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ABSTRACT

Background and Aim: This scoping review investigates the knowledge and dispositions of
caring professionals in school settings regarding TGN students. Current literature highlight
how trans, gender diverse and non-binary (TGN) students’ self-reported wellbeing and feelings
toward school climate are affected by the perceived attitudes and behaviors of caring
professionals in school settings, however the research synthesizing the existing research is
limiting. This scoping review brings together existing empirical literature identifying what is
known about the knowledge and dispositions of caring professionals in school settings
regarding TGN students.

Methods: In accordance with the JBI manual for evidence synthesis, this review utilized
Arksey and O'Malley’s five-stage methodological framework, and followed the PRISMA-ScR
checklist and flowchart. Four electronic databases were used, with literature searches
conduced on August 6, 2023. Included studies were assessed against predetermined inclusion/
exclusion criteria, with included empirical studies written in English, no date or geographical
limitation, online full-text availability, peer-reviewed, and relevant to the research question.
Results: 17 studies were included for final synthesis with nine being cross-sectional studies,
six using qualitative methodologies, and two incorporating a mixed methods approach. The
final synthesis comprised three themes exploring (1) Knowledge and confidence; (2) Attitudes
and comfort; and (3) Competencies, capabilities and/or preparedness of caring school
professionals toward TGN students. Findings highlight that caring school professionals
generally hold positive attitudes toward TGN youth; however, they require further education
and development to better support TGN students from a knowledge, confidence, competence,
capability and preparedness perspective.

Conclusions: Findings from this study demonstrate the need for caring school professionals
to receive further education regarding TGN knowledge and inclusive practices. Future research
needs to comprehensively explore the training caring school professionals receive part of
their initial and postgraduate training, including professional development, and through
qualitative methodologies explore the multivariable relationships of the developed themes.
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knowledge; dispositions;
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and non-binary students

Introduction

Within schooling environments, research shows that
lesbian, gay, bisexual, transgender, queer/question-
ing, intersex, asexual, and other (LGBTQIA+) youth
are more likely to experience minority stresses
(including abuse, discrimination, and physical
harassment), when compared to their heterosexual,

cisgendered and endosex peers (Bromdal et al,

2021; Coleman et al, 2022; Day et al, 2020; Hill
et al, 2021). In more recent years, research has
begun to focus on the specific educational experi-
ences of trans, gender diverse and non-binary
(hereon TGN) youth, documenting that they are
more likely to encounter negative experiences com-
pared to cisgender and LGBQ peers (Day &
Bromdal, 2024; Jones et al, 2016; Manley et al,
2024; Riggs & Bartholomaeus, 2015).
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Population-based studies from around the
world estimate that 2-3% of young people iden-
tify as TGN (Strauss et al, 2021; Zhang et al,
2020), which is an increase from previous popu-
lation estimates of 0.5-1.2% (Telfer et al., 2015;
Winter et al., 2016). Parallel to this, the World
Professional Association for Transgender Health
(WPATH) promotes the highest standard of care
for TGN individuals through their Stands of Care
(SOC), most recently SOC-8 (Coleman et al,
2022). WPATH recognizes that the health and
wellbeing of TGN people not only rely on clinical
care, but also social and political climates that
ensure, equality, full rights of citizenship and
“social tolerance” for all (Coleman et al., 2022).
This, in turn, indicates the significant need for
inclusive school practices and policies, including
the importance of having educational staff who
recognize, affirm, and cater for this vulnerable
cohort of students (Coleman et al., 2022; Riggs &
Bartholomaeus, 2015).

Personal and educational issues experienced by
TGN students

In the modern Western world, TGN identities are
often viewed as a minority as cisnormativity rein-
forces biased and conservative gender identity
beliefs, fostering educational climates that can be
discriminative and hostile toward TGN students
(Day & Bromdal, 2024; McBride, 2021; Miller
et al., 2018; Schnarrs et al.,, 2019). Research sug-
gests that due to cisnormativity and cisgenderism,
TGN youth often experience microaggressions
(e.g. involuntary insults, misgendering, denial of
identity, deadnaming and inappropriate remarks
or jokes), and macroaggressions (e.g. non-inclusive
curricular, gendered architecture, oppressive
administrative processes, and policies), including
diverse forms of violence (Arijs et al, 2023;
McBride, 2021).

Recent studies have reported that the majority
of TGN young people experience difficulties with
one or more issues including discrimination,
damage to property, physical, verbal or sexual
assault, peer rejection/social isolation, bullying
and harassment at school (Agee-Aguayo et al,
2017; Bartholomaeus & Riggs, 2017; Becerra-Culqui
et al., 2018; Day & Bromdal, 2024; Hatchel et al,,

2019; Manley et al., 2024; McBride, 2021; National
LGBTI Health Alliance, 2021; Strauss et al., 2017).
A survey administered by the Gay, Lesbian and
Straight Education Network discovered that 35%
of trans participants reported avoiding
gender-segregated spaces (e.g. bathroom and
changerooms), and 61% avoiding extracurricular
activities and school functions due to their feel-
ing unsafe and/or uncomfortable in those settings
(Agee-Aguayo et al., 2017). Relatedly, this report
documented lower academic achievement and
decreased educational opportunities for TGN stu-
dents. These findings are disconcerting given the
significant amount of time young people spend
in school, with such contexts being a primary
source of social learning and interaction within
this age group (Mackie et al., 2021a).

Across the globe TGN youth have been found
to demonstrate elevated rates of psychological
distress, self-harm and/or suicide risk in compar-
ison to their cisgender and/or LGBQ counterparts
(Connolly et al., 2016; Day & Brémdal, 2024; Hill
et al., 2021; McDermott et al,, Strauss et al., 2017;
Veale et al., 2017; Watson et al., 2024). Mental
health issues are significantly more prevalent
amongst TGN young people when statistically
compared to the cisgender population, with TGN
adolescents being ten times more likely to be
diagnosed with depression and/or anxiety, and
twenty times more likely to have ever attempted
suicide during this age (Strauss et al., 2017).
Additionally, studies have reported that causes of
suicide ideation and risk in this population can
be multifactorial, including being attributable to
forms of minority stress, life crises and transpho-
bia (McDermott, 2018; Strauss et al., 2017).

Relationship between school staff and perceptions
of TGN students’ wellbeing and ratings of school
climate

Studies have found that TGN students
self-reported wellbeing and feelings toward school
climate are impacted by the perceived attitudes
and behaviors (e.g. competency and support) of
school staff (Day & Bromdal, 2024; Jones et al,
2016; Kelley et al., 2022; Manley et al., 2024;
Ullman, 2017, 2022). Within such contexts, well-
being is typically associated with efforts to



support  students  mental  health  and
social-emotional status, including coping with
stressors, working productively, and being able to
successfully contribute to community and achieve
academic success (Graham et al, 2022). In a
Canadian study conducted by Kelley et al. (2022),
TGN students described that their overall wellbe-
ing at school was mostly conditioned through
positive interactions and validation of their gen-
der identity by relevant staff, which included the
use of their preferred name/s and pronoun/s. A
similar Australian study conducted by Jones et al.
(2016) on 14-25years-of-age students found that
TGN students were significantly less likely to
report that staff treated them fairly or cared
about their wellbeing in comparison to their cis-
gendered peers. Moreover, this study found that
when supportive teachers were involved in at
least one TGN activism activity, harassment and
discrimination of TGN students in schooling
environments decreased (Jones et al, 2016).
Two-thirds of this study’s participants rated their
school’s sexuality education as “mostly inappro-
priate” due to their teachers not including suit-
able content or being knowledgeable about gender
diversity. Encouragingly, the younger survey par-
ticipants (14-17years-of-age) were provided with
more trans-inclusive counseling at school (i.e.
67%), compared to 18-21years-of-age (37%), and
22-25years-of-age (22%) (Jones et al., 2016). This
may indicate progressive changes in the attitudes,
competency, and knowledge of school counselors
over time.

In the Free2Be? Australian project including 51
TGN students (14-18years-of-age), Ullman (2017)
indicated the association between perceived
teacher positivity and strong TGN connection to
their school environment. However, these stu-
dents were significantly less likely to report that
their teachers were supportive of trans people
compared to their cisgendered peers (Ullman,
2017). More recently, Ullman (2022) investigated
school climate regarding gender and sexual diver-
sity (including 197 students identifying as TGN)
using student perceptions of teacher concerns
and expectations as moderating factors to their
sense of school belonging. Data from this study
revealed that TGN students’ sense of their teach-
ers personal investment and interest in them
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(both socially and academically), increased their
sense of belonging and school connection.

From a school staff perspective, a scoping
review on the mental health of TGN youth
reported the significance of staff celebrating and
validating the positioning of TGN youth within
society (Mackie et al., 2021). Within this review,
many staff working with TGN youth stated that
they tried to “queer” or create safe counseling
and school environments for TGN students, and
by delivering TGN psychoeducation to teaching
and other school staff. Furthering such research,
Mackie, Patlamazoglou, et al. (2023) investigated
cisgender school psychologists/counselors’ percep-
tions of the TGN training/education. Participants
highlighted a lack of exposure to LGBTQ+ edu-
cation, indicating a universal deficit of compe-
tency for these professionals. The need for
educational professionals to be able to offer a
more holistic approach was identified, as there
are varied components involved in best support-
ing such students (e.g. facilitating parental and
schoolwide inclusive practices and understanding
the multiple facets of identity development)
(Mackie, Patlamazoglou, et al., 2023).

Given that teachers and other caring profes-
sionals are significant in fostering supportive,
safe, and affirmative school environments for
TGN students (Colvin et al, 2019; Day et al,
2020; Day & Bromdal, 2024; Mackie, Lambert,
et al., 2021; Mackie et al., 2021), researchers have
recently begun to call for and examine concepts
solely related to working with TGN young peo-
ple. For instance, after investigating the impacts
of school climate on LGBTQIA + students’ mental
health, Colvin et al. (2019) advocated for future
research to explore the experiences of TGN stu-
dents independently from their LGBQ peers.
Consequently, in such a review conducted by
Mackie et al. (2021) on the mental health of trans
youth, further research has been called for into
the perceived competency, knowledge and/or atti-
tudes of school staff in relation to working with
TGN students.

As trans rights and health scholars, and educa-
tional professionals, with one author identifying
as non-binary and pansexual, and the other as
cisgender and heterosexual, we understand that
caring professionals, including registered and
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pre-service teachers, psychologists, guidance offi-
cers and other support and administrative school
staff can significantly impact (both positively and
negatively) the lives of TGN young people as
they navigate school. Similarly, the aforemen-
tioned literature highlights the need to support
this vulnerable school-aged population, but the
research synthesizing the existing empirical
research is lacking. This scoping review therefore
brings together existing empirical literature and
highlights the knowledge and dispositions of car-
ing professionals in school settings regarding
TGN students, and highlights recommended TGN
affirming interventions, support mechanisms, and
protective factors needed to support and promote
optimal educational outcomes, including health
and wellbeing for TGN students. To this end, this
scoping review is guided by the following overar-
ching question: What is known in the literature
about the knowledge and dispositions of caring
professionals in school settings regarding TGN
students?

Method

As defined by the Joanna Briggs Institute (hence-
forth JBI), scoping reviews are a form of evidence
synthesis that have the fundamental aim of sys-
tematically identifying and mapping the breadth
of literature available on a selected topic, concept,
or issue, within or across contexts (Munn et al,,
2022). In accordance with the JBI manual for evi-
dence synthesis (cited in Peters et al., 2020), this
review utilized Arksey and O’Malley’s (2005)
five-stage methodological framework including
the following steps: (1) identify the research ques-
tion; (2) identify relevant studies; (3) select rele-
vant studies; (4) chart the data; and (5) collate,
summarize, and present the results. Additionally,
the preferred reporting items for systematic
reviews and meta-analyzes (PRISMA) extension
for scoping reviews (PRISMA-ScR) checklist and
flowchart was utilized, congruent with both
approaches (Page et al., 2021; Tricco et al., 2018).

Eligibility criteria

Further to above, the inclusion criteria followed
the JBI guidelines (cited in Peters et al., 2020),

including participants, concept, and context, and
are further explored below.

Participants

Participants within this study have been defined
as Caring Professionals which include teachers,
pre-service teachers, teacher aides, guidance offi-
cers/counselors, psychologists, social workers,
administrative staff, principals, and educational
staff/officers. At the time of the primary studies
scoped in the literature, these participants needed
to be currently, previously or intending to work
in a school setting as detailed in the context below.

Concept

The concept has been restricted to research that
details knowledge and/or dispositions of the par-
ticipants relating to TGN students. Key concepts
that have been included detailed in Table 2 are
Knowledge (K); Attitudes (A); Competencies,
Capabilities and/or Preparedness (CCP); Comfort
(C), and Confidence (Con). LGBTQ+ studies have
been included if TGN students are reported on
independently from LGBQ. This review defines
TGN to be representative of people whose sense
of gender identity varies from their sex assumed
at birth/and or those who do not prescribe to the
normative binary roles or standards of gender
expression (Australian Institute of Family Studies
[AIFS], 2022; Mackie, Patlamazoglou, et al., 2023;
World Health Organization, 2023). Used as an
umbrella term, this definition also includes peo-
ple who identify as non-binary, genderqueer, gen-
der questioning, gender fluid, trans man and/or
trans woman. Although it is believed that this
definition is in line with current literature, using
TGN as an umbrella term is complex as it is dif-
ficult to precisely reference a one-size-fits-all

Table 1. Search strategy.
Search terms

(Attitude* OR belief* OR perspective* OR “point of view” OR opinion OR
understand* OR knowledge OR competenc* OR expertise OR capacity OR
capability OR confidence) AND (Teach* OR educator* OR “caring
professional*” OR “teacher aide*” OR “school officer*” OR “educational staff”
OR “psychologist” OR “counsel*” OR “guidance officer”) AND (School OR
college OR “secondary school” OR “junior high school” OR “middle school”
OR “high school” OR “primary school” OR “elementary school”) AND
(transgender or trans OR “trans man” OR “trans men” OR “trans male” OR
“trans woman” OR “trans women” OR “trans female” OR non-binary OR
"non binary" OR “gender diverse” OR “gender-diverse”)
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Table 2. Continued.

Significant
instruments and

measures of study:

knowledge (K),
attitudes (A),

competencies,
capabilities and/or

preparedness (CCP),

Key findings
Please note coding of concepts used:
knowledge (K), attitudes (A), competencies, capabilities and/or preparedness (CCP),

Study aim(s), design,
method(s) of analysis, and

Author identified limitations

comfort (C) and

Study sample and
significant demographics

Reference and
country

of study

comfort (C), and confidence (Con)

confidence (Con)

quality of study

Small sample size of

A: “Gender diverse students were significantly less likely than same-sex attracted, cisgender

To examine school gender A: Data was retrieved

Australian teenagers who

Ullman (2017)

Australia

participants created some

students to report that their teachers were ‘openly positive about gender a-typicality or

supportive of genderqueer or transgender people” (p. 283).
A: “43% of gender diverse students reporting that their teachers were ‘never’ positive, compared

from the Free2Be?
National Survey of

Sexuality and

climate as a potential

are same-sex attracted

and gender-diverse

(n
Age demographics:

restrictions on multivariate
analyses. Because of this,

stressor for teenagers who
identify as gender diverse
and the degree to which
teacher positivity can

=704).

further statistical modeling
of direct and indirect

to 28% of their peers” (p. 284).
A: Gender diverse students’ responses were negatively skewed, with almost double the number

Gender Diverse

Students.
A: Scale measures of

14-18 years.

effects of teacher positivity

was unreliable.

of students reporting low levels of teacher positivity than high (p. 284).

assist the connection of

the Attitudes

these students to school.

Quantitative design:

As this study was only

Toward School
Survey

cross-sectional and relied

on self-selecting

Cross-sectional online survey.

(Department of

Significant analysis method/s:
Descriptive analysis, Pearson’s

convenience sampling, true

causality of the

Education and Early

Childhood

Product-Moment

relationships cannot be

established.

Development

Correlations, and Multiple

Regression Analysis.
Quality of Study: 8/8

Victoria, 2006) were
included in research.
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definition for this concept (Mackie, Patlamazoglou,
et al., 2023).

Context

This scoping review includes existing primary
research studies that encompass the above con-
cept within any primary and/or secondary school
setting (e.g. primary, middle and secondary
schools) around the world.

Search strategy

In accordance with JBI and PRISMA-ScR, a
multi-step, comprehensive search strategy was
conducted (e.g. preliminary searches were utilized
to trial, and then adapt search terms and data-
bases to ensure the most optimal and relevant
results were achieved) (Page et al., 2021; Peters
et al, 2020; Tricco et al,, 2018). The following
electronic databases were used for this review:
EBSCOHost Megafile Ultimate, ERIC and
SCOPUS, and the full electronic search strategy
is documented in Table 1. The literature searches
across all four databases were conducted on
August 6, 2023, and various study designs were
considered eligible if they were empirical in
nature, peer-reviewed, with full text available
online, and written in English. No filters were
placed on date or geographical location of study.
In addition, all empirical literature had to have
thematic relevance to the research question.
Although scoping reviews can include grey liter-
ature, this review only included peer-reviewed
articles to minimize bias and maintain credibility
in this often divisive, emerging field of study
(Munn et al., 2022).

Screening procedure

All identified citations were screened using the
PRISMA three-stage screening process. The first
stage included exporting all identified citations
into EndNote and remove duplicates. The second
stage involved reviewing resultant titles and
abstracts against the inclusion/exclusion criteria,
with the third stage reading the full articles
against the inclusion/exclusion criteria. References

of the selected sources were reviewed and
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included if they met the eligibility criteria. A nar-
rative and visual description of the process was
accompanied by the PRISMA-ScR flow diagram
(Page et al., 2021; Tricco et al, 2018). Forward
and backward searches were also conducted, with
no additional citations included. This screening
procedure can also be viewed in the PRISMA
flow diagram below (Figure 1).

Quality appraisal

To determine the quality of included studies they
were assesses utilizing the JBI online appraisal
tools for qualitative studies and cross-sectional
studies (Joanna Briggs Institute [JBI], 2020; Peters

et al, 2020), including utilizing the Mixed
Methods Appraisal Tool version 2018 for mixed
methods studies (Hong et al, 2018). These
approaches are consistent with the methodology
of scoping reviews, permitting for an explicit con-
sideration of the risk and bias in the included lit-
erature, whole also permitting for all relevant
empirical literature to be included in the compre-
hensive review and synthesis. To ensure the pro-
cess was rigorous, quality appraisals were
independently completed by both authors for each
of the articles included in the final review, where
any discrepancies were discussed, reviewed and
agreed upon. The agreed quality appraisal scores
are outlined in the results section (see Table 2).

[ Identification of studies via databases and registers J
§ Records removed before
= _ -~ screening:
£ Records identified from: Duplicate records removed
S Databases (n = 425) — > (n=103)
Registers (n = 0) Records marked as ineligible by
automation tools (n = 0)
Records removed for other
reasons (n = 0)
!
)
Records screened R d luded
(Title/Abstract) L » Eeorus excilioe
(n=322) (n=278)
g - .
= Reports sought for retrieval Records not retrieved
g (n=44) (n=0)
S
O
’ I
Reports assessed for eligibility Reports excluded:
(n =44) Incorrect study design (n = 3)
Not related to research
question (n = 2)
Not TGN focused (n = 22)
~—
M)
3
° Studies included in review:
§ (n=17)

Figure 1. PRISMA flow diagram of review search for research question.



Data charting/extraction and analysis of items

A charting table (see Table 2) was developed to
record key findings from the extracted data.
Following JBI guidelines (Peters et al., 2020), the
following data extraction criteria were charted:
(1) reference; (2) country of study; (3) study
sample size and significant demographics; (4)
study aim(s), design, and methods of analyses;
(5) key findings of studies (related to thematic
concepts); and (6) author identified limitations.

To identify and map the evidence collected,
Braun and Clarke’s (2006, 2019) six-phase reflex-
ive thematic analysis was applied to code and
synthesize the data across studies.

More precisely, thematic analysis was drawn
upon in “generating” and “defining” themes
(Braun & Clarke, 2019, p. 593) resulting in three
themes. Braun and Clarke (2019) encourage
researchers to make use of their revised six-step
guide! when engaging in thematic analysis, which
was “applied flexibly” to capture the “uniting
idea” for each theme (Braun & Clarke, 2019).
This was discussed and agreed by both authors.

Thus, five key-concepts (with associated acro-
nyms) were formulated in relation to the data
collected:  Attitudes  (A), Knowledge (K),
Competencies Capabilities and Preparedness (CCP),
Comfort (C) and Confidence (Con). As these con-
cepts were often studied in an interrelated man-
ner (e.g. as correlating variables), this review
developed three themes covering the following:
(1) Knowledge and confidence of caring school
professionals toward TGN students; (2) Attitudes
and comfort of caring school professionals toward
TGN students; and (3) Competencies, capabilities
and/or preparedness of caring school profession-
als toward TGN students. Utilizing these results,
gaps in the literature were also analyzed and
discussed.

Results

The four database searches were conducted on
August 6, 2023. For the first stage of the screen-
ing procedure, 103 duplicate records were identi-
fied and removed, providing 322 articles. These
article titles and abstracts were then screened
with 278 studies excluded. If any uncertainties
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arose regarding eligibility criteria, both reviewers
discussed these until a consensus was reached.
This process resulted in a total of 44 studies
meeting the eligibility criteria for full-text
retrieval. These full texts were independently
reviewed by both authors, and both authors con-
firmed eligibility for inclusion of the final 17 arti-
cles in this review, and the reasons for the 27
articles which were deemed not to meet the
inclusion criteria. As a result,17 peer-reviewed
articles were included upon the final review (see
Figure 1).

To determine the quality of included studies
they were assesses utilizing the JBI online
appraisal tools for qualitative studies and
cross-sectional studies (JBI, 2020; Peters et al.,
2020). To determine the quality of the included
studies, the JBI online quality appraisal tools for
qualitative studies and cross-sectional studies
(JBIL, 20205 Peters et al., 2020), including utilizing
the Mixed Methods Appraisal Tool version 2018
for mixed methods studies (Hong et al., 2018)
were used. As outlined in Table 2, all empirical
studies included in this review scored 75% or
higher, and most were of excellent quality, with
modest scoring for quality (6/8) given to only
two studies (Burns et al., 2023; Gegenfurtner,
2021). No studies were excluded based on quality
appraisal scoring.

Even though the eligibility criteria did not
restrict studies based on geographical location,
only six countries were represented (see Table 2).
Eight studies were conducted in the United States
of America (USA), five in Australia, and one in
Canada, Germany, South Africa, and United
Kingdom (England) respectively. Additionally,
although no date restrictions were set, the
included articles were all published in the last
nine years, the earliest in 2015 and the most
recent in 2023.

Study size and demographics

Sample sizes ranged from seven participants in
Mackie, Lambert, et al. (2023) to 1,425 partici-
pants in McQuillan and Leininger’s study (2021).
The mean sample size across the 17 studies
equated to 311.52 participants per article.
Demographics about the participants were
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captured and presented differently across the
studies, with some articles collecting in-depth
information such as age ranges, sexuality, and
gender (Bartholomaeus et al., 2017; Burns et al,
2023), compared to others who chose to not seek
such detail, deeming it not purposeful to their
study (Markland et al., 2023; McQuillan &
Leininger, 2021).

Five of the studies focused on the perspectives
gained from school psychologist and/or school
counselors (Agee-Aguayo et al., 2017; Ausloos
et al., 2022; Bowers et al., 2015; Mackie, Lambert,
et al., 2023; Riggs & Bartholomaeus, 2015), and
five solely investigated data obtained from school
teachers (Bartholomaeus et al., 2017; Burns et al.,
2023; Mangin, 2022; Markland et al, 2023;
Shelton, 2018; Silveira & Goff, 2016). Pre-service
teachers were the single focus in Gegenfurtner
(2021), and were also researched in Bartholomaeus
et al. (2017) alongside registered teachers. Both
primary and secondary/elementary caring profes-
sionals were represented across the 17 studies;
however, professionals who worked within sec-
ondary/elementary environments have been more
frequently researched. Additionally, three studies
(Francis, 2023; Martino et al., 2022; McQuillan &
Leininger, 2021) retrieved and investigated data
from other school professionals besides teachers,
including educational administrators, managers,
assistants, and support staff. Silveira and Goff
(2016) exclusively investigated music teachers’
attitudes toward TGN students, and Mangin
(2020) dedicated their study on the perspectives
of school leaders and/or principals. Only two
articles contained data reported by teenagers/stu-
dents (Francis, 2023; Ullman, 2017), with Ullman
(2017) being the only study that asked for such
data without also collecting the self-reports of
school professionals. For further details regarding
captured demographics of samples please refer to
Table 2.

Study design and methodology

Nine studies were cross-sectional in nature, six
were qualitative, and two utilized a mixed methods
design (see Table 2). Various forms of data analysis
methods were applied across the studies, including
descriptive analysis (e.g. measure of central

tendency), analysis of variance utilizing t-tests and
one-way ANOVAs, bivariate correlations, Pearson’s
product moment correlations, linear regression
analysis, chi-square tests of association, thematic
analysis and interpretative phenomenological anal-
ysis. Main aspects of the studies’ design and anal-
ysis techniques can be viewed further in Table 2.
When charting, analyzing, and in the end synthe-
sizing the study information under the three main
themes, including meeting the objectives of this
scoping review, quantitative, qualitative and mixed
methods data were not reported separately. Rather,
the authors charted, analyzed, and synthesized the
data and the findings in relation to the research
question collectively, which is a possible limitation
to this study.

Knowledge and confidence of caring school
professionals toward TGN students

Over half of the articles in this review provided
information on caring school professionals’ knowl-
edge and/or confidence levels regarding working
with TGN students (Agee-Aguayo et al., 2017;
Ausloos et al., 2022; Bartholomaeus et al., 2017;
Bowers et al., 2015; Burns et al, 2023; Francis,
2023; Mackie, Lambert, et al, 2023; Markland
et al,, 2023; McQuillan & Leininger, 2021; Riggs &
Bartholomaeus, 2015). Francis (2023) found that
many teachers and school managers displayed
limited understanding of TGN expression and
identity, and had limited knowledge on cisgender-
ism or transphobia. Martino et al. (2022) stated
that only 30% of school educators made com-
ments  that  reflected  understanding  of
trans-inclusive policies (e.g. using affirming pro-
nouns and secondary school teacher participants
had limited knowledge of such policies and inclu-
sive practices. In particular, Markland et al. (2023)
found that the number one concern for teachers
regarding supporting TGN students was not
knowing how discussions about gender identity
should be approached with young people and
their parents. However, in Riggs and Bartholomaeus’
(2015) study on school psychologists, clinical
knowledge using descriptive statistics was aver-
aged at 4833 (SD = 7.65), indicating that the
overall sample had fairly high levels of clinical
knowledge about working with trans people.



All articles that inquired into participants’ uni-
versity/graduate programs discovered that there
was a general lack of TGN specific training
(Agee-Aguayo et al., 2017; Ausloos et al., 2022;
Bowers et al, 2015; Burns et al., 2023; Mangin,
2020). For instance, only 2% of school psycholo-
gists surveyed in Ausloos et al. (2022) indicated
that they received specific education on TGN
issues in their graduate programs, and 78% of
teachers in the study by Burns et al. (2023) stated
that they have received no training on how to
teach about gender diversity. This deficit in educa-
tion is also evident in Mangin (2020), as all school
leader participants disclosed that they required
turther professional development to gain knowl-
edge on how to properly support TGN students,
with many staff often relying on the parents of
TGN students for their initial source of knowledge.

Relatedly, many participants across the studies
indicated that they require further professional
development to assist in increasing their TGN
knowledge and educational practices (Agee-Aguayo
et al, 2017; Markland et al, 2023; Martino et al.
2022; McQuillan & Leininger, 2021). Agee-Aguayo
et al. (2017) found that 43% of their participants
(psychologists working with TGN students) had
engaged in professional development since com-
pleting their graduate programs, and Ausloos et al.
(2022) discovered that school counselors who
engaged in professional development outside of
graduate training increased their knowledge about
TGN students and issues. Mangin (2020) reported
that, unfortunately, TGN education is often limited
to a single session for school educators.
Optimistically, after TGN specific training, 92% of
educators in McQuillan and Leiningers (2021)
study shared the belief that they felt capable of dis-
cussing concepts related to gender expansive stu-
dents with other staff, with 86% indicating that
they felt confident to discuss these issues with par-
ents. After attending this training (ranging from
90min to two-day sessions) almost 30% of partic-
ipants amended their classroom practices, 5%
noted that they would expand their curriculum to
include TGN content and 22% of the educators
noted they were “more aware or more sensitive to”
TGN issues (McQuillan & Leininger, 2021, p. 165).

Five studies discussed caring professionals’
confidence in working with TGN students
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(Bartholomaeus et al.,, 2017; Bowers et al., 2015;
Burns et al., 2023; Markland et al., 2023; Riggs &
Bartholomaeus, 2015), with most of the studies
finding that the more experience and knowledge
the staff member had with TGN issues, the more
confident they felt. For example, data collected
on school psychologists revealed that those who
either had greater acceptance, more clinical
knowledge or more experience working with a
young trans person reported higher levels of con-
fidence working with this cohort of students
(Riggs & Bartholomaeus, 2015). Although
Bartholomaeus et al. (2017) stated that teachers
expressed higher confidence when they had
either: a positive attitude or comfort level toward
TGN students; a friend or family member who
was TGN; or knowledge of the Safe Schools
Coalition, the study found that direct teaching
experience of TGN students did not seem to help
teachers feel more confident. Burns et al. (2023)
study found that 17% of teachers did not feel
confident teaching about gender related issues,
whereas teachers in Markland et al. (2023) stated
that a lack of knowledge or fear of negatively
impacting a TGN student when intervening could
affect teachers’ professional confidence. These
teachers reported that they often knew policies
but had a lack of confidence putting strategies
into practice, especially when students did not
want their parents to know about their non-binary
identity (Markland et al., 2023).

Attitudes and comfort of caring school
professionals toward TGN students

Only two studies in this review did not include
data related to the themes of attitude or comfort
toward TGN students (Ausloos et al., 2022;
Mangin, 2022). Overall, school psychologists and/
or counselors held positive attitudes toward stu-
dents who identify as TGN (Agee-Aguayo et al,
2017; Bowers et al., 2015; Riggs & Bartholomaeus,
2015). Agee-Aguayo et al. (2017) found that 100%
of school psychologists believed that TGN people
are entitled to an equal education compared to
cisgender students, and 93.7% of the psycholo-
gists surveyed stated that they “would not be
bothered by working directly with a transgender
student” (p. 157). Interestingly, a slightly higher
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number of participants (96.7%) stated that they
would be comfortable if a TGN student came out
to them about their gender. The study by Bowers
et al. (2015) produced the greatest amount of
data relating to psychologists working with TGN
students, finding that participants with one to
five encounters with TGN youth in their job
endorsed significantly higher affirming attitudes
compared to those who had never had any work-
ing experience with TGN students. For instance,
83.7% of participants reported that they were
either willing or very willing to address the needs
of TGN students in their school (Bowers et al.,
2015). In Mackie, Lambert, et al’s (2023) qualita-
tive study, some psychologists said that they
would often pathologize trans presentations before
meeting with the student, believing they were out
of their depth due to the “complexity” (p. 12) of
the case.

Being the only study that solely utilized stu-
dent only responses, Ullman (2017) found that
gender diverse students were significantly less
likely than same sex attracted or cisgender stu-
dents to state that their teachers were “openly
positive about gender atypicality or supportive of
genderqueer or transgender people” (p. 283).
Furthermore, results from this study indicated
that 43% of TGN students reported that their
teachers were “never” positive, compared to 28%
of their peers in the study (Ullman, 2017, p.
284). The article by Silveira and Goff (2016) on
school music teachers’ attitudes and supportive
school practices toward TGN students discovered
that teachers held “fairly positive” attitudes on
average, with 90.2% of respondents indicating
that they either strongly agreed or agreed that “It
is the responsibility of school staff to stop others
from making negative comments based on gen-
der identity and expression” (p. 152). Similarly,
most educational staff surveyed in Martino et al.
(2022) held positive attitudes toward TGN stu-
dents, with only 5% of respondents outrightly
rejecting TGN inclusion and expressing degrees
of transphobia and cisgenderism that was “trou-
bling” (p. 85). Similar forms of anti-TGN atti-
tudes were also displayed by a small minority of
participants part of qualitative studies, including
blaming TGN youth for creating confusion and
more work for teachers (Francis, 2023), or

believing that TGN students pose a threat to
others such as cisgender girls in school bath-
rooms (Francis, 2023; Markland et al., 2023).
Overall, Markland et al's (2023) study reports
that teachers generally thought that their school
environment was inclusive toward TGN stu-
dents, but that these same teachers believed that
TGN students “may not experience school the
same as other students” (p. 7). Although this
study noted that teachers believed that inclusive
practices were important, teachers reported often
feeling uncomfortable due to uncertainties
around appropriate practices and negative parent
interactions in relation to TGN student issues
(Markland et al., 2023). Interestingly, the school
leaders in Mangin’s (2020) study felt that having
TGN students was a “growth” and “learning
opportunity” (p. 275), but in contrast, only 5%
of participants in McQuillan and Leininger’s
study (2021) of school employees wanted to hear
testimonials from TGN students’ experiences at
school. Although teachers were seen to be gen-
erally supportive of policies that advocate for
TGN students, Burns et al. (2023) discovered
that implementation of these policies was low.
This may indicate possible limitations in schools’
capacities to uphold policies and procedures to
properly support TGN students.

Although data is limited, caring school profes-
sional attitudes toward TGN students do not
seem to vary in relation to their ethnicity, age, or
highest degree earnt (Bowers et al., 2015); how-
ever, females have been found to report more
positive attitudes or levels of acceptance toward
TGN students than do male respondents (Bowers
et al., 2015; Riggs & Bartholomaeus, 2015; Silveira
& Goff, 2016). Additionally, participants who
identified with more liberal/left leaning politics
or were less religious reported more positive atti-
tudes and comfort levels toward TGN students
(Gegenfurtner, 2021; Martino et al. 2022; Silveira
& Goft, 2016).

Competencies, capabilities and/or preparedness of
caring school professionals toward TGN students

The articles captured within this theme either
examined factors associated with caring profes-
sionals  competence,  capabilities  and/or



preparedness when working with TGN students
(Agee-Aguayo et al., 2017; Ausloos et al., 2022),
or captured related data when exploring the per-
spectives, experiences or strategies implemented
by such staff in educational contexts (Francis,
2023; Mackie, Lambert, et al, 2023; Mangin,
2020, 2022; Markland et al., 2023; Martino et al.,
2022; McQuillan & Leininger, 2021; Riggs &
Bartholomaeus, 2015). Validating and affirming
agency of TGN identities, advocating for and
“queering” (p. 10) specific gender-related needs
and spaces (e.g. uniform, bathrooms, etc.), pro-
viding suitable, safe support for individual cases
(e.g. giving agency to TGN students, providing
reading materials and referrals to external agen-
cies, etc.), were endorsed by many school profes-
sionals as competent practices when working
with TGN youth (Mackie, Patlamazoglou, et al,
2023; McQuillan & Leininger, 2021; Riggs &
Bartholomaeus, 2015). Likewise, Mangin (2022)
stated that strategies such as using more inclu-
sive, gender neutral language and classroom prac-
tices, affirming students’ gender expression (e.g.
clothing and use of preferred name) and expos-
ing students to literature and learning experiences
related to TGN topics, were all forms of compe-
tencies that positively influenced the lives of TGN
students. Additionally, child-centered approaches
that kept TGN students’ needs as the central
tenant of decision-making was reported by school
principals/leaders as a  positive  strategy
(Mangin, 2020).

Studies reported that increased exposure to
TGN students or a personal relationship/connec-
tion with a TGN individual may subsequently
increase the competency of caring professionals’
working with TGN populations (Ausloos et al.,
2022; Mackie, Lambert, et al., 2023). Ausloos
et al. (2022) also discovered that counselors who
took part in TGN postgraduate training, were
more likely to self-report higher levels of compe-
tency, including employing necessary support
strategies (e.g. academic, career and social/emo-
tional) toward TGN students. Relatedly, Mackie,
Patlamazoglou, et al. (2023) discovered that
counselors were more likely to engage with exter-
nal professional services when they felt that their
own skills or competencies were inadequate to
holistically support TGN students. Although
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participants from this study stated the impor-
tance of linking-in external agencies, there is the
risk that deliberately avoiding counseling TGN
students may inhibit professionals from fully
developing their gender identity counselor com-
petency (Ausloos et al., 2022).

Agee-Aguayo et al. (2017) found that school
psychologists’ who self-reported positive attitude
toward TGN students, were more likely to
describe themselves as being prepared to address
TGN issues. Interestingly, as these participants
reported preparedness increased, their evaluation
of their school district’s preparedness tended to
fall. This study also highlighted that 54% of the
participants felt that their education had not suf-
ficiently prepared them to assist TGN youth in
school settings. McQuillan and Leininger (2021)
gathered data in relation to school employees
(e.g. administrators, teachers, and other staff) and
found that 92% felt capable of discussing con-
cepts related to gender expansive students with
other faculty and staff, with the same percentage
of respondents stating that they felt equipped to
deal with TGN issues in school. It should be
noted that fewer participants felt competent in
discussing these issues with their students’ par-
ents, and that participants who were not admin-
istrators or teachers did not feel as equipped to
deal with TGN issues (McQuillan &
Leininger, 2021).

Several studies in this review reported the
incompetencies of some educational staff toward
TGN students. Martino et al. (2022) highlighted
that a lack of competent intervention and support
meant that transphobic bullying was often not
addressed in school environments. For example,
teachers in Markland et al. (2023) study stated
that their school staff were good at addressing
discriminatory language and explained that trans-
phobic language only occurred due to students
not knowing the “weight of their words” (p. 8).
This study highlighted how many educational
staff did not competently intervene due to the
cisnormative culture of their school. Furthermore,
Francis (2023) stated that staff often failed to rec-
ognize TGN youth as being the targets of victim-
ization, and that TGN students often felt let down
by their teachers’ practices (e.g. having to “apolo-
gise and forgive” their aggressor/s).
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Discussion

This scoping review sought to bring together
existing empirical literature and highlight the
knowledge and dispositions of caring profession-
als in school settings regarding TGN students.
The findings from this review highlight recom-
mended TGN affirming interventions, support
mechanisms, and protective factors needed to
support and promote optimal educational out-
comes, including optimal health and wellbeing
for TGN students. The findings of this review
indicated five main concepts apparent in the lit-
erature in response to the research inquiry: (1)
attitudes; (2) knowledge (3) competencies, capa-
bilities, and preparedness; (4) comfort; and (5)
confidence of caring professionals in school set-
tings toward TGN students. Across the articles,
studies on participants’ attitudes had been studied
most frequently, with participants’ preparedness
being explored the least.

Aside from the small minority of participant
outliers, the results indicate that caring school
professionals seem to possess positive attitudes
toward TGN students (Agee-Aguayo et al., 2017;
Bowers et al., 2015; Riggs & Bartholomaeus,
2015). As world estimates of youth who identify
as TGN have risen over the past decade (Franks
et al., 2023; Rider et al., 2018; Telfer et al., 2015;
Winter et al., 2016), and TGN youth have been
found to experience more difficulties (including
discrimination and harassment) at school than
cisgender youth (Agee-Aguayo et al, 2017;
Bartholomaeus & Riggs, 2017; Becerra-Culqui
et al, 2018; Hatchel et al, 2019; McBride &
Neary, 2021; National LGBTI Health Alliance,
2021; Strauss et al, 2017), this observation is
encouraging as it suggests that TGN students
have a network of adults with whom they can
interact, and receive support from.

Although the attitudes of caring school profes-
sionals toward TGN students are generally high,
the findings from this review indicate that many
staff do not have the depth of knowledge to
understand the scope of the issues TGN students
face, and therefore, often lack confidence or do
not feel  comfortable addressing  them
(Agee-Aguayo et al., 2017; Francis, 2023; Mangin
2022; Markland et al., 2023; Martino et al., 2022).

All caring professionals must be aware of the
possibility that TGN students are present in their
schools, and need to be mindful of their unique
social, mental health, educational, and environ-
mental needs. As stated in previous research by
McGuire et al. (2010), school professionals can
unintentionally contribute to the negative life
experiences of TGN students by omitting simple
acts such as recognizing and using preferred
names and/or pronouns. Additionally, as the
presence, implementation or upholding of TGN
inclusive practices and policies was generally
lower, or even absent, compared to staffs’ intended
attitudinal levels of TGN support (Burns et al,
2023), there is a possible requirement to investi-
gate the overall schools’ capacity to implement
and support the needs of both staff and TGN
students. Parallel to this, and as expressed in
Burns et al. (2023), TGN-inclusive practices and
polices deliver best when there is a “greater focus
on diversity and inclusivity in the national curric-
ulum” (p. 551) in turn informing the learning
and teaching material in the classrooms (Bedford
et al., 2023).

A general lack of TGN-affirming graduate
training was discovered in this review
(Agee-Aguayo et al., 2017; Ausloos et al.,, 2022;
Bowers et al,, 2015; Burns et al, 2023; Mangin,
2020), with many school staff opting to under-
take additional professional training to meet the
needs of their TGN students (Agee-Aguayo et al,
2017; Markland et al., 2023; Martino et al., 2022;
McQuillan & Leininger, 2021). If anything, this
review highlights the need for more specific TGN
education in graduate programs (Burns et al,
2023), as research suggests that attaining training
and knowledge about TGN issues and practices
increases the likelihood that school professionals
will more effectively advocate for TGN students
(Graybill et al., 2009). Likewise, increased profes-
sional development in the areas of TGN under-
standing and inclusive practices is imperative for
caring school professionals, as TGN students
self-reported wellbeing has been found to be
influenced by positive interactions and practices
by school staff (Jones et al., 2016; Kelley et al.,
2022; Ullman, 2017, 2022). Collectively, the call
for further TGN-affirming school practices, poli-
cies, teaching and learning material with increased



focus on diversity and inclusivity in the national
curriculum, including further and mandated
TGN-competence, confidence and
comfort-inducing training both at initial-teacher
education level and for those in-service, highlight
the very need for both a whole-of-school approach
to supporting TGN students (Bartholomaeus &
Riggs, 2017), including systemic changes within
the often hostile socio-politico-medico climate
surrounding and informing school settings and
alike (Bromdal et al., 2024).

From a demographic perspective, men’s atti-
tudes/levels of acceptance and clinical knowledge
toward TGN students rated lower than that of
women (Bowers et al, 2015; Riggs &
Bartholomaeus, 2015; Silveira & Goff, 2016).
These findings are in line with past research
reporting that men hold greater anxiety about,
and investment in, the binary systems and gender
order of society that women, resulting at times in
greater transphobic behaviors and attitudes
(Nagoshi et al., 2008; Norton & Herek, 2013;
Riggs & Sion, 2017). Likewise, utilizing a
gender-transformative lens (United Nations
Population Fund [UNFPA], 2023), this review
highlights that although somewhat improving,
cisgenderism is still highly institutionalized in
school settings. For instance, the inclusive
improvements that staff often reported (e.g.
non-gendered bathroom spaces and activities,
and use of preferred names and pronouns) fre-
quently disrupted binary practices that entrench
their day-to-day lives (Mackie, Patlamazoglou,
et al., 2023; Mangin 2022; McQuillan & Leininger,
2021; Riggs & Bartholomaeus, 2015).

Although 17 articles were captured in this
review, limited data still exists considering the
wide scope of the search criteria, as well as the
recent nature of the articles collected. First, only
a small proportion of the total data reviewed cap-
tured insights from TGN students themselves
(Francis, 2023; Ullman, 2017), highlighting a fun-
damental gap in the literature. Parallel to this,

some studies (Agee-Aguayo et al., 2017;
Bartholomaeus et al, 2017; Francis, 2023;
Gegenfurtner, 2021; Markland et al, 2023;

McQuillan & Leininger, 2021) chose to capture
either limited or no information on participants’
gender, even though their field of research focused
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on gender diversity. Future studies that explore
these demographic differences could assist
research in this field of study.

A variety of analysis methods were also uti-
lized across the review, incorporating different
combinations of the pre-mentioned themes. Only
a limited number of articles used the same
themes/measures as the independent and depen-
dent variables, while also applying the same type
of analysis technique. Therefore, even though
studies used similar themes as measures, the ways
in which they were formulated resulted in a range
of findings. For instance, analysis of variance
demonstrated that participants who had increased
exposure to TGN people reported more positive
attitudes toward TGN individuals (Bartholomaeus
et al., 2017; Bowers et al, 2015; Gegenfurtner,
2021), and participants who knew a TGN person
personally reported feeling more confident work-
ing with TGN students or youth (Bartholomaeus
et al, 2017; Gegenfurtner, 2021; Riggs &
Bartholomaeus, 2015). However, it should be
noted that there were some inconsistencies across
the studies, such as the contradictory finding by
Bartholomaeus et al. (2017), which states that
direct experience does not seem to help
school-teachers feel more confident in their prac-
tice with TGN students.

Limitations

There are several limitations to the current scop-
ing review. For example, this review could have
been more comprehensive if reference list screen-
ing and grey literature were included, and with
no focus on empirical, peer-reviewed, and
English-only articles part of the inclusion criteria
(Munn et al., 2022). Furthermore, as this review
examined TGN as a whole, the unique nuances
that exist within this grouping have not been
able to be explored. Although these steps were
taken to ensure rigor and accessibility, these eli-
gibility criteria may have inadvertently resulted
in relevant literature being excluded. Similarly, if
the empirical study did not differentiate findings
unique to TGN students, articles exploring caring
professionals’ knowledge and dispositions in
school settings regarding LGBTQIA +students
were excluded, again resulting in pool of articles
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potentially overlooked as the T in the acronym
was non-distinguishable. As previously stated,
both qualitative and quantitative studies were
analyzed and recorded together under concept
themes. Although the process of mixed methods
analysis was intentional, the authors note that
the reporting method utilized in this review is
possibly a limitation, as qualitative and quantita-
tive studies have inherently different analytical
methods that could result in bias or cause a lack
of methodological rigor when synthesized as one.

By gathering and analyzing the literature
together under key characteristics, this study has
identified focus areas/topics and suitable meth-
odologies for future research. For example,
although the research captured has been
peer-reviewed and explores a variety of themes/
factors related to caring professionals’ working
relationship with TGN students, these findings,
presently, have not been extensively examined
and corroborated. Additionally, even though a
range of concepts/themes (e.g. attitudes; knowl-
edge; competencies, capabilities, and prepared-
ness; comfort; and confidence) have been
explored across quantitative studies, the ways in
which they have been tested (as either depen-
dent or independent variables using different
forms of analysis) has resulted in varied findings
(comprehensively listed in Table 2). To gain a
better understanding of this data, further research
applying statistical techniques such as multiple
regression analysis is recommended so that the
multivariable relationships of themes/concepts
can be further explored.

Finally, to ensure a more accurate representa-
tion of participant populations in future studies,
probability sampling is recommended to mini-
mize sampling and social-desirability bias that
has possibly occurred in most of the articles
included in this review (Punch & Oancea, 2014).
Inclusion of ethnographic research in classrooms
and longitudinal studies which evaluate the
effectiveness of professional development and
graduate programs is also highly recommended.
These qualitative research methods could also
be utilized with forms of quantitative measure-
ments, including more studies that capture the
perspectives and lived experiences of TGN
students.

Conclusion

In conclusion, this scoping review has provided a
comprehensive synthesis of what is currently
known in the literature about caring school pro-
fessionals’ knowledge and dispositions regarding
TGN students. As literature suggests that school
staff are highly influential on TGN students’
self-reported wellbeing and overall feelings toward
school climate (Jones et al., 2016; Kelley et al,
2022; Ullman, 2017, 2022), it was imperative that
an initial review was conducted to examine, sum-
marize and disseminate relevant research findings.

The 17 articles included in this study indicate
that caring professionals hold mostly positive
attitudes toward TGN students; however, men
seem to possess lower positive/affirming attitudes
toward, and knowledge about TGN identities and
inclusive practices (Bowers et al., 2015; Riggs &
Bartholomaeus, 2015; Silveira & Goff, 2016).
Additionally, evidence from a range of articles
indicate a general lack of TGN knowledge and
graduate training, leading to many of the partic-
ipants having to undertake further professional
development to strengthen their understanding
and practices pertaining to TGN students and
how best to support them (Agee-Aguayo et al.,
2017; Ausloos et al., 2022; Bowers et al., 2015;
Burns et al., 2023; Mangin, 2020).

Data collected across the articles demonstrate
a range of competencies and capabilities of car-
ing professionals toward TGN students in schools,
including: validating and affirming agency of
TGN identities; advocating for, and “queering”
specific gender-related needs and spaces; expos-
ing students to TGN literature and educational
experiences (Bedford et al., 2023); and providing
safe, supportive, and individualized care to TGN
students (Agee-Aguayo et al, 2017; Ausloos
et al, 2022; Francis, 2023; Mackie, Lambert,
et al., 2023; Mangin, 2020, 2022; Markland et al,,
2023; Martino et al., 2022; McQuillan & Leininger,
2021; Phillips et al., 2024; Riggs & Bartholomaeus,
2015). The research indicates that some caring
professionals lack competent inclusive interven-
tion and support strategies, such as not knowing
how to successfully identify and manage TGN
discrimination in a dominantly cisgenderist and
cisnormative school culture.



Caring school staff also require regular profes-
sional development opportunities, and need to be
assisted in improving and enacting inclusive pol-
icies and practices that promote supportive and
safe environments for all student cohorts. It is
therefore imperative that school staff engage in
ongoing TGN affirming education to allow for an
increased understanding of TGN concepts and
inclusive school practices. Considering this, future
research is needed on TGN staff education,
including the content coverage and applicability
of past and current pre and postgraduate pro-
grams to monitor and better improve outcomes.
Relatedly, the findings encourage all caring school
professionals to critically reflect on their own
attitudes and beliefs (even if involuntarily
attained), with a view to better understand, act
upon, and hopefully reduce, negative attitudes
and behaviors toward TGN young people
(Gegenfurtner, 2021). Further use and research
utilizing the School Counselor Transgender Intersex
Advocacy Competence Scale (SCTIACS) (Simons,
2019), would assist educational staff and stake-
holders to self-reflect and assist them in learning
how to advocate for gender minority students,
and for students born with variations of sex char-
acteristics and intersex traits (Bromdal et al., 2021).

Note

1. This six-phased guide of thematic analysis consists of
(1) familiarizing yourself with your data; (2) generat-
ing initial codes; (3) generating (initial) themes; (4)
reviewing themes; (5) defining and naming themes;
and (6) producing the report (Braun & Clarke, 2019,
p. 593).
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