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Team Academy in Practice 

Within entrepreneurship education, Team Academy is seen by some as 
an innovative pedagogical model that enhances social connectivity, as 
well as experiential, student-centred, and team-based learning. It also 
creates spaces for transformative learning to occur. 

This second book of the Routledge Focus on Team Academy book 
series includes chapters from contributors working with the TA 
methodology in academic institutions around the world that discuss 
the challenges, benefits, and approaches to embedding the TA 
methodology in practice (around coaching, assessment, transformative 
learning, partnerships, programme evolution, etc.). 

This book is aimed at academics, practitioners, and learners 
engaged in the Team Academy methodology, pedagogy, and model, 
as well as those interested in the area of entrepreneurial team learning. 
Readers will be inspired to innovate in their delivery methodologies 
and to explore learning-by-doing approaches to creating value. The 
book also aims to challenge the discourse around entrepreneurship 
and entrepreneurial activities, offering insights, research, stories, and 
experiences from those learning and working in the Team Academy 
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Dr Berrbizne Urzelai is Team Coach and Senior Lecturer in areas of 
International Management and Entrepreneurship at the University of 
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Introduction 
Team Academy in Practice 

Berrbizne Urzelai and Elinor Vettraino    

Team Academy: Philosophy, Pedagogy, and Process 

Within Entrepreneurship Education, Team Academy (TA) is seen by 
some as an innovative pedagogical model that enhances social con-
nectivity, as well as experiential (Kolb, 1984; Kayes, 2002), student- 
centred (Brandes & Ginnis, 1986), and team-based learning (Senge 
1990). It also creates spaces for transformative learning to occur 
(Mezirow, 2008, 1991, 1998). 

“If you really want to see the future of management education, you 
should see Team Academy,” commented Peter Senge (2008) over a 
decade ago about TA and since its inception in JAMK - the university 
of applied sciences, Jyväskylä, Finland in the early 1990s, educators 
and practitioners engaging in TA based programmes have con-
tinuously pushed at the innovation boundaries of more traditional 
teaching approaches to education. 

TA is often referred to as a model of entrepreneurship education. 
There are certain tools, techniques, and approaches that are used 
within the delivery of a TA-based programme that would support the 
idea of this being a framework or model that can be applied in dif-
ferent contexts. However, TA is a complex concept appearing not just 
as a model of activity, but as a pedagogical approach to learning and 
as a process of self (personal and professional) development. As a 
pedagogical approach, TA draws on the concept of heutagogical 
learning (Hase & Kenyon, 2001; Blaschke & Hase, 2016) to develop 
learners’ capacity for self-determination in relation, not just to their 
academic work, but to their entrepreneurial ventures and their per-
sonal and professional development. 

Since its creation, the number of institutions adopting this approach 
has been expanding in many parts of Europe and beyond, and it is 
increasingly attracting the interest of organizations that want to adopt 
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a model that emphasizes the transversal competences and skills ac-
quired by its entrepreneurial learners. 

Why This Book Series, and Why Now? 

Berrbizne: The idea of publishing a Team Academy (TA) book for me 
started back in 2017 when I began working in the UK, because I could 
see that there were many differences between how TA was run in 
Mondragon (Basque Country) and at UWE (UK). In November that 
year, I met with an editor from Routledge and shared some of my 
ideas which he became excited about. However, it was not until March 
2018 that I really started to put some ideas together for the project. I 
was already in touch with Elinor Vettraino, co-editor of this series, at 
that time as we were working on several cross-university projects and I 
remember a conversation I had with her over dinner in Finland in 
January 2018 (Timmiakatemia’s 25th Anniversary). Essentially, we 
were discussing why it was that not many people knew about TA even 
within our institutions. How could it be possible that we were not 
using the amazing global network more effectively? 

Elinor: In June 2018, the Team Academy UK community had their 
annual meeting event – the TAUK Gathering. During this connection, 
a number of team coaches met and reflected together about how re-
search could actually inform our team coaching practice, programme 
design, pedagogical thinking, etc. I was keen to organise a Team 
Learning Conference where we could invite people from TA but also 
other EE practitioners and academics to present their work and share 
their knowledge. At this point, Berrbizne and I realised that we had an 
opportunity to pool our interests together and publish a book for 
dissemination as well as organise a conference to share knowledge and 
practice. 

Berrbizne: I was about to go on maternity leave so I thought … this is 
the moment! I need to do something during this time, so let’s work on 
the book proposal. We created a call for chapters and started reaching 
out to people from our network to invite them to send us an abstract. 
The response was great and we ended up working on a proposal that 
had too many chapters so Routledge suggested a book series instead. 
We didn’t want to leave people out of this so we thought let’s do it! 

The rest, as they say, is history! 
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The Aim of the Series 

Surprisingly there is very little published research about the theory and 
practice behind the Team Academy model so this book series aims to 
change that position. 

We have 4 main objectives through this project: 

• Challenge the existing discourse around entrepreneurship, entre-
preneurial activities, and enterprise education, and act as a 
provocation to generate new knowledge based on team learning 
and generating networks of teams.  

• Collate research, narratives about practice, and the experiences of 
academics, team coaches, and team entrepreneurs who have 
worked with and through the Team Academy model of learning, 
and offer new insights to those engaged in developing entrepre-
neurial education.  

• Inspire academics and practitioners to innovate in their delivery 
methodologies and to explore learning-by-doing approaches to 
creating value.  

• Show the diversity of approaches that exist within the TA network 
(different institutions, countries, designs, etc.). 

We wanted to compile the different research, experiences, and stories 
about the Team Academy phenomenon throughout its worldwide 
network. This included research but also narrative journeys, reflec-
tions, and student voices. This will allow us to get TA on the map 
when it comes to research as we wanted to show that because you 
work in TA doesn’t mean you can’t be a researcher. 

There is not a single TA model as different institutions have applied 
this approach in different ways, so we wanted to celebrate the diversity 
within the model, and create an international network of practitioners 
and researchers that work around it. This will not only inform our 
practice but also offer it externally as something to be explored by 
other educators that is different from traditional learning and teaching 
models. 

The Story of Team Academy in Practice 

This second book of the Routledge Focus on Team Academy series 
collates research and stories about the experiences of academics and 
team coaches who have been driven by or worked with and through 
the Team Academy model of learning. 

Introduction: Team Academy in Practice 3 



Programmes around the world implementing TA methods will ex-
plore how for instance, experiential learning, transformative learning, 
or competence-based learning is applied in their local contexts. 
Authors will discuss pedagogical designs in different settings, propose 
innovative assessment strategies, and reflect on how pedagogical fac-
tors influence, for instance, student motivation and engagement. The 
fact is that cooperative partnerships have made TA programmes grow 
and expand to different countries (i.e. China, India, Africa), disciplines 
(i.e. sport entrepreneurship), and levels (i.e. postgraduate degrees) but 
that expansion is not easy and often faces institutional barriers. 

Throughout these war stories in this book, the readers will under-
stand how that expansion was made possible, and which impact that 
had. The learnings from this book will also help the reader reflect on 
how the different TA programmes need to adapt to serve young team 
entrepreneurs that work in a globally interconnected world. This all 
will not be possible without the team coaches that support these 
learners throughout their journey of self-learning, real projects, and 
business. Thus, the book also includes a chapter around the training 
and development framework of team coaches that help comprehend 
the activity undertaken within this global TA system and leaves the 
opportunity for organizations to further build it based on their specific 
contexts. 
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