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Context 

“One of the major challenges 

that teachers face in schools 

today is meeting the wide range 

of student needs”.  
 

 

(Kirk, Gallagher, Coleman, and Anastasiow 

(2012, xxix). 

 



The majority of classes 

 Will most likely have students that have been 

diagnosed with disabilities and other students 

who require more scaffolded support in order 

to achieve success. Some students will have 

behaviour problems, social emotional 

adjustments difficulties and /or emotional 

difficulties.  The wide range of student needs 

can feel overwhelming to a teacher.  

 
(Kirk, Gallagher, Coleman, and Anastasiow (2012, xxix). 

 



The Pilot Study Investigated 

Mathematics instructional practices and 

testing accommodations adopted by 

general, special education and Support 

Teachers Literacy and Numeracy 



Data Collection 

 Phase A – survey of 16 participants 

from six schools 

 Phase B – Interviews conducted at 

three sites with three selected 

participants involved in the first phase of 

data collection. Year 7 classroom 

teacher, a Support Teacher Literacy 

and Numeracy and a Head of Special 

Education 

 



What does it mean for us? 

+ Plus 

 The good 

 - Minus 

 The bad 

? Interesting 

 The stuff we’re  

wondering about 



What happened? 

All participants utilised a variety of 

instructional practices 



Instructional practices used: 

 use of objects for conceptual understanding 

commonly interactive resources 

 

 peer or cross-age tutoring strategies 

 

 organisational strategies for retention (e.g. 

cue cards of strategy steps, graphic organisers, 

mnemonics, time for additional practice).  
 



Instruction practices used: 

 back to basics -  using hands on 

material, chanting number facts, making 

arrays models; drill and practice, use of 

cues to try and embed knowledge and 

concepts into memory;  

 

 explaining concepts in different ways and 

often with interactive resources and 

through more simplistic language 

 



Instructional practices used: 

 streaming of students based on their 

learning gap needs so smaller groups were 

created with more intense human resource 

support;  

 

 

 checking for understanding using ‘the fist to 

five’. 

 



More instructional practices used 

 All participants explained that instructional 

practices were often individual where the target for 

a group of students learning may be the same but 

it was presented in different ways and with different 

resources, checking for understanding using  a 

variety of strategies. 

 



More Instructional Practices: 

 Instruction practices linked to National 

testing were routine based in both 

schools. 

 

 all teachers linked the instructional 

practices and accommodations that they 

made to the intervention programs 

operating in the school. 

 



Accommodation 

 There was a great deal of commonality in the 

responses by participants and these 

responses centred around modified 

assessment procedures (scheduling, timing, 

presentation) or materials (setting, response) 

to enable a student to demonstrate their 

knowledge, skills, or competencies. 

 

 gave lots of encouragement 
 





Decision Making and School Organisation 

 The decision making process linked to a school 

vision, was informed by data and professional 

knowledge, focused on clustered needs and 

creative resourcing, and involved a strong  process 

of collaboration which also involved parents and 

students.  

 

 The decision making processes used appear to be 

very people centred with on-going self-reflection. 

 



Decision Making and School Organisation 

 Appears to be layered; whole school and 

strategic, middle management involving 

key expertise, and then classroom based 

focusing on every individual child, then 

clustering the needs of students and 

aligning available resources. 

 



Change in inclusive education 

 Worth noting is that all participants commented on 

the changes in Australian education and how 

schools and educators now include students with 

disabilities in a way that is needs focused rather 

than disability focused.  

 

 The focus is not on a child with a disability but on 

every child in the school and the individual needs 

that they have as a learner and member of a 

school community.   

 



The Findings: 

The findings suggest that decisions regarding 

the selection and implementation of instructional 

practices and accommodations are made in a 

collaborative manner with emphasis on the 

needs of every individual child rather than on the 

basis of a disability label. 

 

 

 

 



The Findings: 

Summary: 

The findings suggest that decisions regarding the 

selection and implementation of instructional 

practices and accommodations are made in a 

collaborative manner with emphasis on the needs of 

every individual child rather than on the basis of 

a disability label. 

 

 



Themes 

Four themes emerge from the findings:  

1) all participants use a large variety instructional 

practices  

2) accommodations are made based around 

NAPLAN guidelines  

3) decision making and school organisation is a 

shared focus 

4) changes in inclusive education are viewed as 

positive 

 



Reflect 

 How we view our 

world….  

 

 Our children…. 

 

 It matters…. 
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