14 Asking Asking Asking questions Asking Asking Never ask
questions questions dealing with higher | questions questions questions
dealing with dealing with thinking skills often | dealing with dealing with dealing with
higher thinking | higher in situations higher higher thinking | higher
skills thinking skills | appropriate to the thinking skills | skills in thinking skills
in clearly and | nature of the in some times | situations in situations
frankly at classroom lesson, so | in situations appropriate to appropriate to
every would miss some appropriate to | the the
opportunity opportunities. the nature of nature of the nature of the
appropriate to the classroom | classroom classroom
the nature of lesson, so lesson, so would | lesson.
the lesson would miss miss a lot of
quite a opportunities.
number of
opportunities.
s23 Providing Providing Providing Providing Providing Never provide
opportunities opportunities | opportunities for opportunities | opportunities opportunities
for students to for students to | students to use peer | for students to | for students to for students to
use peer use peer assessment use peer use peer use peer
assessment assessment techniques often in assessment assessment assessment
techniques techniques in situations techniques in techniques in techniques in
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clearly and

appropriate to the

some times in

situations

situations

frankly at nature of the situations appropriate to appropriate to
every classroom lesson, so | appropriate to | the the
opportunity would miss some the nature of nature of the nature of the
appropriate to | opportunities. the classroom | classroom classroom
the nature of lesson, so lesson, so would | lesson.
the lesson would miss miss a lot of
quite a opportunities.
number of
opportunities.
s13 Avoiding Avoiding Avoiding criticising | Avoiding Avoiding Never Avoid
criticising criticising students' answers criticising criticising criticising
students' students' often in situations students' students' students'
answers answers in appropriate to the answers in answers in answers in
clearly and nature of the some times in | situations situations
frankly at classroom lesson, so | situations appropriate to appropriate to
every would miss some appropriate to | the the
opportunity opportunities. the nature of nature of the nature of the
appropriate to the classroom | classroom classroom
the nature of lesson, so lesson, so would | lesson.
the lesson would miss miss a lot of
quite a opportunities.
number of
opportunities.
s12 Presenting open | Presenting Presenting open Presenting Presenting open | Never present

issues for
discussion with
students

open issues for
discussion
with students
in clearly and
frankly at
every
opportunity
appropriate to
the nature of
the lesson

issues for discussion
with students often
in situations
appropriate to the
nature of the
classroom lesson, so
would miss some
opportunities.

open issues for
discussion
with students
in some times
in situations
appropriate to
the nature of
the classroom
lesson, so
would miss
quite a
number of
opportunities.

issues for
discussion with
students in
situations
appropriate to
the

nature of the
classroom
lesson, so would
miss a lot of
opportunities.

open issues for
discussion
with students
in situations
appropriate to
the

nature of the
classroom
lesson.
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2- The Arabic language teaching skills

(A) Fluency skills

The order of The skill 3 2 1 0
the skill in 4 Often Sometimes Rarely Never
the schedule Always
s35 Allowing Allowing Allowing students to | Allowing Allowing Never allow
students to students to engage in students to students to students to
engage in engage in discussions often in engage in engage in engage in
discussions discussions in | situations discussions in | discussions in discussions in
clearly and appropriate to the some times in | situations situations
frankly at nature of the situations appropriate to appropriate to
every classroom lesson, so | appropriate to | the the
opportunity would miss some the nature of nature of the nature of the
appropriate to | opportunities. the classroom | classroom classroom
the nature of lesson, so lesson, so would | lesson.
the lesson would miss miss a lot of
quite a opportunities.
number of
opportunities.
s38 Giving students | Giving Giving students Giving Giving students | Never give
opportunities to | students opportunities to students opportunities to | students
manage the opportunities | manage the opportunities | manage the opportunities

discussions

to manage the

discussions

to manage the

discussions

to manage the
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discussions
in clearly and

often in situations
appropriate to the

discussions
in some times

in situations
appropriate to

discussions
in situations

frankly at nature of the in situations the appropriate to
every classroom lesson, so | appropriate to | nature of the the
opportunity would miss some the nature of classroom nature of the
appropriate to | opportunities. the classroom | lesson, so would | classroom
the nature of lesson, so miss a lot of lesson.
the lesson would miss opportunities.
quite a
number of
opportunities.
s34 Asking students | Asking Asking students to Asking Asking students | Never ask
to analyse students to analyse poems or students to to analyse students to
poems or analyse poems | stories, and express analyse poems | poems or analyse poems
stories, and or stories, and | their views about or stories, and | stories, and or stories, and
express their express their them often in express their express their express their
views about views about situations views about views about views about
them during the | them in clearly | appropriate to the them in some | themin them in
lesson. and frankly at | nature of the times in situations situations
every classroom lesson, so | situations appropriate to appropriate to
opportunity would miss some appropriate to | the the
appropriate to | opportunities. the nature of nature of the nature of the
the nature of the classroom | classroom classroom
the lesson lesson, so lesson, so would | lesson.
would miss miss a lot of
quite a opportunities.
number of
opportunities.
s39 Training Training Training students to | Training Training Never train
students to students to express their views students to students to students to
express their express their about any linguistic | express their express their express their
views about any | views about issue often in views about views about any | views about
linguistic issue any linguistic | situations any linguistic | linguistic issue any linguistic
issue appropriate to the issue in situations issue
in clearly and | nature of the in some times | appropriate to in situations
frankly at classroom lesson, so | in situations the appropriate to
every would miss some appropriate to | nature of the the
opportunity opportunities. the nature of classroom nature of the
appropriate to the classroom | lesson, so would | classroom
the nature of lesson, so miss a lot of lesson.
the lesson would miss opportunities.
quite a
number of
opportunities.
s53 Encouraging Encouraging Encouraging Encouraging Encouraging Never
studentsto use | studentstouse | studentsto use students to use | studentstouse | gncoyrage

brainstorming
to reach the
largest possible
number of
sentences and

brainstorming
to reach the
largest
possible
number of

brainstorming to
reach the largest
possible number of
sentences and
expressions to

brainstorming
to reach the
largest
possible
number of

brainstorming
to reach the
largest possible
number of
sentences and

students to use
brainstorming
to reach the
largest
possible
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expressions to

sentences and

describe anything

sentences and

expressions to

number of

describe eXpressions to | often in situations expressions to | describe sentences and
anything. describe appropriate to the describe anything in expressions to
anything in anything in situations describe
nature of the . . anvthing in
clearly and some times in | ,nropriate to ything
classroom lesson, so . . pprop situations
frankly at . situations the
would miss some . appropriate to
every o appropriate to | patyre of the PPIOP
. opportunities. the
opportunity the nature of classroom
appropriate to the classroom | jesson. so would | PATTe of the
’ classroom
the nature of lesson, so miss a lot of
the lesson would miss opportunities. lesson.
quite a
number of
opportunities.
s54 Demanding Demanding Demanding students | Demanding Demanding Never demand
students to students to to generate the students to students to students to
generate the generate the greatest possible generate the generate the generate the
greatest possible | greatest number of new uses | greatest greatest possible | greatest
number of new | possible of certain words possible number of new | possible
uses of certain number of often in situations number of uses of certain number of
words. new uses of appropriate to the new uses of words in new uses of
certain words | nature of the certain words | situations certain words
in clearly and | classroom lesson, so | in some times | appropriate to in situations
frankly at would miss some in situations the appropriate to
every opportunities. appropriate to | nature of the the
opportunity the nature of classroom nature of the
appropriate to the classroom | lesson, so would | classroom
the nature of lesson, so miss a lot of lesson.
the lesson would miss opportunities.
quite a
number of
opportunities.
552 Asking students | Asking Asking students to Asking Asking students | Never ask
to generate a lot | students to generate a lot of students to to generate alot | students to

of synonyms,
and opposites of
some
vocabulary, and
leaving some of
them to students
without
explanation to
allow them
participating in
clarifying their
meanings.

generate a lot
of synonyms,
and opposites
of some
vocabulary,
and leaving
some of them
to students
without
explanation to
allow them
participating
in clarifying
their meanings
in clearly and
frankly at

synonyms, and
opposites of some
vocabulary, and
leaving some of them
to students without
explanation to allow
them participating in
clarifying their
meanings often in
situations
appropriate to the
nature of the
classroom lesson, so
would miss some
opportunities.

generate a lot
of synonym:s,
and opposites
of some
vocabulary,
and leaving
some of them
to students
without
explanation to
allow them
participating
in clarifying
their meanings
in some times
in situations

of synonym:s,
and opposites of
some
vocabulary, and
leaving some of
them to students
without
explanation to
allow them
participating in
clarifying their
meanings in
situations
appropriate to
the

nature of the

generate a lot
of synonyms,
and opposites
of some
vocabulary,
and leaving
some of them
to students
without
explanation to
allow them
participating
in clarifying
their
meanings.
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every appropriate to | classroom
opportunity the nature of lesson, so would
appropriate to the classroom | miss a lot of
the nature of lesson, so opportunities.
the lesson would miss
quite a
number of
opportunities
(B) Originality skills
The order of The skill 4 3 2 1 0
the skill in Always Often Sometimes Rarely Never
the schedule
s40 Asking students | Asking Asking students to Asking Asking students | Never ask
to choose students to choose keywords in | students to to choose students to
keywords in choose different language choose keywords in choose
different keywords in texts often in keywords in different keywords in
language texts. | different situations different language texts different
language texts | appropriate to the language texts | in situations language texts
in clearly and | nature of the in some times | appropriate to in situations
frankly at classroom lesson, so | in situations the appropriate to
every would miss some appropriate to | nature of the the
opportunity opportunities. the nature of classroom nature of the
appropriate to the classroom | lesson, so would | classroom
the nature of lesson, so miss a lot of lesson.
the lesson would miss opportunities.
quite a
number of
opportunities.
s51 Asking students | Asking Asking students to Asking Asking students | Never ask

to ask questions
or make
suggestions in
discussions by
using their own

students to ask
questions or
make
suggestions in
discussions by
using their

ask questions or
make suggestions in
discussions by using
their own language

often in situations

students to ask
questions or
make
suggestions in
discussions by
using their

to ask questions
or make
suggestions in
discussions by
using their own

students to ask
questions or
make
suggestions in
discussions by
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own language

own language

using their

language. appropriate to the language in
inclearly and | natyre of the in some times | gityations own language
frankly at classroom lesson, so | In situations appropriate to in situati.ons
every would miss some appropriate to | the appropriate to
opportunity opportunities. the nature of | hature of the the
appropriate to the classroom | Jassroom nature of the
the nature of lesson, so lesson. so would classroom
the lesson would miss miss allot of lesson.
quite a opportunities.
number of
opportunities.
s43 Asking students | Asking Asking students to Asking Asking students | Never ask
to describe new | students to describe new students to to describe new | students to
meanings describe new meanings describe new meanings describe new
meanings often in situations meanings in situations meanings in
in clearly and | appropriate to the in some times | appropriate to situations
frankly at nature of the in situations the appropriate to
every classroom lesson, so | appropriate to | nature of the the
opportunity would miss some the nature of classroom nature of the
appropriate to | opportunities. the classroom | lesson, so would | classroom
the nature of lesson, so miss a lot of lesson.
the lesson would miss opportunities.
quite a
number of
opportunities.
s36 Allowing Allowing Allowing students to | Allowing Allowing Never allow
students to students to think and imagine at | students to students to students to
think and think and each response often | think and think and think and
imagine at each | imagine at in situations imagine at imagine at each | imagine at
response. each response | appropriate to the each response | response in each response
in clearly and | nature of the in some times | situations in situations
frankly at classroom lesson, so | in situations appropriate to appropriate to
every would miss some the the
opportunity opportunities. appropriate to nature of nature of the
appropriate to the nature of the classroom classroom
the nature of the classroom | lesson, so would | lesson.
the lesson lesson, so miss a lot of
would miss opportunities.
quite a
number of
opportunities.
s37 Stimulating Stimulating Stimulating students | Stimulating Stimulating Never
students to students to to produce new students to students to stimulate
produce new produce new words and phrases produce new produce new students to
words and words and during the words and words and produce new
phrases during | phrases during | expression of their phrases during | phrases during | words and

the expression
of their ideas

the expression
of their ideas
in clearly and

ideas often in
situations
appropriate to the

the expression
of their ideas
in some times

the expression
of their ideas in
situations

phrases during
the expression
of their ideas
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frankly at
every
opportunity

nature of the
classroom lesson, so
would miss some

in situations

appropriate to

appropriate to
the
nature of the

in situations
appropriate to
the

appropriate to | opportunities. the nature of classroom nature of the
the nature of the classroom | lesson, so would | classroom
the lesson lesson, so miss a lot of lesson.

would miss opportunities.

quite a

number of

opportunities.

542 Asking students | Asking Asking students Asking Asking students | Never ask
some questions | students some | some questions students some | some questions | students some
which involve questions which involve questions which involve questions
imagination and | which involve | imagination and which involve | imagination and | \yhich involve
giving them imagination giving them imagination giving them imagination
opportunities to | and giving opportunities to and giving opportunitiesto | anq giving
answer the them answer the questions | them answer the them
questions by opportunities by using specific opportunities questions by opportunities
using specific toanswer the | language forms toanswer the | using specific to answer the
language forms. | questions by often in situations questions by language forms | qestions by
gﬁégt'aip horical :Jasr:gg :8 : cific appropriate to the rasn'gg asg:mflc in situat.ions Fasnig 8 asg :cific
language ) forms nature of the forms appropriate to forms

in clearly and | classroom lesson, so in some times the
frankly at would miss some in situations nature of the in situations
every opportunities. appropriate to | classroom appropriate to
opportunity the nature of | lesson, so would the
appropriate to the classroom | Miss alot of nature of the
the nature of lesson, so opportunities. classroom
the lesson would miss lesson.

quite a

number of

opportunities.

545 Encouraging Encouraging Encouraging Encouraging Encouraging Never
students touse | students to use | students to use students to use | students touse | encourage
metaphors in metaphors in | metaphors in metaphorsin | metaphors in students to use
language language language language language metaphors in

in clearly and | often in situations in some times | in situations language in
frankly at appropriate to the in situations appropriate to situations
every nature of the appropriate to | the appropriate to
opportunity classroom lesson, so | the nature of nature of the the
appropriate to | would miss some the classroom | classroom nature of the
the nature of opportunities. lesson, so lesson, so would | classroom
the lesson would miss miss a lot of lesson.

quite a opportunities.

number of

opportunities.

s57 Asking students | Asking Asking students to Asking Asking students | Never ask

to express their
views and
attitudes
towards some
linguistic issues

students to
express their
views and
attitudes
towards some

express their views
and attitudes
towards some
linguistic issues by
using their talents

students to
express their
views and
attitudes
towards some

to express their
views and
attitudes
towards some
linguistic issues

students to
express their
views and
attitudes
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by using their

linguistic

often in situations

linguistic

by using their

towards some

talents; like issues by using . issues by using | talents in linguistic
drawings their talents in | “PPTOPTiate to the their talents in | giryati issues by using
situations . .
nature of the imes i their talents in
clearly and some times in | ,nropriate to
classroom lesson, so o pprop situations
frankly at . situations the
would miss some . appropriate to
every rs appropriate to | patyre of the PPTOP
. opportunities. the
opportunity the nature of classroom
appropriate to the classroom | jegs0n, so would nature of the
the nature of lesson, so miss a lot of classroom
the lesson would miss opportunities. lesson.
quite a
number of
opportunities.
s49 Asking students | Asking Asking students to Asking Asking students | Never ask
to use students to use | use vocabulary and students to use | to use students to use
vocabulary and | vocabulary sentences in forming | vocabulary vocabulary and | vocabulary

sentences in
forming the
largest number
of stories

and strings in
forming the
largest
number of
stories in
clearly and
frankly at
every
opportunity
appropriate to
the nature of
the lesson

the largest number of
stories often in
situations
appropriate to the
nature of the
classroom lesson, so
would miss some
opportunities.

and sentences
in forming the
largest number
of stories in
some times in
situations
appropriate to
the nature of
the classroom
lesson, so
would miss
quite a
number of
opportunities.

sentences in
forming the
largest number
of stories in
situations
appropriate to
the

nature of the
classroom
lesson, so would
miss a lot of
opportunities.

and sentences
in forming the
largest
number of
stories in
situations
appropriate to
the

nature of the
classroom
lesson.
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(O) Flexibility skills

The order of The skill 4 3 2 1 0
the skill in Always Often Sometimes Rarely Never
the schedule
s50 Asking students | Asking Asking students to | Asking students | Asking students | Never ask
to put the students to put | put the problems to put the to put the students to put
problems of an | the problems of an absurd and problems of an problems of an | the problems
absurd and train | of an absurd train students to absurd and train | absurd and train | of an absurd
students to and train develop solutions | students to students to and train
develop students to to a variety of develop develop students to
solutions to a develop linguistic solutions to a solutions to a develop
variety of solutions to a | expression often in | variety of variety of solutions to a
linguistic variety of situations linguistic linguistic variety of
expression. linguistic appropriate to the | expression in expression in linguistic
expression in | nature of the some times in situations expression in
clearly and classroom lesson, situations appropriate to situations
frankly at so would miss appropriate to the appropriate to
every some the nature of the | nature of the the
opportunity opportunities. classroom classroom nature of the
appropriate to lesson, so would | lesson, so would | classroom
the nature of miss quite a miss a lot of lesson.
the lesson number of opportunities.
opportunities.
s48 Asking students | Asking Asking students to | Asking students | Asking students | Never ask
to develop students to develop to develop to develop students to
vocabulary in develop vocabulary in the vocabulary in vocabulary in develop
the largest vocabulary in | largest number of | the largest the largest vocabulary in
number of the largest useful sentences number of useful | number of the largest
useful sentences | number of and put them in sentences and useful sentences | number of
and put them in | useful the largest number | putthem inthe | and putthemin | useful

the largest
number of new

combinations of

sentences and
put them in
the largest

of new
combinations of
language often in

largest number
of new
combinations of

the largest
number of new
combinations of

sentences and
put them in
the largest
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language number of situations language in language in number of
new appropriate to the | some times in situations new
combinations | nature of the situations appropriate to combinations
of language in | classroom lesson, appropriate to the of language in
clearly and so would miss the nature of the | nature of the situations
frankly at some classroom classroom appropriate to
every opportunities. lesson, so would | lesson, so would | the
opportunity miss quite a miss a lot of nature of the
appropriate to number of opportunities. classroom
the nature of opportunities. lesson.
the lesson.
s47 Asking students | Asking Asking students to | Asking students | Asking students | Never ask
to generate the | students to generate the to generate the to generate the | students to
largest number | generate the largest number of | largest number largest number | generate the
of synonyms for | largest synonyms for of synonyms for | of synonyms for | largest
vocabulary number of vocabulary often in | vocabulary in vocabulary in number of
synonyms for | situations some times in situations synonyms for
vocabulary in | appropriate to the | situations appropriate to vocabulary in
clearly and nature of the appropriate to the situations
frankly at classroom lesson, the nature of the | nature of the appropriate to
every so would miss classroom classroom the
opportunity some lesson, so would | lesson, so would | nature of the
appropriate to | opportunities. miss quite a miss a lot of classroom
the nature of number of opportunities. lesson.
the lesson opportunities.
s55 Demanding Demanding Demanding Demanding Demanding Never demand
students to students to students to students to students to students to
distinguish distinguish distinguish distinguish distinguish distinguish
between between between thoughts | between between between
thoughts and thoughts and and ideas, and thoughts and thoughts and thoughts and
ideas, and ideas, and express them in a ideas, and ideas, and ideas, and
express them in | express them | variety of language | express themin | expressthemin | expressthem
a variety of in a variety forms often in a variety a variety of in a variety
language forms | language situations language forms | language forms | language
forms in appropriate to the | in some times in | in situations forms in
clearly and nature of the situations appropriate to situations

frankly at classroom lesson, appropriate to the appropriate to
every so would miss the nature of the | nature of the the
opportunity some classroom classroom nature of the
appropriate to | opportunities. lesson, so would | lesson, so would | classroom
the nature of miss quite a miss a lot of lesson.
the lesson number of opportunities.

opportunities.
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(D)Elaboration skills

The order of The skill 4 3 2 1 0
the skill in Always Often Sometimes Rarely Never
the schedule
s31 Leaving an Leaving an Leaving an Leaving an Leaving an Never leave an
opportunity for | opportunity opportunity for opportunity for opportunity for | opportunity
students to for students to | students to students to students to for students to
explain some explain some explain some explain some explain some explain some
parts of the parts of the parts of the parts of the parts of the parts of the
material in their | material in material in their material in their material in their | material in
own language their own own language own language in | own language in | their own
language in often in situations | some times in situations language in
clearly and appropriate to the | situations appropriate to situations
frankly at nature of appropriate to the | the appropriate to
every the classroom nature of the nature of the the
opportunity lesson, so would classroom lesson, | classroom nature of the
appropriate to | miss some so would miss lesson, so would | classroom
the nature of opportunities. quite a number of | miss a lot of lesson.
the lesson opportunities. opportunities.
s41 Sharing with Sharing with Sharing with Sharing with Sharing with Never share
students in students in students in students in students in with students
classifying classifying classifying classifying classifying in classifying

phrases, words
and ideas.

phrases, words
and ideas in
clearly and
frankly at
every
opportunity
appropriate to
the nature of
the lesson

phrases, words
and ideas often in
situations
appropriate to the
nature of
the classroom
lesson, so would
miss some
opportunities.

phrases, words
and ideas in some
times in
situations
appropriate to the
nature of the
classroom lesson,
so would miss
quite a number of
opportunities.

phrases, words
and ideas in
situations
appropriate to
the

nature of the
classroom
lesson, so would
miss a lot of
opportunities.

phrases, words
and ideas in
situations
appropriate to
the

nature of the
classroom
lesson.
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546 Encouraging Encouraging Encouraging Encouraging Encouraging Never
students touse | students to use | students to use students to use students touse | encourage
verbal and non- | verbal and verbal and non- verbal and non- verbal and non- | students to use
verbal non-verbal verbal expression | verbal expression | verbal verbal and
expression expression often in situations | in some timesin | expression non-verbal

in clearly and | appropriate to the | situations in situations expression in
frankly at nature of appropriate to the | appropriate to situations
every the classroom nature of the the appropriate to
opportunity lesson, so would classroom lesson, | nature of the the
appropriate to | miss some so would miss classroom nature of the
the nature of opportunities. quite a number of | lesson, so would | classroom
the lesson. opportunities. miss a lot of lesson.
opportunities.

s44 Asking students | Asking Asking students Asking students | Asking students | Never ask
to re-interpret students to re- | to re-interpret to re-interpret to re-interpret students to re-
words and ask interpret words and ask words and ask words and ask interpret
unfamiliar words and ask | unfamiliar unfamiliar unfamiliar words and ask
questions. unfamiliar questions often in | questions in some | questions in unfamiliar

questions in situations times in situations questions in
clearly and appropriate to the | situations appropriate to situations
frankly at nature of appropriate to the | the appropriate to
every the classroom nature of the nature of the the
opportunity lesson, so would classroom lesson, | classroom nature of the
appropriate to | miss some so would miss lesson, so would | classroom

the nature of opportunities. quite a number of | miss a lot of lesson.

the lesson opportunities. opportunities.

s33 Encouraging Encouraging Encouraging Encouraging Encouraging Never
students to students to students to students to students to encourage
support their support their support their support their support their students to
views from their | views from views from their views from their | views from their | support their
different own their different | different own different own different own views from
readings ownreadings | readings oftenin | readingsin some | readingsin their different

in clearly and | situations times in situations own readings
frankly at appropriate to the | situations appropriate to in situations
every nature of appropriate to the | the appropriate to
opportunity the classroom nature of the nature of the the
appropriate to | lesson, so would classroom lesson, | classroom nature of the
the nature of miss some so would miss lesson, so would | classroom
the lesson opportunities. quite a number of | miss a lot of lesson.
opportunities. opportunities.

s56 Showing Showing Showing students | Showing students | Showing Never show
students some students some | some ambiguous | some ambiguous | students some students some
ambiguous ambiguous language forms to | language forms ambiguous ambiguous
language forms | language interpret them in | to interpret them | language forms | language
to interpret forms to various ways in various ways to interpret forms to

them in various

interpret them

often in situations

in some times in

them in various

interpret them
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ways.

in various
ways

in clearly and
frankly at
every
opportunity

appropriate to the
nature of
the classroom
lesson, so would
miss some
opportunities.

situations
appropriate to the
nature of the
classroom lesson,
so would miss
quite a number of

ways in
situations
appropriate to
the

nature of the
classroom

in various
ways in
situations
appropriate to
the

nature of the

appropriate to opportunities. lesson, so would | classroom
the nature of miss a lot of lesson.
the lesson opportunities.
s52 Asking students | Asking Asking students Asking students | Asking students | Never ask
to generate students to to generate to generate to generate tudents t
synonyms and generate synonyms and synonyms and synonyms and students to
opposites, synonyms and | opposites, opposites, opposites, generate a lot
leaving some of | opposites, leaving some of leaving some of leaving some of | o synonyms,
them to students | leaving some them to students them to students | them to students d it
without of them to without without without and opposttes
explanation, to students explanation, to explanation, to explanation, to of some
allow them without allow them allow them allow them vocabulary,
participating in | explanation, to | participating in participating in participating in d leavi
clarifying their | allow them clarifying their clarifying their clarifying their | @ndeaving
meanings partllm_payng meanings often in | meanings in some | meanings in some of them
in clarifyin o . . o
theCi ra fying situations times in situations to.students
meanings in appropriate to the | situations appropriate to | Without
t ¢ ; he | th explanation, to
clearly and nature o appropriate to the | the
frankly at the classroom nature of the nature of the allov.v .ther.n
every lesson, so would classroom lesson, | classroom Partlc:l.pa.tmg
opportunity miss some so would miss lesson, so would | ™ c.lar1fy1n.g
appropriate to | OPportunities. quite a number of | miss a lot of jthelfc m(,:amngs
the nature of opportunities. opportunities. In situations
appropriate to
the lesson
the
nature of the
classroom
lesson.
s32 Encouraging Encouraging Encouraging Encouraging Encouraging Never
students to students to students to students to students to encourage
complete complete complete complete complete students to
incomplete incomplete incomplete stories | incomplete incomplete complete
stories or poems | stories or or poems by using | stories or poems | stories or poems | incomplete
by using their poems by their own by using their by using their stories or
own language using their language and own language own language poems by

and imagination

own language
and
imagination in
clearly and
frankly at
every
opportunity
appropriate to
the nature of
the lesson

imagination often
in situations
appropriate to the
nature of
the classroom
lesson, so would
miss some
opportunities.

and imagination
in some times in
situations
appropriate to the
nature of the
classroom lesson,
so would miss
quite a number of
opportunities.

and imagination
in situations
appropriate to
the

nature of the
classroom
lesson, so would
miss a lot of
opportunities.

using their
own language
and
imagination in
situations
appropriate to
the

nature of the
classroom
lesson.
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Appendix D: Questionnaire for identifying the assessment methods of
Arabic language teachers

The English copy

(A) Instructions for using the questionnaire:
1 - The questionnaire aims to evaluate the level of assessment methods in encouraging creativity in
students
2- The skills are emerged from the literature and previous studies which are mentioned in the
theoretical framework.
3 — It includes 2 categories, each category is divided into several different methods.
4 - Skills are measured on a scale assessing the level of assessment methods of Arabic language
teachers (always, often, sometimes, rarely, never) and give them these degrees: (4, 3, 2, 1 and 0),
respectively, according to the previous point. . For example;
(4) Always: means that teachers apply the skill in clearly and frankly at every
opportunity appropriate to the nature of the assessment method.
(3) Often: means that teachers apply the skill often in situations appropriate to the
nature of the assessment method, so would miss some opportunities.
(2) Sometimes: means that teachers apply the skill in some times in situations
appropriate to the nature of the assessment method so would miss quite a number of

opportunities.
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(1) Rarely: means lacking in applying the skill in situations appropriate to the

nature the assessment method, so would miss a lot of opportunities.

(0) never: means that teachers never apply the skill in situations appropriate to the

nature of the classroom lesson.

5 —Itis applied to the Arabic language teachers of class 11(the sample of this study).

(B) General details:

Teacher’s name:

School’s name:

The skills The levels
always | often | Sometimes | rarely | None

A | General assessment skills :

1 Diversifying methods of evaluation during the semester and
avoiding relying on tests only.

2 Asking students to construct field researches, or researching
reports linked with the subject.

3 Leaving students to assess their self.

4 Applying short continuing tests to students.

5 Including tests open-ended questions that encourage students to
express their views.

6 Including tests the attitudes of daily life analyse them by
students.

7 Diversifying questions in order to achieve various levels of Bloom
objectives.

8 Using questions that encourage students to use their higher
thinking skills.

9 Avoiding focusing on the questions that encourage conservation
and memorization

10 | Encouraging students to use their talents in answering test
questions and activities.

11 | Considering student activities during the lesson as a major
standard of assessment.

12 | Giving students opportunities to choose the appropriate way to
assess them.

13 | Using open exams as a method of assessment.

14 | Asking them to conduct field investigations

15 | Asking them to prepare presentations in topics related to the
subject.

16 | Encouraging students to establish training workshops about the
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content of the subject for their colleagues.

17 | Distributing grades of the assessment in a balanced way to all
activities.

B Linguistic assessment skills:

1 Including questions pictures and maps linked with the subject
and allowing students to analyse them using their own language

2 Using oral method of assessment.

3 Leaving students with an opportunity to formulate questions and
answer them.

4 Encouraging them to complete stories, novels and poems related
to the content of the subject to assess their performance about
some of the issues associated with the subject.

5 Implementing a variety of competitions in reading and creative
writing, as a criterion for evaluating student.

6 Asking students to express their opinion by writing an articles or
stories

7 Organizing some competitions for students in generating the
largest number of synonyms for vocabulary

8 Asking students to manage discussions using their own language

9 Asking students to criticize some texts or complete stories within
the tests.

10 | Asking students to describe new meanings or re-interpret words

within the tests

What is your opinion about the general level of the creative use of Arabic language of Omani

secondary school students?

Do you think that there are differences between male and female secondary school students in the

creative use level of Arabic language?

Other comments:
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The Arabic copy
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Appendix E: Interview's questions with Oman curriculum
development officers

The English copy

The aim of the interview:

Investigate if there is a match or not between the policy and pedagogy of teaching and assessment in
Oman and the reality of implementing them

Name:

Post:

1 — What is the most important objective of teaching Arabic in secondary schools in Oman?

2 —Is the policy of teaching and assessing Arabic language interested in encouraging the creative
use of Arabic language in students?

3 - If yes, what are the most prominent features of this?

4 - Do you believe that encouraging this aspect is important for the students? Why?

5 - How do you investigate if the Arabic language teachers in Oman implement the objectives of

teaching Arabic language?
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The Arabic copy
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Appendix F: Basic skills of the creative use of language

The main creative skills

Fluency

Flexibility

Originality

Elaboration

Generate the greatest possible
number of appropriate titles for
a topic

Produce the largest number
of varied linguistic
responses with the ease in
changing the response to
another

Find a suitable end to a
story

Interpret a certain situation
that is mentioned in a text

Imagine the largest possible
number of appropriate endings
to a story

Express some ideas using
diverse and flexible
linguistic expressions

Write a dialogue of a
new story

Confirm a certain idea in
different ways

Compose the largest possible
number of appropriate
linguistic expressions to express
any event

Use a number of words in
the largest number of
sentences

Connect non-related
words

add new ideas and cute ideas
for a story

Produce a large number of
ideas in a limited time
disregarding the type and level
of these ideas

Generate new types of
vocabulary and
Expressions

innovate of suitable
titles for a topic

complete certain story and
put an appropriate end for it

Produce that large number of
words that have the same or
common meaning

Distinguish between
thoughts and ideas, and
express them in variety
forms of language.

Generate synonyms for
vocabulary contained
in the text

Form a particular text or
paragraph to express an
event

Generate the largest number of
synonyms for vocabulary

Develop solutions for a
problem to a variety of
linguistic expression.

Generate the greatest
possible number of
new uses of certain
words.

Interpret some ambiguous
language forms in various
ways after the addition of
some amendments.

Develop vocabulary in the
largest number of useful
sentences

Express their opinion
by writing articles and
stories.

Ask questions or provide
suggestions or additions to
any discussion

Meet all the elements of the
written subject
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Appendix G: Levels of creative use of listening skills

Excelling(4) Expressing(3) Emerging(2) Not Yet Evident (1)
90- 100 75-89 60-74 >60
Excellent ability to: Good ability to: Satisfactory ability to: Weak ability to:

-- Use clear criteria in the
analysis of the listening
text.

-- Use logical arguments
to support his/her
interpretation of any idea
related to the text.

-- Generate the largest
possible number of
endings to an open
story.

-- Generate a variety of
phrases containing
various uses for some
words of the listening
text.

-- summarize the listening
text using his private
language text without the
use of its terms.

-- Generate the largest
possible number of
synonyms, opposites and
plurals of some words
contained in the listening
text

-- Add other new events
or elements for the
listening text using
specific kinds of formulas.

-- Use clear criteria in the
analysis of the listening
text.

-- Use logical arguments to
support his/her
interpretation of any idea
related to the text.

-- Generate the largest
possible number of endings
toan open story.

-- Generate a variety of
phrases containing various
uses for some words of the
listening text.

-- summarize the listening
text using his private
language text without the
use of its terms.

-- Generate the largest
possible number of
synonyms, opposites and
plurals of some words
contained in the listening
text

-- Add other new events or
elements for the listening
text using specific kinds of
formulas

-- Use clear criteria in the
analysis of the listening
text.

-- Use logical arguments
to support his/her
interpretation of any idea
related to the text.

-- Generate the largest
possible number of
endings to an open
story.

-- Generate a variety of
phrases containing
various uses for some
words of the listening
text.

-- summarize the listening
text using his private
language text without the
use of its terms.

-- Generate the largest
possible number of
synonyms, opposites and
plurals of some words
contained in the listening
text

-- Add other new events
or elements of the
listening text using
specific kinds of formulas

-- Use clear criteria in the
analysis of the listening
text.

-- Use logical arguments to
support his/her
interpretation of any idea
related to the text.

-- Generate the largest
possible number of endings
toan open story.

-- Generate a variety of
phrases containing various
uses for some words of the
listening text.

-- summarize the listening
text using his private
language text without the
use of its terms.

-- Generate the largest
possible number of
synonyms, opposites and
plurals of some words
contained in the listening
text

-- Add other new events or
elements for the listening
text using specific kinds of
formulas

The student’s scores on
measures of creative
thinking ( verbal or

The student’s scores on
measures of creative
thinking ( verbal or figural

The student’s scores on
measures of creative
thinking ( verbal or

The student’s scores on
measures of creative
thinking ( verbal or figural )
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figural ) indicate strongly
above average skills or
proficiency in generating
ideas with fluency,
flexibility, originality, or
elaboration , in relation to
appropriate comparison
groups

indicate above average
skills or proficiency in
generating ideas with
fluency, flexibility,

originality, or elaboration ,

in relation to appropriate
comparison groups

skills or proficiency in
generating ideas with
fluency, flexibility,

comparison groups

figural ) indicate average

originality, or elaboration
, in relation to appropriate

do not indicate proficiency
in generating ideas with
fluency, flexibility,
originality, or elaboration
at the present time (and in
relation to the tasks and
assessments context)

Appendix H: Levels of creative use of speaking skills

Excelling(4) Expressing(3) Emerging(2) Not Yet Evident (1)
90- 100 75-89 60-74 >60
Excellent ability to: Good ability to: Satisfactory ability to: Weak ability to:

-- Add a lot of events for a

particular story offered to
him

-- Use metaphorical
language during his
speaking.

-- Generate the largest
number of words that are
linked by some
relationships, such as
using them in the same
field

--formulate the largest
possible number of
suitable and innovative
questions when he/she
has been asked to
construct an interview.
-- Use a single word in
variety of meanings
during his/her speaking
-- Generate the largest
possible number of ideas
during the expression of
his/her opinion about a
subject

-- Add a lot of events for
a particular story
offered to him

-- Use metaphorical
language during his
speaking.

-- Generate the largest
number of words that
are linked by some
relationships, such as
using them in the same
field

--formulate the largest
possible number of
suitable and innovative
questions when he/she
has been asked to
construct an interview.
-- Use a single word in
variety of meanings
during his/her speaking
-- Generate the largest
possible number of
ideas during the
expression of his/her
opinion about a subject

-- Add a lot of events for a

particular story offered to
him

-- Use metaphorical
language during his
speaking.

-- Generate the largest
number of words that are
linked by some
relationships, such as
using them in the same
field

--Formulate the largest
possible number of
suitable and innovative
questions when he/she
has been asked to
construct an interview.
-- Use a single word in
variety of meanings
during his/her speaking
-- Generate the largest
possible number of ideas
during the expression of
his/her opinion about a
subject

-- Add a lot of events for a
particular story offered to
him

-- Use the metaphorical
language during his
speaking.

-- Generate the largest
number of words that are
linked by some
relationships, such as using
them in the same field
--Formulate the largest
possible number of suitable
and innovative questions
when he/she has been
asked to construct an
interview.

-- Use a single word in
variety of meanings during
his/her speaking

-- Generate the largest
possible number of ideas
during the expression of
his/her opinion about a
subject

The student’s scores on
measures of creative
thinking ( verbal or
figural ) indicate strongly

The student’s scores on
measures of creative
thinking ( verbal or
figural indicate above

The student’s scores on
measures of creative
thinking ( verbal or
figural ) indicate average

The student’s scores on
measures of creative
thinking ( verbal or figural )
do not indicate proficiency
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above average skills or
proficiency in generating
ideas with fluency,
flexibility, originality, or
elaboration , in relation to
appropriate comparison
groups

average skills or
proficiency in
generating ideas with
fluency, flexibility,
originality, or
elaboration , in relation
to appropriate
comparison groups

skills or proficiency in
generating ideas with
fluency, flexibility,
originality, or elaboration
, in relation to appropriate
comparison groups

in generating ideas with
fluency, flexibility,
originality, or elaboration
at the present time ( and in
relation to the tasks and
assessments context)

Appendix I: Levels of creative use of reading skills

Excelling(4) Expressing(3) Emerging(2) Not Yet Evident (1)

90- 100 75-89 60-74 >60

Excellent ability to: Good ability to: Satisfactory ability to: Weak ability to:

-- generate metaphorically | -- generate -- generate -- Generate metaphorically

phrases to express a
meaning from the text.

-- Interpret a term from the
reading text using several
interpretations.

-- Generate the largest
possible number of
synonyms, plurals and
opposites for some words
contained in the text.

-- Add other events or
elements to reading text
using specific kinds of
formulas or verbs.

-- Give his/her opinion
about reading the text
using a specific type of
formulas or verbs.

metaphorically phrases
to express a meaning
from the text.

-- Interpret a term from
the reading text using
several interpretations.
-- Generate the largest
possible number of
synonyms, plurals and
opposites for some
words contained in the
text.

-- Add other events or
elements to the reading
text using specific kinds
of formulas or verbs.

-- Give his/her opinion
about reading the text
using a specific type of
formulas or verbs.

metaphorically phrases to
express a meaning from
the text.

-- Interpret a term from
the reading text using
several interpretations.

-- Generate the largest
possible number of
synonyms, plurals and
opposites for some words
contained in the text.

-- Add other events or
elements to the reading
text using specific kinds
of formulas or verbs.

-- give his/her opinion
about reading the text
using a specific type of
formulas or verbs.

phrases to express a
meaning from the text.

- Interpret a term from the
reading text using several
interpretations.

-- Generate the largest
possible number of
synonyms, plurals and
opposites for some words
contained in the text.

-- Add other events or
elements to the reading text
using specific kinds of
formulas or verbs.

-- give his/her opinion about
reading the text using a
specific type of formulas or
verbs.

The student’s scores on
measures of creative
thinking ( verbal or figural )
indicate strongly above
average skills or
proficiency in generating
ideas with fluency,
flexibility, originality, or
elaboration , in relation to
appropriate comparison
groups

The student’s scores on
measures of creative
thinking ( verbal or
figural indicate above
average skills or
proficiency in generating
ideas with fluency,
flexibility, originality, or
elaboration , in relation
to appropriate
comparison groups

The student’s scores on
measures of creative
thinking ( verbal or
figural ) indicate average
skills or proficiency in
generating ideas with
fluency, flexibility,
originality, or elaboration
, in relation to
appropriate comparison
groups

The student’s scores on
measures of creative
thinking ( verbal or figural )
do not indicate proficiency
in generating ideas with
fluency, flexibility,
originality, or elaboration at
the present time (and in
relation to the tasks and
assessments context)
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Appendix J: Levels of creative use of writing skills

Excelling(4) Expressing(3) Emerging(2) Not Yet Evident (1)
90- 100 75-89 60-74 >60
Excellent ability to: Good ability to: Satisfactory ability to: Weak ability to:
-- Express a picture -- Express a picture -- Express a picture -- Express a picture offered
offered to him/her by offered to him/her by offered to him/her by to him/her by writing a

writing a story which
reflects its content

-- Analyse an event using
a variety of linguistic
formulations

-- Write suitable ends for
a story with the use of
certain metaphor
language

-- Write an article about a
problem, so that contains
the largest number of
proposed solutions to
address it using a variety
of formulations.

-- Write a dialogue from
his/her imagination,
talking about a
purposeful subject.

writing a story which
reflects its content

-- Analyse an event
using a variety of
linguistic formulations
-- Write suitable ends
for a story with the use
of certain metaphor
language

-- Write an article about
a problem, so that
contains the largest
number of proposed
solutions to address it
using a variety of
formulations.

-- Write a dialogue from
his/her imagination,
talking about a
purposeful subject.

writing a story which
reflects its content

-- Analyse an event using
a variety of linguistic
formulations

-- Write suitable ends for
a story with the use of
certain metaphor
language

-- Write an article about a
problem, so that contains
the largest number of
proposed solutions to
address it using a variety
of formulations.

-- Write a dialogue from
his/her imagination,
talking about a
purposeful subject.

story which reflects its
content

-- Analyse an event using a
variety of linguistic
formulations

-- Write suitable ends for a
story with the use of certain
metaphor language

-- Write an article about a
problem, so that contains
the largest number of
proposed solutions to
address it using a variety of
formulations.

-- Write a dialogue from
his/her imagination, talking
about a purposeful subject.

The student’s scores on
measures of creative
thinking ( verbal or
figural ) indicate strongly
above average skills or
proficiency in generating
ideas with fluency,
flexibility, originality, or
elaboration , in relation to
appropriate comparison
groups

The student’s scores on
measures of creative
thinking ( verbal or
figural indicate above
average skills or
proficiency in
generating ideas with
fluency, flexibility,
originality, or
elaboration , in relation
to appropriate

The student’s scores on
measures of creative
thinking ( verbal or
figural ) indicate average
skills or proficiency in
generating ideas with
fluency, flexibility,
originality, or elaboration
, in relation to appropriate
comparison groups

The student’s scores on
measures of creative
thinking ( verbal or figural )
do not indicate proficiency
in generating ideas with
fluency, flexibility,
originality, or elaboration
at the present time (and in
relation to the tasks and
assessments context)
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comparison groups

Appendix k: Test of the Creative Use of the Arabic language

The content of the Test

A - The aim of the test:
The test aims to measure the levels of creative use of Arabic language in students of class 11. It
measures the skills of fluency, originality, flexibility and elaboration for the four language skills:

listening, reading, writing and speaking.

B - The content of the test:

The test contains a set of open questions in Arabic language skills: listening, reading, writing and
speaking, which measure the skills of creative use of the Arabic Language: the fluency, originality,
flexibility and elaboration.

Where the test is divided into four sections, each section represents one skill of Arabic language, and
includes a series of questions which measure skills: fluency, originality, flexibility and elaboration.
This test is characterized as written, except the section which will display speaking which includes
oral questions, they will be applied in an interview, so that interviews be recorded and then analysed
in writing.

The design of the test relies on the standards of creative use of Arabic language, developed by

researcher from the Arab educational literature.
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Test instructions:

1 — The test aims to measure the levels of creative use of Arabic language in students.

2 —Itincludes 4 parts: Listening, reading, writing and speaking. Each part includes several different
questions.

3 —The levels are determined according to the degree of test standard specified for each question to
measure the skills of creative use of Arabic language.

4- The test is applied inside classroom:s.

The English copy

(A) Listening;:

Listen to the text, and then answer the following questions in 30 minutes:

Potato sack
Once, a sheikh requested from his students to bring a clean plastic bag. Then, he asked them to put a

potato in the bag for every painful memory which they cannot forget it in their daily lives. He, then,
asked them to write the name and the date of each memory on the potato.

Students implemented his advice and some of them became carrying a very heavy bag because they
have a lot of painful memories. The sheikh, then, asked his students to hold the plastic bags including
potatoes with them wherever they go for a week.

Normally, the potatoes deteriorated and caused a bad odour. Not too long, each one of students

decided to dispose of the bag in any way.

1-  Write the largest number of advantages which can be understood from the subject of the
story using the advice's style.

2-  Put the word painful in all possible useful sentences.

3- Put all the possible opposites for the word deteriorate

4- Form all the possible questions to discuss the subject of the text using the correct formulas.

5- Paraphrase the text using your own metaphor language.

6- Write all the suitable titles for this story.
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7-  Write a suitable introduction for this story.

(B) Reading;
Read the text, and then answer the following questions in 30 minutes:

Unemployment...An Epidemic Weakens Human and Society; Specially the Young; Specially the
Graduates
Unemployment is a widespread problem that covers a wide range of Arab area. It spreads among the
young; specially the graduate. We are afraid that it is going to destroy our society.

Certificate and graduation are two main things the young are looking for in the hope of a higher
future full of wishes. They want to take part in the institutes and the build of civilization. They are
also looking forward for self-fulfilment which we want it to reach its highest level.

The young spend their lives studying very hard for the purpose of graduation. Unfortunately, they
find themselves putter in public places and cafes waiting for their chance in the field of work. They
may not get this chance and therefore their lives will be full of gaps. This leads them to corruptions
which are rejected by law and then society.

In addition, poverty and psychological effects are some of the consequences of the lack of work.
They may result in suicide because of the feeling of failure. Besides suicide, some guys preferred to
immigrate and search for jobs (Middle East, internet)

Waiting for employment is one of the main difficulties that face the young. They may wait for years
in order to be employed but in vain. The percentage of unemployment among the Arab guys is the
highest in the world and it's said that it may increase in many cases. According to the USA data, the
percentage of unemployment in the Arab countries is 25% and 40% in other countries.

So, how can Arab guys draw their future and what are their requirements for a better future? A
study in the internet was performed through which a group of questions were asked to a number of
guys from various countries.

I received the following answers:

Jalal is from Egypt. He has graduated from the College of Economy for two years. He has not find a
job yet although he has applied to many institutes. Unexpectedly, he has been treated as cadger in
spite of his education and his continuous observation of the problems facing Egypt nowadays.
However, none paid him any attention because, as they claimed, he is still young and has no
authority in discussion.

Waiel is from Libya. He is worried about his situation and therefore he cannot sleep. He has
graduated from the College of Art for three years but found no job. His stepmother is always accusing
him that he is jobless and she has to spend him money in order to have a meal. As a result, he ran
away and resorted to the internet café to discuss his life matters with his friends who got the same
problems.

The complaints and problems are the same. They all need effective solutions away from the routine
followed by Arab governments.

I met a large number of ladies and gentlemen while they were doing acceptance test in one of the
institutes. They told me that they applied to different kinds of tests but they were not accepted. They
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had been waiting for a year in order to take the test and spent more time waiting for the results of the
test. During this time, they lived blankly thinking just of a way to guarantee a job.

Randa said: my number in social affairs is not very large but I have been waiting for three years in
the hope to find a chance in the field of work. However, it seems that it is not going to be got.

One string connects all these stories together: unemployment and the carelessness of the problems
of the young from the part of the country. We hope that the concerned institutes will do something
for these problems especially unemployment which becomes a nightmare kills the ambition of the

young.

1- Write all the suitable other titles for this text.

2-Produce all the suitable opposites for these words and put them in a complete sentences:

(a) Unemployment

(b) Corruption

3- Write all the possible metaphor sentences to express this meaning “We hope
that the concerned institutes will do something for these problems especially

unemployment which becomes a nightmare kills the ambition of the young.”

4- What are the new ideas that can be added to the text but the author does not mention them?
5-  Write all your own suitable solutions for the problem of unemployment using the passive
voice tense.

6- Paraphrase this paragraph using your own language:

The young spend their lives studying very hard for the purpose of graduation. Unfortunately, they
find themselves putter in public places and cafes waiting for their chance in the field of work. They
may not get this chance and therefore their lives will be full of gaps. This leads them to corruptions
which are rejected by law and then society.

In addition, poverty and psychological effects are some of the consequences of the lack of work.
They may result in suicide because of the feeling of failure. Besides suicide, some guys preferred to
immigrate and search for jobs (Middle East, internet)

Waiting for employment is one of the main difficulties that face the young. They may wait for years
in order to be employed but in vain. The percentage of unemployment among the Arab guys is the
highest in the world and it's said that it may increase in many cases. According to the USA data, the
percentage of unemployment in the Arab countries is 25% and 40% in other countries.
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7-What are the meanings that can be excited in your mind by the title of the text?

(C) Writing:
Answer the following questions in 30 minutes:
1- Write a short report to express this chart which illustrates the percentage of the Internet users

in different countries.

mlUS

W Japan

B Germany
LK.

B France

= ltaly

B Brazil

B Spain

m Australia

2-  Write an article about the effect of teaching English language in schools on learning Arabic
language in students using variety sentences between real sentences and metaphor sentences.

3- Complete this story using your own language.
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Sarah was a creative and talented student, and always worked to achieve her accomplishments, but
her family was not cooperating with her, so she feels that her life is incomplete. She lacks a feeling of

insecurity, and the support she needed...,

(D) Speaking:
Answer the following questions in 30 minutes:
1- Express these pictures using all the possible sentences which include the passive and active

voice formula.
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Construct an interview with me to discuss the problem of the misuse of the Internet.
What are all the possible opposites for these words : Success, creativity, ignorance, self-
confidence

What is your opinion in this issue : students are non-interested in reading

Give me all the possible complete sentences to express these feelings: pride, sadness,
happiness and fear.

Produce all the suitable sentences using some metaphor expression to express  the problem
which is illustrated in the following picture.

Sl a2o

oMe X ane Frasiadl 350
= 1 AodlSL L Aladl poudf
idcharity.net  Tel 4864868
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The Arabic copy
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Appendix L: Marking key of test questions

The skill

The
question

The item description

Listening

1

Focus on the correlation between the advantages and the text content,
the quantity of the advantages, and the variety in formulating the
sentences

Focus on the variety of opposites” formulation, the variety of the
synonyms of the word painful, and the quantity of the opposites

Focus on the variety of sentences” formulation, the variety of the
opposites of the word deferiorate, and the quantity of the sentences

Focus on the correlation of the questions with the content of the text,
the variety of the questions’ formulation, and the quantity of the
questions.

Focus on including the paraphrase all the main ideas of the text, the
variety of the sentences” formulation, the variety of metaphor language
formulation, the quantity of the text words’ synonyms generated by the
student, and the linking between the ideas.

Focus on the correlation between the titles and the text’s content, the
variety of the titles’ formulation, the innovative formulation of titles,
and the quantity of the titles generated by the student.

Focus on the extent of using a suitable beginning sentence, the
originality in using an exited introduction, the sequence of ideas
included in the introduction, and the variety of the sentences’
formulation.

Reading

Focus on the correlation between the titles and the text’s content, the
variety of the titles’ formulation, and the quantity of the titles generated
by the student.

Focus on the variety of sentences” formulation, the variety of the
opposites of the words unemployment, corruption, and the quantity of the
sentences

Focus on the variety of metaphorical language formulation, the
correlation between the expression and the meaning of the given
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sentences, and the quantity of the expressions

Focus on the originality of the ideas, the variety of the ideas’
formulation, the correlation between the ideas and the text’s content,
and the new details that can be added to the text by the ideas

Focus on the innovation of the solutions, the variety of the sentences’
formulation, the correlation between the solutions and the text
problems, including them the passive voice formula, and the quantity
of the solutions.

Focus on including the paraphrase all the main ideas of the text, the
variety of the sentences” formulation, the variety of metaphor language
formulation, the quantity of the text words’ synonyms generated by the
student, and the linking between the ideas.

Focus on the variety of the answers’ formulation, the variety of the
excited meanings, and the quantity of the meanings.

The skill

The
question

The item description

Writing

1

Focus on the conditions of writing report (like, using the correct
percentages as they are shown in the diagram, using logical linking
between the different cases shown in the diagram, using the
comparison sentences), the variety of sentences’ formulation, and
including the main ideas of the diagram.

Focus on the conditions of writing an article (e.g., using a suitable
introduction and end, focusing on the main idea of the given issue,
support the ideas with the student’s views and some reading
resources), the variety of sentences’ formulation, the variety of
innovative solutions for the give issue.

Focus on the innovative ideas added to the story, the variety of
vocabulary and expressions’ formulation, using a suitable end for the
story, the sequence of the story’s events.

Speaking

Focus on including the sentences passive and active voice formulas, the
fluency in generating ideas and vocabulary, the variety of the
expressions’ formulations, the self-confidence during speaking.

Focus on the self-confidence during asking the questions, the variety of
questions’ formulation, including the main ideas of the issues,
supporting the interview with the student’s views

Focus on the variety of opposites, the quantity of the opposites, the
innovative of the opposites, the self-confidence during speaking

Focus on the variety of sentences’ formulation, supporting the self-
opinion with real events or reading resources, including the suitable
solutions for the issue.

Focus on the variety of metaphorical language formulation, the
correlation between the using of vocabularies and the meaning of the
feelings, the quantity of the expressions

Focus on the variety of metaphorical language formulation, the
correlation between the using metaphor language and the given
problem, the innovative of the solutions of the problem, and the
quantity of the expressions
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Appendix M: List of the tool judges

Name Employment Employer

1 Dr. Abdul Rahman Assageer Assistant professor Sultan Qaboos University

2 Dr. Suleiman Al Ghatami Assistant professor Sultan Qaboos University

3 Dr. Hilal Al Hajri Assistant professor Sultan Qaboos University

4 Dr. Mohammed Amrawi Assistant professor Sultan Qaboos University

5 Dr. Ayman Maidan Assistant professor Sultan Qaboos University

6 Dr. Atta Abu Gabeen A member of curriculum development | Ministry of Education
department

7 Said Al Shukaili The head of curriculum development Ministry of Education
department

8 Dr. Fatma Al Sheedi A member of curriculum development | Ministry of Education
department

9 Saif Al Azri Educational supervisor Ministry of Education

10 | Badria Al Yahyaiee Educational supervisor Ministry of Education

11 | Fatma Al Yaqoobie Educational supervisor Ministry of Education

12 | Ibrahim Al Yaqoobie Educational supervisor Ministry of Education
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Appendix N: Supervisors who participated in data collection

The name The region
Waleed Al-Thuhli Muscat
Mohammed Al Kindi North of Al-Batinah

Abdullah Al-Ghafri
Khamis Al-Agmi

Yahya Al-Yaqoobie Al-Dhahira
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Appendix O: Female schools of different regions in Oman which

participated in this study

The region

The schools

Total number of female
teachers

Total number of
female students

North of Al-
Batinah

Halima Al-Saadeya

Asma Bint Amru

Saham

Atika

Nafeesa Bint Al-Hassan

Dhi Qar

Shinas

23

67

Al-Dhahirah

Fatima Bint Asad

Kubara

Hager Um Ismaeel

Kuhanat

Al-Wukba

Um Ateyya

Al-ansareya

Asma Bint Al-Sult

Mukinyat

15

77

Muscat

Nasseba Bint Kaab

Al-Mubaila Al-Ganoobeia

Umama Bint Abi Al-aas

Hail Al-Awamer

Shati Al-Qurm

22

75
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Al-Amerat

Khoula Bint Al-Yaman

The total

23 60

219

Appendix P: Male schools of different regions in Oman which

participated in this study

The region

The schools

Total number of
male teachers

Total number of
male students

North of Al-
Batinah

Abdullah Bin Al-Abas

Al-Farooq

Abdullah Bin Anees

Yaarub Bin Bilarab

Gameel Bin Kames

Al-Rabee Bin Habeeb

Al-Warith Bin Kaab

Al-Mubared

27

102

Al-Dhahirah

Saif Bin Sultan

Umar Bin Masood

Dhirar Bni Al-Azwar

Muhammed Bin Suleiman

Al-Alaa Bin Al-Hadhramy

Zayd Bin Thabit

Zayd Bin Al-Khatab

Abu Said Al-Khudry

Abu Thur Al-Ghafary

Al-Wigba

28

77

Muscat

Al-Saifa

Al-Saidiya

Rashid Bin Al-Nadhr

Yatee

Ahmed Bin Saeed

Faisal Bin Turkey

Moath Bin Jabal

18

60
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The total 25 73 239

AUSTRALIA

Appendix Q: Consent Form for participation in focus groups and/or
individual interviews

This study focuses on the development of the creative use of the Arabic language (CUAL) for
post-basic school students, a goal sought by all Arab states, including the Sultanate of Oman, to
be achieved. It aims to investigate the extent to which this objective is being achieved in the
Sultanate of Oman. It focuses on the nature of Arabic language teaching and assessment of
students in post-basic schools. Outcomes will contribute to a better understanding of the real
importance of the creative use of Arabic language (CUAL). It will encourage teachers to change
their language teaching patterns to students how to use Arabic creatively.
TP (Please write your full name here) agree/do not agree (please
circle according to your choice) to take part in the ‘Investigation of pedagogy and assessment for
encouraging the creative use of the Arabic Language in post-basic school students in the Sultanate
of Oman’ and participate in the following activities:

Please tick the box that applies to you.
School student
Arabic language teacher

Oman curriculum development officer

Please confirm your agreement or disagreement by choosing yes or no in the box provided.

FOCUS GROUP: to participate in a focus group investigation of my level of
the creative use of Arabic language or Arabic language teaching and | YES NO
assessment methods.
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INDIVIDUAL INTERVIEW: to participate in a focus group investigation of
the policy of teaching Arabic language in Oman. YES NO

I'understand that

e Participation is completely voluntary.

e [ can decide to withdraw from this project at any time my data will be destroyed

e Data will not be used for any purposes other than this research.

e Data will be kept in a secure place at the University of Southern Queensland.

¢ No real names will be used in reporting data.

¢ No audio-video tape will be used for any purposes other than transcription of the data and its
analysis

e [ will have the opportunity to receive a short report of the findings.

e I can contact the Ethics Committee at the University of Southern Queensland if I have any
concerns regarding this study.

Participant Signature

AUSTRALIA

Date
Dear Principal,

I would like to invite your school to participate in a PhD project “Investigation of pedagogy and
assessment for encouraging the creative use of the Arabic Language in post-basic school students
in the Sultanate of Oman”.

The aim of the project is to investigate the extent to which the development of the creative use of the
Arabic language (CUAL) for post-basic school students is being achieved in the Sultanate of Oman. A
survey would be conducted with students of class 11 by testing them in the four main Arabic
language skills; listening, reading, writing and speaking. The project would also be conducted with
Arabic language teachers who teaching class 11 by observing them in the classroom during the
teaching process and giving them a questionnaire which evaluate the effectiveness of their assessment
methods in encouraging the creative use of Arabic language in their students.

Summary data would be provided to the school and the name of the school and the names of
participating students would be kept totally confidential.

In keeping with ethical requirements I have attached a form that seeks your formal approval for the
conduct of the project. Should you wish to discuss any aspect of the project please contact me on
telephone: 99818161

Alternatively the project e-mail address is: iradah2007@hotmail.com

I'look forward to your kind assistance and cooperation with this project.
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Yours sincerely

Raya Almandhari
PhD candidate in Southern Queensland University
Toowoomba/ QLD 4350

Appendix R: Principal Permission Form

I, (print principal’s full name) wish for my

school (school’s full name) to participate in the

“Investigation of pedagogy and assessment for encouraging the creative use of the Arabic
language in post- basic school students in the Sultanate of Oman”.
undertaken by the University of Southern Queensland.

To facilitate the conduct of the survey and the focused groups it is requested that a particular staff
member be nominated as our contact person.

School contact person:

Name:

Telephone:

Email:
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AUSTRALIA

Toowoomba = Spr

Appendix S: Ethics approval

University of Southern Queensland
TOOWOOMBA QUEENSLAND 4350 CRICOS: QLD 002448 NSW 02225M

AUSTRALIA
TELEPHONE +61 7 4631 2300

www.usq.edu.au

OFFICE OF RESEARCH AND HIGHER DEGREES
Ashley Steele

Research Ethics Officer

PHONE (07) 4631 2690 | FAX (07) 4631 2955

EMAIL stecle@usq.edu.au

Thursday, 27 November 2008

Mr Raya AlMandhari
Facuity of Education
USQ, Toowoomba Campus

Re: Ethical Clearance - An Investigation of pedagogy and 1ent for enco ing the creative use
of the Arabic Language in secondary school students in the Sultanate of Oman

Dear Mr AlMandhari,

The USQ Human Research Ethics Committee recently reviewed your application for ethical clearance. Your project
has been endorsed and full ethics approval was granted 25/11/2008. Your approval reference number is:
HOBREAO084 and is valid until 25/11/2009.

The Committee is required to monitor research projects that have received ethics clearance to ensure their conduct is
not jeopardising the rights and interests of those who agreed to participate. Accordingly, you are asked to forward a
written report to this office after twelve months from the date of this approval or upon completion of the project.

A queslionnaire will be sent to you requesting details that will include: the status of the project; a statement from you
as principal investigator, that the project is in compliance with any special conditions stated as a condition of ethical
approval;, and confirming the security of the data collected and the conditions governing access to the data. The
questionnaire, available on the web, can be forwarded with your written report.

Please note that you are responsible for notifying the Committee immediately of any matter that might affect the
continued ethical acceptability of the proposed procedure. i

Yours sincerely

Ashley Steele
Research Ethics Officer
Office of Research and Higher Degrees

eld = Fraser Coast usqg.edu
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Appendix T: Permissions of The Ministry of Education to collect data

of this study
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